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SpLD Assessment Services (SAS) 
plays a pivotal role as the gateway 
to DAS programmes and interventions. 
Our dynamic team, consisting of 
Registered Psychologists, Specialist 
Psychologists, Referral Reading Officers 
(RROs), and dedicated administrative 
personnel, stands ready to guide you on 
your educational journey.  
 
From admissions services to screening 
for dyslexia, psycho - educational 
assessments, and consultations, SAS 
offers a comprehensive suite of support 
for individuals grappling with literacy 
challenges. Our goal is to illuminate 
pathways to success, fostering holistic 
growth and transformative learning 
experiences.  
 
Beyond individual support, SAS is 
committed to raising awareness 
about specific learning difficulties. Our 
team regularly engages in talks, 
driving community education and 
promoting a more inclusive 
understanding of learning diversity.  

SpLD 
Assessment 
Services  
(SAS) 
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SpLD Assessment Services (SAS) 

SAS supports all age groups, from preschool learners to working adults. The 
psychologists and RROs work with parents/service users to identify the 
assessment service that is appropriate for their needs. Subsequently, psychologists 
̖̥̖̣̞̟̖̕̚ ̖̙̒̔ ̧̤̖̣̖̔̚ ̦̤̖̣Я̤ ̢̦̟̦̖̚ ̡̣̠̗̝̖̚ ̨̙̙̔̚ ̖̟̥̗̖̤̚̕̚̚ ̥̙̖̣̚ ̝̖̣̟̟̘̒̚ ̤̥̣̖̟̘̥̙̤ 
and weaknesses.  
 
For children who go on to receive learning support at the DAS, it is vital that SAS 
psychologists differentiate the child's learning needs through a profiling process, even 
after the diagnosis. This enables DAS educational therapists to select appropriate 
educational goals that target the child's needs closely. SAS also provides clarity to 
adults grappling with the challenges of specific learning difficulties through 
consultations to guide them on the next steps.  
 
Besides learners with SpLD, SAS psychologists contribute to the community with their 
work with professionals from different Social Service Agencies and organisations as 
well as parents to empower them.  

SOURCES OF REFERRALS  

2022/2023  Total  % 

MOE referrals to MLP  404  30.2 

Internet  101 7.5 

Word of Mouth  425  31.7 

Media  15 1.1 

Awareness Talk  5 0.4 

Mass Screening  92 6.9 

Others (e.g. Hospitals)  297 22.2 

Total  1339 100 

ASSESSMENTS CONDUCTED  

2022/2023  Total  % 

Total Assessments  1063  

Dyslexia Only  960  90.3% 

Adult Assessments  30 2.8% 

Other SpLD Assessments  65  6.1% 

DAS International 
Concierge Assessments  

8 0.8% 

Bursaries Awarded  547  51.5% 
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Assessments for Dyslexia and Beyond  
 
FY 2022- 2023 was a year of unexpected change, where it was confirmed that 
students in local schools would not require updated review assessments for the 
purposes of applying for access arrangements, if they had been granted them in an 
earlier national examination.  
 
Nonetheless, we saw an increase in the number of SpLD assessments and adult 
dyslexia assessments -  while such assessments comprised less than 5% of the total 
assessments conducted in previous years, they collectively made up 8.9% of 
assessments in FY 2022 - 2023 (2.8% were adult assessments while 6.1% were for other 
SpLDs). Of the SpLD assessments, issues related to attention and Mathematics 
continue to be the main concerns highlighted by parents.  
 
Apart from the assessments of other SpLDs and for adults, the SAS team started off 
conducting Concierge Assessments through DAI, which are helmed by the registered 
psychologists of the team. The DAI Concierge Assessments service provides quick 
access to and turnaround time for assessment services, and has served clients both 
local and international in the past financial year. Finally, the team started conducting 
computerised dyslexia screening sessions for adults, as part of the initiative to 
support adults struggling with literacy through the collaboration with the Lim Hoon 
Foundation.  
 
Continual Professional Development for SAS  
 
SAS prides itself in keeping up to date with assessment methods and skills in order to 
deliver quality professional services for its service users. In FY 2022/2023, the team 
continued to attend weekly professional development sessions that included case 
discussions, as well as topical or journal presentations. Two of our newly recruited 
specialist psychologists completed the Certificate in Dyslexia and Literacy Teaching, 
and one of our Referral Reading Officers completed the Certificate in Educational 
Psychology. We also visited external agencies such as Metta Preschool, and attended 
̤̙̣̟̘̒̚ ̤̖̤̤̠̟̤̚ ̨̥̙̚ ̡̤̪̙̠̝̠̘̤̥̤̔̚ ̗̣̠̞ ̥̙̖ ˼˼ ̠̞̖̟̈Я̤ ̟̒̕ ˴̙̝̣̖̟̚̕Я̤ ˹̡̠̤̥̝̒̚˟ 
With the support of the registered and senior psychologists of the team, the specialist 
psychologists learned how to administer the Singapore Ability Scales. To ensure the 
quality of our assessments and reports, the team continues to support one another 
through report vetting and checking of protocols from psycho - educational 
assessments.  
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Further Developments in Curriculum - Based Assessments -  MAPTrack  
 
In FY 2022- 2023, preparations were made to utilise the Curriculum - Based Assessment 
platform to profile students enrolling in the Main Literacy programme. This move 
̨̝̝̠̖̒̕ ̦̤ ̥̠ ˙ˢ˚ ̡̧̣̠̖̚̕ ̡̦̥̖̒̕̕ ̟̗̠̣̞̥̠̟̒̚̚ ̠̦̥̒̓ ̤̥̦̖̟̥̤̕Я ̤̜̝̝̤̚ ̣̖̝̥̖̒̕ ̥̠ ̝̥̖̣̪̒̔̚ 
acquisition, (2) obtain a baseline measure of their skills that is better aligned with 
subsequent measures of progress and, (3) reduce the need to use standardised 
scores from comprehensive psychological assessments, especially as many students 
are now diagnosed with dyslexia by MOE psychologists via the Response - to -
Intervention approach, where standardised tests are not administered. The team has 
since implemented this profiling process for students who have been diagnosed with 
dyslexia but do not have sufficient scores to profile them by assigning a band level. 
Plans continue to be developed to extend this process to students referred by the MOE, 
as well as those assessed by DAS and external 
psychologists.  
 
