
Purpose of Research 
A case study was conducted to explore whether the 
use of structured writing instruction and student-friendly 
writing checklist could lead to an improvement in 
narrative writing skills of learners with dyslexia. 
 
Aim of Research 
To determine whether the use of explicit instruction, in 
the form of a writing checklist, will improve learners’ 
narrative writing skills and increase their motivation.  
 
Participants 
10 participants with Dyslexia from Grades 4 to 6 (10 to 
12 years old) 
Profiles: Learners who are weak in both functional 
literacy skills (Reading, Spelling) and advanced literacy 
skills (Writing and Reading Comprehension). These 
learners need structured, sequential and cumulative 
instructions in order for them to follow and retain the 
skills/concepts taught. Thus, over-learning and 
reinforcement are central to aid them in their learning. 
 
Writing Methodology 
The learners at the Dyslexia Association of Singapore 
(DAS) are taught writing based on the process-genre 
approach (Badger & White, 2000) to ensure that both 
the linguistic skills and knowledge essential in writing 
are emphasised in class.  
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Additionally, an adaptation of the 6+1 Trait Writing® 
(Northwest Regional Educational Laboratory, 2004) 
was added to the writing instruction to create a 
platform for structured feedback and to make writing 
more focused and meaningful for the learners. 
 
Writing Stages (Badger & White, 2000) 
 
 
 

 
 
 
 

 
 
 
 
 
 
 

 
 
 
 

 
 
 

Present Limitations 
 May not always get 100% attendance rate 
 Intervention was only for 2 hours per week 
 The profiles of participants selected for the 

research may not be homogenous despite fitting 
the selection requirements 

 Independence level, amount of guidance and 
scaffoldings  

 
Future Research 
Overall Aim: To encourage participants to work 
without the checklist and to make them more 
independent, confident and aware of what to look 
out for in their writing. 
 
The research will continue for another 3 school 
terms. Participants will be required to take a mid-
year writing test (end Term 2). A post writing test 
will be conducted towards the end of the research.  
 
Interviews with the participants and their parents 
will be conducted to collect richer data. 
Information from the motivation surveys will be 
further analysed to determine if there has been an 
increase in the participants’ motivation levels.  

A Sample of a Participant’s Work - Writing Stages (Cycle 1) 
Pre-writing Activity 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

Deconstruction Stage - Writing exemplar 

 Joint Construction Stage 

Motivation Survey 

Feedback Form (Comparison Group) 

 

Sample of Participants’ Work - Writing Progress (Cycle 1) 
Pre-test (Student 1) 
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Independent Writing Student-friendly Writing Checklist (Experimental Group) 

Research Material 

Writing Rubrics (An adaptation of the 6+1 Trait Writing®) 

Pre-test (Student 2) Mini Post-test (Student 2) Mini Post-test (Student 1) 
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