Assessment Service Evaluation  
 
In the effort to gain understanding of service 
̦̤̖̣̤Я ̡̡̧̖̣̤̖̥̖̤̔̚ ̠̗ ̤̤̖̤̤̞̖̟̥̤̒ 
conducted by the SAS, a portion of the annual 
DAS Client Satisfaction Survey included 
questions about the assessment service. 
While some parents indicated that the 
application process for assessment was 
tedious as there was a need to gather 
information before applying, others indicated 
that there were no issues or that the online 
application was a convenient option 
compared to a physical one. In addition, a 
majority of parents found the assessment 
result explanation to be satisfactory, with 
some indicating that the assessment was 
detailed and the analysis was good. SAS 
endeavours to continue reviewing the 
application process in the upcoming financial 
year.  
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ENGLISH LANGUAGE AND 
LITERACY DIVISION (ell) 

V Main Literacy Programme  

V IReach
TM

  

V istudysmart
TM

 

 

The English Language & Literacy Division provides intensive 
intervention in English Literacy including the comprehensive 
Main Literacy Programme (MLP) and educational 
technology - infused lessons to best engage our learners.  

 

Besides MLP, ELL developed two other programmes in 2018 and 2019 respectively:  

§ ̖̃̒̚˴˹р  

§ ̥̦̪̞̣̥̄̄̒̚̕р 
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Main 
literacy 
programme 

Led by skilled Educational Therapists, the 
Main Literacy Programme (MLP) stands 
as a cornerstone of support for primary 
and secondary school learners with 
dyslexia. Beyond addressing literacy 
obstacles, MLP's holistic approach 
nurtures growth on multiple fronts.  
 
Our focus transcends academic 
demands. MLP aspires to create an 
environment where students not only 
acquire essential literacy skills but also 
uncover their strengths, foster 
confidence, and cultivate resilience. It's 
more than a curriculum; it's a 
transformative journey that equips 
learners with tools for lifelong success.  

б̠̅ ̡̞̒ ̥̙̖ ̨̪̒ ̗̠̣ ̪̠̦̟̘ ̪̤̝̖̩̤̔̕̚ 
to live a life of beauty and promise 

through a comprehensive, high 
quality service provided by inspired 

professionals.  
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DAS Main literacy programme (mlp) 

Main Literacy Programme (MLP)  
 
The Main Literacy Programme provides a comprehensive and quality curriculum to 
support students with dyslexia facing literacy challenges, delivered by highly trained 
professionals.  The programme is structured to support students with foundational 
literacy skills right up to students who need higher order literacy needs.  
 
 
Peak Student Enrolment Number  
 
Oct 2021 -  3116, Oct 2022 -  3024  
 
While 2022 was a challenging year, our 
student enrollment remained at 3000 strong. 
The team is monitoring student retention by 
ensuring that our parents are engaged by 
conducting different events and talks to 
current and potential parents.  We also 
introduced a new level of service -  Meet the 
parents sessions by our Educational Therapist 
were conducted outside of intervention time.  
This was implemented to make sure that 
students' intervention hours are not disrupted. 
Faced with changes, our Educational 
Therapists have demonstrated  resilience and 
commitment to support our learners and their 
parents.  
 
No. of Students Who Graduated  

 
222 Graduates  
 

No. of Students at each  
Learning Centre as at  

March 31, 2023  

Bedok  132 

Bishan  333 

Chua Chu Kang  204  

Henderson  165 

Jurong Point  325 

Parkway Parade  167 

Rex House  105 

Sengkang  334  

Serangoon  246  

Tampines  304  

Woodlands  213 

Yishun  140 

Total  2668  
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Building Capabilities and Providing Support  
 
Centre Sharing  
 
In order to build the capabilities of our Educational Therapists, the Educational 
Advisors together with the Centre Advisors conduct centre sharing at regular intervals.  
 
For 2022, the team conducted centre sharing in the following areas -  
 

§ How to conduct Meet the Parents sessions (MTP)  
§ Training and sharing with EdTs on how to establish goals and continued 

programme objectives  
§ Differentiated Instructions  

 
Conducting MTP outside of intervention hours  
 
With effect from 2022, all Meet the Parents sessions were conducted outside of 
intervention hours.  Our main purpose for doing this is to ensure that students get 
uninterrupted intervention.  Since, this is the first time that we did this, the Advisory 
team conducted a survey to see how we can support our Educational Therapist 
further for this.  For the question -  Was it difficult to arrange for the MTP about 64% of 
̠̦̣ ˶̤̅̕ ̤̒̚̕ б˿̀в  
 

This is something very new and the 
following are some of the challenges 
the EdTs faced  
 
§ Unable to fit MTP within working 

hours  
§ Parents taking up more than 15 

minutes  
§ Arranging for MTP takes a lot of time  
 
We expect these challenges to ease off 
as time goes, nevertheless the EdTs 
were encouraged to approach the 
Advisory team or their Centre Managers 
to smooth the process.  
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Structured Mandatory Make - up classes  
 
˵˲̄ ̠̟̦̥̖̔̔̕̕ ˥  б̥̣̦̥̦̣̖̄̔̕ ˾̟̥̠̣̪̒̒̕ ˾̜̖̒-̡̦в ˙̄˾˾̆˚ ̝̤̤̖̤̔̒ ̗̠̣ ̠̦̣ ̤̥̦̖̟̥̤̕ 
to help them recover their learning that was lost owing to MCs, school activities and 
Public Holidays in 2022.  
 
The following is the summary of attendance:  

 
In term 4, 2022 most travel measures were lifted and we believe this could be one 
possible reason for the lower attendance, which we will continue to monitor. Yet, it 
was heartening to note that the students overwhelmingly enjoyed the lessons as 
evident in their feedback:  
 

§ We can express our creativity  
§ It is engaging  
§ We just discuss with everyone  
§ Teacher makes it exciting for me like incorporating videos and games  
§ I like the topic about sleeping  

TERM NO. IDENTIFIED NO. ATTENDED PERCENTAGE 

T1 2022 -  DAS 1238 880  71% 

T2 2022 -  DAS 1493 994  66.60% 

T3 2022 -  DAS 1653 1127 68.20% 

T4 2022 -  DAS 513 302 58.87% 
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Throughout my years in DAS, I have learned and improved in a lot of ways, including 
areas beyond my academics. DAS is a fun place to learn and the teachers and other 
classmates are friendly and nice. If I could have the chance to go back, I definitely 
would!  

In the past, I had been struggling with English language and psychological issues. 
English is an important subject in school and DAS gives me weekly practices on it. 
DAS has been there for me all these years. I am grateful to all the DAS teachers in 
Bedok. THANKS, THANKS, THANKS! 

My time in DAS was filled with many positive memories. Even though it was tiring 
attending DAS after school, I truly enjoyed my time there. I have always liked the 
activities prepared for me by the teachers, for example Kahoot and Blooket. These 
activities are something I would remember for a long time. Thank you for helping me 
DAS! 

When I first started DAS in Primary 2, I was timid and unable to understand what was 
being taught in class. I appreciate the teachers being patient and supportive. I soon 
learned how to speak, read simple books and spell. Hence, I am grateful to my 
teachers and my family.  

The past 8 years I have been in DAS were memorable and enjoyable. I'm grateful for 
every teacher who taught me. The lessons taught helped me to understand better 
̤̒ ˺ ̠̦̝̔̕ ̡̡̝̪̒ ̥̙̖̞ ̟̚ ̞̪ ̤̙̠̠̝̔ ̨̠̣̜˟ ˺ ̞̒ ̝̤̠̒ ̘̣̥̖̗̦̝̒ ̗̠̣ ̥̙̖ ̡̗̣̖̟̤̙̤̚̕̚ ˺Я̧̖ 
forged in the classes too. I will miss them. Thank you to those who have been part of 
my journey in DAS.  

Testimonials received from students and parents  
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FY22/23 ELL Programme Evaluation 
 
Executive functioning, study skills, and dyslexia -  Examining the 
effectiveness of an online programme for upper secondary and post -
secondary students  
 
-  An abstract. by Rosalyn Wee and Serena Abdullah  
 
As students transition to higher education, study skills, executive functioning skills, and 
life skills, are an important set of transferable skills in enabling them to learn and work 
more efficiently under more demanding conditions, thereby maximising their potential 
as well as the full benefit of their time and effort. Therefore, as dyslexia is a life - long 
learning difference, there is a need for specialist support even as individuals at risk or 
diagnosed with dyslexia transits into post - secondary education or tertiary education. 
Certainly, with the acquisition and competence in essential study skills and 
techniques, these students may become self - directed, independent and responsible 
learners, which are invaluable traits and characteristics for any tertiary learner. More 
importantly, these skills provide a strong foundation for them to be able to reach their 
goals and aspirations not only in school but also in their future workplace.  
 
The English Language and Literacy Division (ELL) at the Dyslexia Association of 
̡̟̘̠̣̖̄̒̚ ˙˵˲̄˚ ̧̡̖̖̝̠̖̕̕ ̥̙̖ ̥̦̪̞̣̥̄̄̒̚̕р ̡̣̠̘̣̞̞̖̒˝ ̨̙̙̔̚ ̡̠̥̤̒̕ ̟̒ ̠̟̝̟̖̚ 
learning approach that aims to empower students with learning differences in the 
areas of time management and prioritisation, planning and organisation, tertiary 
̨̣̥̟̘̚̚ ̟̒̕ ̡̣̖̤̖̟̥̥̠̟̒̚ ̤̜̝̝̤̚˟ ̙̖̅ ̞̤̒̚ ̠̗ ̥̦̪̞̣̥̄̄̒̚̕р ̨̖̣̖ ̟̠̥ ̠̟̝̪ ̥̠ ̣̘̖̓̚̕ ̥̙̖ 
gap in intervention and resources catered for students with learning challenges at the 
tertiary level but also to keep abreast with changing times, demands and 
expectations observed in the education sector.  
 
̙̤̅̚ ̡̡̖̣̒ ̧̖̝̦̥̖̤̒̒ ̥̙̖ ̧̣̖̝̖̟̖̒̔ ̟̒̕ ̧̖̗̗̖̥̖̟̖̤̤̔̚ ̠̗ ̥̦̪̞̣̥̄̄̒̚̕р ̟̒̕ ̝̤̠̒ 
measures student self - confidence, motivation, and independence through the 
administration of pre -  and post - questionnaires and a post - questionnaire or interview 
six months after. Further, qualitative data comprising testimonials from parents 
revealed high levels of satisfaction and recognition of the value of the online 
approach. Results from post - questionnaire and interview six months after indicated 
̥̙̥̒ ̞̠̤̥ ̤̥̦̖̟̥̤̕ ̨̤̙̠̖̕ ̡̧̞̣̠̖̞̖̟̥̤̚ ̟̒̕ ̥̙̥̒ ̝̝̒ ̡̤̖̥̤̒̔ ̠̗ ̥̙̖ ̥̦̪̞̣̥̄̄̒̚̕р 
intervention were effective, with moderate and large effect sizes for planning and 
organisation, tertiary writing and presentation. On the other hand, time management 
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and prioritisation strategies learnt through the programme would need more time 
and practice before students can apply these in their daily lives.  
 
While the effect size calculated for selected questions under time management and 
prioritisation is small, the 6 - months post interview responses demonstrated positive 
impact as the skills acquired helped the students cope better with the increase in 
rigour and workload in higher learning. Upper secondary school students and tertiary 
students have also positively reviewed the programme, acknowledging that they are 
better equipped with skills and techniques to confidently overcome challenges they 
may experience in their higher education studies.  
 
The post interview responses, testimonials and feedback received from students, 
parents and facilitators have, therefore, been very encouraging as observations have 
shown that they have seen positive development in their children and cited the 
increase in confidence, research and presentation skills, organisation and time 
management as some of the benefits gained from the intervention. Some parents 
have indicated that although there has been progress observed in the acquisition 
and applications of skills from the executive functioning and study skills categories, it 
is noteworthy that most of these skills need to be practised and applied across the 
different domains consistently and over time.  
 
Hence, it may take a while for significant progress to be demonstrated by the 
̤̥̦̖̟̥̤̕˟ ˳̖̤̖̤̚̕˝ ̥̦̪̞̣̥̄̄̒̚̕р ̤̚ ̒ ̤̩̚ ̞̠̟̥̙̤˝ ̨̥̠ ̥̖̣̞ ̡̣̠̘̣̞̞̖̒˝ ̟̒̕ ̥̙̖̣̖̗̠̣̖˝ 
more notable gains could potentially be observed over a longer duration of 
intervention.  
 
Finally, preliminary discussions also suggest that a lack of opportunities to 
demonstrate and practice the taught skills in school, and a limited meta - awareness 
of their own skills may influence the rate of progress. However, no firm conclusion can 
be drawn due to the relatively small student numbers. Therefore, it is important to 
continue reviewing and monitoring the trends and observations with incoming 
batches of students.  
 
To read the full paper: https://www.das.org.sg/publications/317 -
research - journal/apjdd - vol - 10- no - 1- jan - 2023/381 - 4- executive -
functioning - study - skills - and - dyslexia.html  
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Educational Technology  
 
Monthly Sharing through the Techy Tips series  
 
̙̖̅ ̖̙̪̅̔ ̡̤̅̚ ̤̖̣̖̤̚ ̤̚ ̟̒ ̧̟̥̥̖̒̚̚̚̚ ̪̓ ˶˽˽Я̤ ˽̖̣̟̒˱˶̥̖̙̔̕ ̥̖̞̒ ̥̙̥̒ ̞̤̒̚ ̥̠ 
empower educational therapists (EdTs) with practical and easily implementable tools 
to enhance their teaching strategies. Through monthly emails, the series provides bite
- sized descriptions and direct links to useful resources..  
 

One of the highlighted tools during this period was Gimkit 
(www.gimkit.com), a dynamic platform designed to make 
learning fun and interactive. Gimkit offers a unique approach to 
teaching and learning, incorporating elements of gamification 
and student engagement. With Gimkit, EdTs can create 

customisable quizzes and assignments that encourage active 
participation and knowledge retention. The platform provides real -

time feedback and progress tracking, allowing EdTs to monitor their students' 
performance and tailor their instruction accordingly. By incorporating Gimkit into their 
sessions, EdTs can foster a more enjoyable and effective learning environment.  
 
The Techy Tips series introduced EdTs to valuable resources such as interactive 
whiteboard tools, online collaborative platforms, and digital note - taking applications. 
These tools enable EdTs to facilitate group work, encourage peer collaboration, and 
enhance content delivery. By embracing technology in their practice, EdTs can create 
a more dynamic and engaging learning experience for their students, promoting 
active participation and knowledge retention. Moreover, the Techy Tip series highlights 
the importance of accessibility and inclusivity in educational therapy. By leveraging 
such tools, EdTs can ensure that all students have equal opportunities to access and 
engage with educational content, fostering an inclusive learning environment.   
 
Throughout the year, the Learn@Edtech team consistently provided EdTs with valuable 
insights and recommendations to. The Techy Tips series served as an update of the 
latest educational technology trends and bridged theory and practice, enabling EdTs 
to integrate technology seamlessly into their teaching approaches. By embracing 
these tools and strategies, EdTs can continue to empower their students and enhance 
their learning outcomes in an increasingly digital world.  
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Google Appointment Schedule for MTPs  
 
Since September 2022, educational therapists (EdTs) at the 
Dyslexia Association of Singapore (DAS) have benefited from the 
implementation of Google Appointment Schedule. By streamlining 
the appointment booking process and improving communication efficiency, Google 
Appointment Schedule has proven to be an invaluable 
asset for EdTs and parents alike.  
 
With Google Appointment Schedule, EdTs can create 
personalized schedules that reflect their availability and 
preferences. This flexibility allows EdTs to optimise their 
time and ensure that they are able to accommodate as 
many appointments as possible. By eliminating the need 
for manual appointment coordination, EdTs can focus 
more on their core responsibilities and spend quality time 
with their students.  
 
Parents also greatly appreciate the convenience and accessibility offered by Google 
Appointment Schedule. They can easily view available time slots and choose the 
most suitable option for their schedule. This eliminates the back - and - forth 
communication typically involved in scheduling appointments, saving both EdTs and 
parents valuable time and effort.  
 
Moreover, Google Appointment Schedule provides automated reminders and 
notifications to both EdTs and parents, ensuring that appointments are not forgotten 
or overlooked. This feature helps to reduce no - shows and last - minute cancellations, 
allowing EdTs to maintain a more efficient and organized appointment system. 
Parents appreciate the timely reminders, which help them prioritize and plan their 
commitments accordingly.  
 
Additionally, Google Appointment Schedule offers a seamless integration with other 
Google tools, such as Google Calendar and Google Meet. This integration enables 
EdTs to effortlessly create calendar events for appointments and set up virtual 
meetings with parents. The ability to conduct remote appointments through Google 
Meet has been especially beneficial during periods of remote learning or when 
physical attendance is not possible. It enables EdTs to maintain regular 
communication with parents and discuss their child's progress without any 
geographical constraints.  
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Feedback from educational therapists about the Google Appointment Schedule:  
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iReaCH

TM 

Programme 

̖̃̒̚˴˹р ̤̚ ̖̥̖̔̒̕̕̚̕ ̥̠ ̧̖̝̖̥̟̘̒̚ 
Reading Comprehension and Writing 
skills using vocabulary instruction and 
educational technology. This strategic 
blend equips primary and secondary 
students to excel in these complex tasks, 
fostering readiness for academic 
challenges.  

Aligned with the Orton - Gillingham (OG) 
̡̡̣̟̝̖̤̔̚̚˝ ̖̃̒̚˴˹р ̖̟̤̦̣̖̤ ̖̗̗̖̟̥̔̚̚ 
learning for dyslexic learners. It goes 
beyond skills, instilling confidence and 
exam preparedness.  

̖̃̒̚˴˹р ̤̟̚˘̥ ̛̦̤̥ ̒ ̡̣̠̘̣̞̞̖̒ˬ ̥̚˘̤ ̒ 
path to mastery, preparing learners for 
academic success and self - assured 
futures.  
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iReaCH
TM

 Programme 

̖̃̒̚˴˹р ̤̚ ̟̒ ̧̟̖̒̒̔̕̕ ̝̥̖̣̪̒̔̚ ̡̣̠̘̣̞̞̖̒˝ ̨̙̙̔̚ ̧̡̖̖̝̠̤̕ ̥̙̖ 
reading comprehension and writing skills of students through targeted 
vocabulary instruction for upper primary and secondary school students.  
 
̖̃̒̚˴˹р  ̠̟̝̟̖̚  
 
̖̃̒̚˴˹р ̨̤̥̙̖̔̚̕ ̥̠ ̒ ̗̦̝̝̪ ̠̟̝̟̖̚ ̡̣̠̘̣̞̞̖̒ ̨̥̙̚ ̖̗̗̖̥̔ ̗̣̠̞ ̖̣̞̅ ˤ˝ ˣˡˣˣ ̥̠ 
facilitate the placement of students into suitable classes in a more timely and 
efficient manner, thereby, allowing more students to receive intervention sooner 
rather than later, without distance being a barrier. Additionally, the online delivery has 
made the conduct of lessons more flexible and convenient for most students 
including those with hectic schedules or logistical constraints.  
 
In order to ensure a smooth transition to a fully online programme, EdTs, parents and 
students were supported from Week 3 Term 1 till the end of Term 2, 2022. During this 
transition period, enhancements were made including converting resources and 
teaching materials to online format, sorting out administrative matters and requests 
for devices i.e. laptops.   
 
A survey was rolled out to students in Week 5, 
Term 4, 2022 to obtain their feedback on online 
̧̖̝̖̣̪̕̚ ̟̒̕ ̥̙̖ ̡̡̤̦̠̣̥ ̧̣̖̖̖̔̚̕ ̠̟ ̖̃̒̚˴˹р˟ 
̙̖̅ ̡̧̠̤̥̖̚̚ ̗̖̖̜̓̒̔̕ ̧̣̖̖̖̔̚̕ ̗̠̣ ̖̃̒̚˴˹р 
online include:  
 

§ Most parents and students find it 
convenient to access the lessons  
(no need to travel)  

§ The EdTs feel they can focus more on 
higher order skills  

§ Insertion of students is much easier 
for placements or for unforeseen 
circumstances, minimising disruption 
thereby, allowing for the continuity of 
lessons  
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While the feedback received was generally positive, a fully online programme comes 
̨̥̙̚ ̥̚Я̤ ̤̙̣̖̒ ̠̗ ̙̝̝̖̟̘̖̤̔̒˫  
 

§ Lack of suitability for online delivery especially students with more severe 
needs and/or attention issues  

§ Lack of familiarity with online lesson platforms:  
§ Learner fatigue experienced by the second hour of the lesson  
§ Lack of discipline as students may visit multiple online sites during lessons  

 
̙̖̅ ̖̃̒̚˴˹р ̥̖̞̒ ̤̚ ̡̖̩̝̠̣̟̘̚ ̨̪̤̒ ̥̠ ̖̥̥̖̣̓ ̡̡̤̦̠̣̥ ̥̙̖ ˶̤̅̕ ̨̥̙̚ ̠̟̝̟̖̚ ̧̖̝̖̣̪̕̚ ̤̒ 
well as mitigate some of the issues experienced with online lessons.  
 
Testimonials received from students and parents  

"This programme has helped me to understand the PEEL writing structures.  My English 
has been improving.  I used to be weak in my writing and iReach has helped my ideas 
flow. The lessons were interactive as we have educational games like Blooklet.  Such 
activities help me to recall what I have learnt and I really enjoyed it."  
Secondary School Student  

"I am pleased with the DAS iReach Programme as it has helped me improve my 
English Language skills and increased my self confidence when speaking to others."  
Secondary School Student  

"All thanks to you and DAS for giving her help and confidence.  She scored A2 for her 
English." 
Parent of Secondary School Student  

"Deep appreciation from my hubby and myself.  I know that during this period you 
have taken much effort and hard work to work on my child's improvement.  Thank you 
for your time and patience."  
Parent of Primary School Student  
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Evaluation of the iReaCH
TM

 Programme (2022 - 2023) 
 
Introduction  
 
No two dyslexic individuals are the same.  Some 
require continued support in areas of functional 
literacy , while others readily acquire them, which 
then allows them to set their sights higher.  The 
̖̃̒̚˴˹р ̡̣̠̘̣̞̞̖̒ ̤̥̣̥̖̒̕ ̟̚ ˣˡˢ˪ ̥̠ ̥̖̣̔̒ ̥̙̖̤̖ 
groups of learners who have reached an acceptable 
level of reading and spelling proficiency, but still 
require additional support in the higher order skills of 
literacy (reading comprehension and writing).  
 
Programme Description  
 
̙̖̅ ̡̣̞̣̪̒̚ ̞̒̚ ̠̗ ̖̃̒̚˴˹р ̤̚ ̥̠ ̡̡̤̦̠̣̥ ̝̖̣̟̖̣̤̒ ̟̚ ̖̟̘̃̒̕̚ ˴̡̠̞̣̖̙̖̟̤̠̟̚ ̟̒̕ 
Writing through the deliberate use of vocabulary instruction and educational 
technology, allowing them to better manage these higher order tasks expected of 
them in school. The teaching principles emphasised in the development and delivery 
̠̗ ̖̃̒̚˴˹р ̙̖̣̖̒̕ ̝̠̤̖̝̪̔ ̥̠ ̥̙̖ ̣̥̠̟̀- Gillingham (OG) principles to enable learners 
̨̥̙̚ ̪̤̝̖̩̒̕̚ ̥̠ ̝̖̣̟̒ ̖̗̗̖̟̥̝̪̔̚̚ ̟̒̕ ̧̖̗̗̖̥̖̝̪̔̚˟ ̖̃̒̚˴˹р ̤̚ ̧̡̖̖̝̠̖̕̕ ̥̠ ̡̧̣̠̖̚̕ 
primary and secondary level students not only with the skills and content knowledge 
to cope with and excel in Reading Comprehension and Writing but also to increase 
their confidence and preparedness during examinations.  
 
The size of the programme has remained relatively consistent throughout the year, 
was deliberately maintained as a small programme, with 5 Educational Therapists 
̥̜̟̘̒̚ ̠̟ ̖̃̒̚˴˹р ̝̤̤̖̤̔̒ ̠̟̝̟̖̚˟  ˹̨̧̠̖̖̣˝ ̡̝̟̤̒ ̥̠ ̡̖̩̟̒̕ ̥̙̖ ̡̣̠̘̣̞̞̖̒ ̣̖̒ ̟̚ 
place, and more classes will be offered in tandem with the training of existing 
educational therapists.  

Table 1.  Student Enrolment  

Period  Student Enrolment Number  

End of Term 2, 2022  34 

End of Term 4, 2022  32 
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Progress Monitoring tools for the Secondary (NA/Express) population were created to 
̥̣̜̒̔ ̥̙̖ ̤̥̦̖̟̥̤̕Я ̝̖̣̟̟̘̒̚ ̟̚ ̥̙̖ ̡̣̠̘̣̞̞̖̒˝ ̟̒̕ ̣̖̒ ̠̟̦̥̖̔̔̕̕ ̧̖̖̣̪ ˧ ̞̠̟̥̙̤˝ 
one in Term 2 and another in Term 4.  As of 2022, quantitative assessments for 
Vocabulary and Reading Comprehension, and a qualitative assessment for writing, 
̣̖̒ ̦̤̖̕ ̥̠ ̤̤̖̤̤̒ ̤̥̦̖̟̥̤̕Я ̡̣̠̘̣̖̤̤˟  ˲̤ ̥̙̖ ̡̣̠̘̣̞̞̖̒ ̙̤̒ ̥̣̟̤̥̠̟̖̒̚̚̕ ̥̠ ̟̒ 
online programme at the start of Term 3, 2022, all tests are conducted in an online 
medium.  
 
Teacher Training  
 
˲̝̝ ̖̃̒̚˴˹р ̖̦̥̠̟̝̔̒̒̕̚ ̡̥̙̖̣̤̥̤̒̚ ̣̖̒ ̢̡̡̖̦̖̚̕ ̨̥̙̚ ̒ ̡̖̝̤̥̄̔̒̚̚ ˵̡̝̠̞̒̚ ̟̚ 
Educational Therapy, which allows them to deliver the Main Literacy Programme, and 
̗̦̣̥̙̖̣ ̦̟̖̣̘̠̕ ̡̤̖̗̔̔̚̚ ̥̣̟̟̘̒̚̚ ̟̚ ̠̣̖̣̕ ̥̠ ̧̖̝̖̣̕̚ ̥̙̖ ̖̃̒̚˴˹р ̡̣̠̘̣̞̞̖̒˟  ˽̖̤̤̠̟ 
Studies, a form of extended support post - training, are also conducted in each higher 
order skill to assist and ensure the educational therapists are on the right track as 
̥̙̖̪ ̧̖̝̖̣̕̚ ̖̃̒̚˴˹р ̝̖̤̤̠̟̤˟  ˺̟ ̥̙̖̤̖ ˽̖̤̤̠̟ ̥̦̖̤̄̕̚˝ ̖̃̒̚˴˹р ̖̦̥̠̟̝̔̒̒̕̚ ̡̥̙̖̣̤̥̤̒̚ 
̞̖̖̥ ̡̦ ̨̥̙̚ ̡̖̩̖̣̖̟̖̔̚̕ ̖̃̒̚˴˹р ̖̦̥̠̟̝̔̒̒̕̚ ̡̥̙̖̣̤̥̤̒̚ ̗̠̣ ̟̒ ̙̠̦̣ ̒ ̨̖̖̜˝ ˩ ̙̠̦̣̤ 
a term or more if necessary, to discuss the lesson plans and execution.  
 
˺̟ ̠̣̖̣̕ ̥̠ ̡̖̩̟̒̕ ̥̙̖ ̖̃̒̚˴˹р ̡̣̠̘̣̞̞̖̒˝ ˵˲̄ ̤̚ ̝̤̠̒ ̝̠̠̜̟̘̚ ̥̠ ̙̣̖̚ ̖̦̥̠̟̝̔̒̒̕̚ 
therapists with prior teaching experience through the established flexi - scheme.  In 
order to ensure that they are trained to deliver the programme, they will have to first 
attend the Specialist Diploma in Educational Therapy (EdT) -  Higher Order Literacy & 
Vocabulary course, which has been approved by the Committee of Private Education 
(CPE), Singapore, and is designed to equip the flexi - educational therapists with the 
necessary skills and knowledge.  
 
 

Table 2.  Student Distribution  

School Streams  
Distribution of Students as at  

Term 4, 2022  

Primary (Standard)  5 

Secondary (Foundation/Normal Technical (NT))  4 

Secondary (Normal Academic (NA)/Express)  23 
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Participants  
 
For the purpose of this programme evaluation, only Secondary students who are in 
the Normal Academic (NA) and Express streams were selected.  A total of 30 students 
were identified and their assessment scores are analysed.  While the students 
selected to be part of the evaluation enrolled at different time points, all received the 
same intervention duration of 1 year or two terms.  Some students who were identified 
also left the programme due to graduation or withdrawal, which resulted in a smaller 
pool of assessment scores to analyse, especially for the measure at a year of 
intervention.  Furthermore, some data on reading comprehension assessments could 
not be used as the data had been unfortunately lost or incomplete. The table below 
shows the number of students assessed on the various components after 6 months 
of intervention and 12 months.  
 

Table 3.  Number of students analysed based on component  

Component  After 6 months  After 12 months  

Vocabulary  25 16 

Reading Comprehension  20 5 

Writing  3 Case Studies  

Table 4. Academic Stream for English Subject taken in school  

Academic Stream  Number of Students  

Normal (Academic)  20 

Express 10 

LEVEL  

Secondary 1  5 

Secondary 2  12 

Secondary 3  4 

Secondary 4  8 

Private Candidate (ITE)  1 
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Instrumentation  
 
Quantitative data:  
 

§ Vocabulary Assessment  
§ Reading Comprehension  
§ Survey Forms -  Parents and Students  

 
Qualitative data:  
 

§ Writing Assessment  
§ Testimonials -  Parents and EdTs  
 

Vocabulary Assessment  
 
The vocabulary assessment consists of 30 multiple - choice questions (MCQs) that test 
a variety of notable vocabulary words referenced from the national exam papers (O 
level and NA level).  A majority of these vocabulary words are also included in the 
̖̃̒̚˴˹р ̧̠̦̝̣̪̔̒̓̒ ̤̪̝̝̦̤̒̓˝ ̨̙̝̖̚ ̠̥̙̖̣̤ ̣̖̒ ̠̟̤̖̣̖̔̚̕̕ ̨̠̣̤̕ ̥̙̥̒ ̥̙̖ ̤̥̦̖̟̥̤̕ 
should have knowledge of, and are implicitly covered in the lessons.  Students answer 
the questions on a Google Form.  
 
 
 
 
 

After 6 months (p=25)  

Figure 1a: Comparison of average vocabulary assessment scores at  
pre and post - test after 6 months of intervention.  
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The results show that students generally show improvement in their vocabulary 
knowledge after being on the programme as early as 6 months with an average 
increase of 3.24 marks, and even after 12 months with an average increase of 4.81 
marks.  
 
Reading Comprehension Assessment  
 
The reading comprehension assessment consists of 10 or more open - ended 
questions that test a range of comprehension skills.  The questions are designed to 
align closely to the questions that students will face in the national examinations.  
Two passages are selected, one for lower secondary, and another for upper 
secondary.  Questions are then created for each stream (Express and Normal 
Academic).  In order to mitigate the practice effect, some of the questions are 
̙̟̘̖̔̒̕ ̟̚ ̥̙̖ ̤̖̠̟̔̕ ̤̤̖̤̤̞̖̟̥̒˟  ˳̖̗̠̣̖ ̖̃̒̚˴˹р ̥̣̟̤̥̠̟̖̒̚̚̕ ̥̠ ̟̒ ̠̟̝̟̖̚ 
programme, the assessment was conducted through the pen and paper format.  
After Term 3, 2022, the assessment was converted to an online format administered 
through Google Forms.  
 
 
 

After 12 months (p=16)  

Figure 1b: Comparison of average vocabulary assessment scores at  
pre and post - test after 12 months of intervention.  
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Figure 2: Percentage change in scores from pre and post - test after  
6 months of intervention (p=20)  

In a total of 20 students, 14 students saw an average of 17.7% increase in their reading 
comprehension scores after 6 months, while 6 students saw an average of  
14.1% decrease.  Out of the 6 that saw a decrease in their scores, 2 were students who 
within the 6 months, had progressed to upper secondary and hence took the upper 
secondary reading passage.  As the passage and questions were more challenging, it 
is not surprising that they did not fare well.  The data here suggests that a majority of 
students show some improvement in their reading comprehension skills after 6 
months.  
 
From the current data, it suggests that a majority of students, 3 out 5, continue to 
show progress after 12 months of intervention.  Due to a loss of data during the height 
of the pandemic, coupled with the majority of secondary school students joining the 
̡̣̠̘̣̞̞̖̒ ̝̖̤̤ ̥̙̟̒ ̒ ̪̖̣̒ ̘̠̒˝ ̥̙̖ ̞̠̦̟̥̒ ̠̗ ̥̒̒̕ ̠̝̝̖̥̖̔̔̕ ̥̠ ̨̤̙̠ ̥̙̖ ̤̥̦̖̟̥̤̕Я 
performance after 12 months is regrettably low.  With the next round of assessments in 
2023, more data is expected to be collected and a more conclusive analysis can be 
carried out.  
 
Overall, a majority of students have been observed to benefit from the support in 
reading comprehension after a period of 6 months.  
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Writing Evaluation  
 
The tracking of writing progress was decided to be a continuous qualitative 
assessment, where students are assessed on their ability to apply the specific writing 
̤̜̝̝̤̚ ̟̥̣̠̦̖̔̚̕̕ ̟̚ ̥̙̖ ̥̖̣̞˟  ̙̖̅ ̢̧̦̝̥̥̖̒̒̚̚ ̣̖̤̦̝̥̤ ̣̖̒ ̥̜̖̟̒ ̗̣̠̞ ̤̥̦̖̟̥̤̕Я ̨̣̥̟̘̚̚ 
samples at the start of the term and end of the term.  In 2023, this has since been 
converted to a 30 minute writing test, where students write about a given topic and 
are assessed using a writing rubric.  This is to better assess their overall writing 
abilities.  
 
Case Study:  
 
This case study looks at the written work of secondary school students, who were 
being taught the structure and features of introduction paragraphs for expository 
essays for the term.  At the beginning of the term, students were observed to start 
their essays by immediately answering the essay question instead of starting with a 
general statement which provides context to the essay.  Some were also observed to 
not define the keywords in the essay question.  
 

Figure 3: Percentage change in scores from pre and post - test after  
12 months of intervention. (p=5)  
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Student A  
 
At the beginning of the term, Student A immediately answers the essay question and 
follows up with her points for her introduction paragraph.  After a term of instruction, 
she was able to produce an introduction paragraph that provides context, defines the 
keywords, state her opinion, and list her points, which is characteristic of what a 
typical introduction paragraph should be.  

 
Legend:   General Statement  
   Definition of Keywords  
   Statement of Position  
   Points  
 
 
 
 
 
 
 

Essay 
Question  

Students benefit from Co - Curricular Activities.  Do you agree?  

Introduction 
Paragraph  
(Before)  

Yes I agree.  During co - curricular hours students not only get to 
learn life - skills, they also get to learn character building and 
bonding with their CCA mates, and allows them to build teamwork.  

Essay 
Question  

Some people like to stand out from the crowd; others just want to be 
part of it.  Which do you prefer and why?  

Introduction 
Paragraph  
(After)  

Some people like to stand out from the crowd while others would 
prefer to fit in.  To stand out is to be different from everyone else and 
to fit in is to be the same.  For me, I would personally sit on the fence.  
˺̗ ˺ ̞̒ ̟̚ ̒ ̤̥̦̥̠̟̒̚̚ ̨̙̖̣̖ ˺ ̞̒ ̨̥̙̚ ̡̡̖̠̝̖ ˺ ̠̟̕Я̥ ̝̜̖̚˝ ˺ ̨̠̦̝̕ 
prefer to stand out from the crowd out of spite.  
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Student B  
 
For Student B, she also initially immediately answered the essay question first, then 
provided context, but did not define the keywords.  At the end of the term, she was 
able to write an introduction paragraph that also had the necessary components, 
which shows that she had a better grasp of the structure and features of the 
introduction paragraph.  

 
 
Legend:   General Statement  
   Definition of Keywords  
   Statement of Position  
   Points  
 
 
 
 
 

Essay 
Question  

Students benefit from Co - Curricular Activities.  Do you agree?  

Introduction 
Paragraph  
(Before)  

As a student, I agree that students benefit from co - curricular 
activities (CCA).  Ever since primary 2 began, students were 
required to participate in a CCA that interested them .  

Essay 
Question  

̠̞̖̄ ̡̣̖̟̥̤̒ ̤̪̒ ̥̙̥̒ ̥̖̖̟̘̖̣̤̒Я ̦̤̖ ̠̗ ̡̤̞̣̥̙̠̟̖̤̒ ̟̒̕ ̠̥̙̖̣ 
electronic gadgets is spoiling family life. What are your views?  

Introduction 
Paragraph  
(After)  

Co- curricular activities (CCAs) are often conducted on a weekly 
basis .  Students are encouraged to take a skill to follow them 
throughout their school journey.  I agree that students benefit from 
CCAs  as time is allocated for students to master a skill, they can 
find themselves fostering communication skills, and self - growth.  
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Student C  
 
At the beginning, Student C also showed the same tendency as Students A and B, to 
start by immediately answering the essay question.  He then proceeded to list his 
points and explain them a little instead of giving the context and explaining the 
keywords in the question.  At the end of the term, he was also able to follow the 
structure of an introduction paragraph and include the necessary components.  

Legend:   General Statement   
   Definition of Keywords    
   Statement of Position  
   Points  

Essay 
Question  

Students benefit from Co - Curricular Activities.  Do you agree?  

Introduction 
Paragraph  
(Before)  

I agree that students benefit from co - curricular activities.    
Co-̦̣̣̦̝̣̔̔̒̚ ̧̥̥̖̤̒̔̚̚̚ ̠̗ ˴˴˲ ̤̚ ̡̞̠̣̥̟̥̒̚ ̟̚ ̒ ̤̥̦̖̟̥̕Я̤ ̝̗̖̚ ̤̒ ̥̚ 
contributes the most of the life of a student when he or she grows up 
to be an adult, such lessons include learning life - skills, character 
building and learning how to work as a team.  Without co - curricular 
activities, students would grow up not knowing the importance of 
these lessons which can be detrimental to their lives when they 
start being part of the workforce. .  

Essay 
Question  

̠̞̖̄ ̡̣̖̟̥̤̒ ̤̪̒ ̥̙̥̒ ̥̖̖̟̘̖̣̤̒Я ̦̤̖ ̠̗ ̡̤̞̣̥̙̠̟̖̤̒ ̟̒̕ ̠̥̙̖̣ 
electronic gadgets is spoiling family life. What are your views?  

Introduction 
Paragraph  
(After)  

Smartphones and electronic gadgets have been around for more 
than 15 years becoming part of our daily lives. Electronic gadgets 
come in the form of handphones, tablets, laptops or desktops they 
are used in communication or entertainment this being a huge 
thing for teens. Although smartphones and electronic gadgets may 
be a need for most people some may think otherwise and find it a 
waste of one's life, degrading the use of these gadgets to merely 
playing games and nothing else.  I find that using smartphones or 
electronic devices does not spoil family life, if used in moderation. 
Smartphones can be used to stay in touch with family members 
despite hectic schedules, not only that but can also increase social 
interaction online. Lastly, electronic devices can increase creative 
skills when used correctly for teens.  
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iReaCH Online -  Progress and Feedback  
 
iReaCH switched to a fully online programme with effect from Term 3, 2022. One of the 
main considerations for the programme to pivot online is to facilitate the placements 
of students into suitable classes in a timely and efficient manner, thereby, allowing 
more students to receive intervention sooner rather than later, without distance being 
a barrier. Secondly, online delivery has made the conduct of lessons more flexible and 
convenient for most students including those with hectic schedules or logistical 
constraints. Thirdly, the Educational Therapists (EdTs) and most of the students have 
experienced online delivery during the circuit breaker period. Some positive feedback 
was received with regard to the conduct of online classes.  
 
In order to ensure a smooth transition to a fully online programme, support and 
implementation steps were put in place to assist the EdTs, parents and students from 
Week 3 Term 1 till the end of Term 2, 2022. During this transition period, preparations 
and arrangements were made including converting resources and teaching materials 
to online format, sorting out administrative matters and requests for devices i.e. 
laptops.   

Figure 4 Timeline of Implementation for iReaCH Online  
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Positive feedback received for iReaCH online:  
 

§ Most parents and students find it convenient to access the lessons (no need 
to travel)  

§ The EdTs feel they can focus more on higher order skills  
§ Insertion of students is much easier for placements or for unforeseen 

circumstances (e.g. HL), minimising disruption thereby, allowing for the 
continuity of lessons  

 
̧̦̣̖̪̤̄ ̠̟ ̖̃̒̚˴˹р -  programme and online delivery  
 
A detailed feedback is obtained through surveys that were rolled out to both parents 
and students to find out about their reception to the iReaCH programme and the 
online delivery mode.  Parents and students alike were asked questions on their 
satisfaction levels with the programme, the switch to online delivery, what they liked 
about the programme, and their opinion on the effectiveness of the programme in 
building confidence in the English language, and the areas they felt they benefitted 
from.  
 
Parent Surveys:  
 
Despite reminders, only a total of 5 parents responded to the online survey about the 
programme.  

˷̘̦̣̖̚ ˥˫ ̣̖̟̥̤́̒Я ̤̥̤̗̥̠̟̒̒̔̚̚ ̧̝̖̖̝̤ ̨̥̙̚ ̥̙̖ ̡̣̠̘̣̞̞̖̒  
(1 -  Least satisfied, 5 -  Most Satisfied). (p=5)  
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All parents surveyed were satisfied with the programme and the switch to online 
learning, with the majority being extremely satisfied.  The parents surveyed like that 
̥̙̖ ̖̃̒̚˴˹р ̡̣̠̘̣̞̞̖̒ ̗̠̦̤̖̤̔ ̠̟ ̥̙̖ ̙̘̙̖̣̚ ̠̣̖̣̕ ̤̜̝̝̤̚ ̠̗ ̣̖̟̘̒̕̚ ̡̠̞̣̖̙̖̟̤̠̟̔̚ 
and writing, vocabulary building, and also it being an online programme, which is also 
reflected in their response in Chart 5.  Additionally, one parent gave feedback that the 
teacher not only provided academic knowledge, but also guided their child in their 
future educational path.  

˷̘̦̣̖̚ ˦˫ ̣̖̟̥̤́̒Я ̤̥̤̗̥̠̟̒̒̔̚̚ ̧̝̖̖̝̤ ̨̥̙̚ ̥̙̖ ̨̤̥̙̔̚ ̥̠ ̠̟̝̟̖̚ ̝̖̣̟̟̘̒̚  
(1 -  Least satisfied, 5 -  Most Satisfied). (p=5)  

Figure 6: Characteristics of the programme that parents liked. (p=5)  
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Student Surveys:  
 
Additionally, a survey was rolled out to students in Week 5, Term 4, 2022 to obtain their 
̗̖̖̜̓̒̔̕ ̠̟ ̠̟̝̟̖̚ ̧̖̝̖̣̪̕̚ ̟̒̕ ̥̙̖ ̡̡̤̦̠̣̥ ̧̣̖̖̖̔̚̕ ̠̟ ̖̃̒̚˴˹р˟ ˲ ̥̠̥̝̒ ̠̗ ˣ˧ 
students completed the survey. The following graphs show the quantitative responses 
for 2 of the survey items rated by the students.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Almost all students had neutral (score of 3) or positive (scores 4 and 5) reactions to 
the switch from face - to - face classes to online learning.  As an online programme, 
students benefit from the convenience of learning from home, eliminating the need to 
travel down to the learning centres.  It is unavoidable that there would be some 
students who prefer face - to - face classes since each student has their preferred 
mode of learning, which explains the 1 student who was least satisfied (score of 1) in 
the change to the mode of delivery.  
 
Out of the 4 characteristics of the programme, the students surveyed liked that it 
helped build up their vocabulary knowledge, following by its convenience as an online 
programme, which is corroborated by the data in Chart 7, where almost all students 
were neutral or satisfied with the switch to the online mode of delivery.  

˷̘̦̣̖̚ ˨˫ ̥̦̖̟̥̤̄̕Я ̤̥̤̗̥̠̟̒̒̔̚̚ ̧̝̖̖̝̤ ̨̥̙̚ ̥̙̖ ̨̤̥̙̔̚ ̥̠ ̠̟̝̟̖̚ ̝̖̣̟̟̘̒̚  
(1 -  Least satisfied, 5 -  Most Satisfied). (p=26)  
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Figure 8: Characteristics of the programme that students liked. (p=26)  

Figure 9: Students' opinion of their confidence level in English after attending the 
programme. (1 -  Strongly Disagree, 5 -  Strongly Agree). (p=26)  

˹̝̗̒ ̠̗ ̥̙̖ ̤̥̦̖̟̥̤̕ ̧̤̦̣̖̪̖̕ ̘̣̖̖̒̕ ˙̤̠̣̖̔ ̠̗ ˥ ̠̣ ˦˚ ̥̙̥̒ ̥̙̖ ̖̃̒̚˴˹р ̝̖̤̤̠̟̤ ̧̙̖̒ 
made them more confident in their use of the English language.  12 students had a 
neutral answer, with 1 student disagreeing.  
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The survey shows that most students felt they benefitted in vocabulary knowledge 
through the programme.  This result corresponds well with the data in Figure 8, where 
the same number of students also indicated that they liked the vocabulary aspect of 
the programme.  Both reading comprehension and writing shared equal weightage, 
and 1 student felt they benefitted from the programme in all aspects.  

Figure 10: Areas where students felt they have benefitted in since attending the programme.  
Students can pick more than one option. (p=26)  


