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Abstract 
 
Specific learning disabilities (SLDs) refer to a diverse academically related disabilities 
manifested by significant difficulties in listening, speaking, reading, handwriting, spelling, 
writing, reasoning and/or mathematics. With the long school closures and the lack of face-to-
face teacher presence during the Covid-19 pandemic, it can be challenging for parents to 
support their children with SLDs during home-based learning. One of the biggest challenges 
during home-based learning is homework completion by children with SLDs; another 
challenge is the competition one can observe between doing schoolwork and playing games 
on technology gadgets. Thus, the focus of this article is to draw from a range of extant 
literature regarding evidenced based prescriptive strategies for the psychoeducational 
support of children with SLDs, many of whom have self-regulation challenges, which include 
difficulty in shifting attention and sustaining mental effort. The prescriptive strategies aim to 
provide useful research-to-practice information to parents and caregivers on strategies for 
improving home-based education for exceptional learners with SLDs during the long school 
closures. These prescriptive strategies can be applied in the daily home-based support of 
children with SLDs for their academic success and wellbeing.  
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As a result of the Covid-19 pandemic, children all around the world are experiencing 
home-based learning and they are given various kinds of school work through the 
internet by their teachers. With this sudden disruption to the status quo of schooling, the 
Covid-19 pandemic poses a challenging time for teachers, parents, and caregivers 
because of the sudden need to learn various e-learning tools quickly and to facilitate the 
home-based online learning experiences of children (United Nations Educational, 
Scientific and Cultural Organization [UNESCO], 2021). Parents, in particular, have to play 
the role of both the parent and facilitator of the learning process from home. Many 
parents are worried about their children falling behind and not being able to manage 
their children’s home-based learning process (Lardieri, 2020). 
 
One of the biggest challenges during this time is the competition one can observe 
between doing schoolwork and playing games on technology gadgets. Technology 
gadgets such as tablets, iPads, and mobile phones can be distracting especially if a 
child does not have good self-regulation. Conversely, homework and schoolwork may 
seem boring to children. Furthermore, there are issues that may relate to internet access, 
computers, laptops, or mobile computing gadgets, shared access of these technology 
gadgets with siblings, and allowing time for working parents to also work from home 
during home-based learning. Some of the reported parental challenges with regards to 
home-based learning for children with specific learning disabilities (SLDs) during the 
pandemic include the establishment of routines, completion of homework by the children, 
insufficient support from the teachers, and time spent by parents on assisting children 
with learning disabilities (Soriano-Ferrer et al., 2021). Many parents and children with 
special needs including specific learning disabilities are feeling overwhelmed and are 
struggling to cope with the burden of home-based learning (Asbury et al., 2020). 
 
Thus, this article draws from a broad range of extant literature (e.g., psychology, special 
education, child psychology, and child psychiatry) on evidenced based prescriptive 
strategies for the psychoeducational support of children with SLDs, many of whom have 
self-regulation challenges, which includes difficulty in shifting attention and sustaining 
mental effort (American Psychiatric Association, 2013; Grigorenko et al., 2020; Lichtinger 
& Kaplan, 2015). Parents and caregivers will become more aware of the strategies they 
could use proactively during this difficult time when access to face-to-face professional 
therapy and intervention may be disrupted. Being equipped with skill sets such as 
providing corrective feedback and using environmental strategies is important for 
helping parents and caregivers to enhance the coping skills and wellbeing of children 
with SLDs while ensuring academic success during this difficult time (Clarke, 2020). 
 
Specific Learning Disabilities 
 
Specific learning disabilities refer to a heterogeneous group of disabilities manifested by 
significant difficulties in the acquisition and use of listening, speaking, reading, 
handwriting, spelling, writing, reasoning and/or mathematical abilities (American 
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Psychiatric Association, 2013; Dominguez & Carugno, 2020; Grigorenko et al., 2020; 
McDowell, 2018; Royal College of Psychiatrists, 2015; Swanson, 2001). Thus, academic 
deficits are the hallmark of SLDs (Grigorenko et al., 2020; Pennington, 2009). The 
common SLDs are dyslexia, which occurs in the domain of literacy and is manifested in 
reading and spelling difficulties; dyscalculia, which occurs in the domain of mathematics; 
dysgraphia, which occurs in the domain of handwriting and is evident from the distorted 
and illegible handwriting; and non-verbal learning disabilities, which occurs in the 
domain of handwriting, mathematics, and organization (Dominguez & Carugno, 2020; 
McDowell, 2018). 
 
SLDs result from weaknesses in one or more processes related to thinking and learning, 
including (but not limited to) language processing, memory, attention, phonological 
processing, processing speed, and executive functioning (e.g., response inhibition, 
response control, working memory, and planning) (American Psychiatric Association, 
2013; Cirino et al., 2017; Denckla & Mahone, 2018; National Institute of Child Health and 
Development, 2018a; Papanastasiou, 2017). According to the American Psychiatric 
Association (2013), the diagnosis of SLDs takes place when there are specific deficits 
related to the perception or processing of information in an accurate and efficient 
manner. As per the Diagnostic and Statistical Manual of Mental Disorders (DSM-5) 
(American Psychiatric Association, 2013), the following are the diagnostic criteria of SLDs: 
1) Difficulties processing instructions and learning skills in one or more areas for at least 
6 months despite having received relevant intervention. The areas of difficulties include 
difficulties in word reading, difficulties to comprehend what is read, difficulties in spelling, 
difficulties in written expression, difficulties in mastering number facts or calculations, 
and/or difficulties in mathematical reasoning; 2) The academic skills are substantially 
lower than the expected chronological age resulting in significant interference in 
academic performance or daily living; 3) Difficulties are manifested during school-age 
years but becomes fully evident when academic demands increases (e.g., timed tests; 
lengthy reading and writing tasks); and 4) Aberrations from typical academic 
performance are not better elucidated by intellectual disabilities, sensory disorders, 
neurological disorders, psychosocial adversity, language incompetency, or inadequate 
instruction (Dominguez & Carugno, 2020; Grigorenko et al., 2020). 
 
SLD is a common disorder with a prevalence rate of 5% and 15% among school-age 
children (American Psychiatric Association, 2013). The diagnosis and interventions for 
children with SLDs are often more complex than they seem. This is because children with 
SLDs may also have attention-deficit/hyperactivity disorder (ADHD) (American Psychiatric 
Association, 2013; Denckla & Mahone, 2018; Ferrin et al., 2016). The main symptoms of 
ADHD are hyperactivity, impulsivity, and/or inattention (Ferrin et al., 2016). Mounting 
evidence suggests that comorbidity issues may be present where children with SLDs may 
also have ADHD behaviors (Castro et al., 2020; DuPaul et al., 2013; Margari et al., 2013). 
The percentage of co-occurrence between SLDs and ADHD has been reported to have a 
comorbidity rate of between 33% and 41.5% (DuPaul et al., 2013; Margari et al., 2013) 
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while a recent synthesis of 50 years of scientific evidence states that the comorbidity 
between specific word reading difficulties and ADHD is between 25% and 50% 
(Grigorenko et al., 2020). Other studies have also reported that children’s difficulties in 
reading and mathematics are positively related with their hyperactive behaviors (Castro 
et al., 2020). Overall, these percentages highlight the magnitude of the challenges faced 
by parents and caregivers in providing the necessary support to children with SLDs 
during home-based learning.  
 
Psychoeducational Support Strategies for Children with SLDs 
 
Children with SLDs who have been referred to qualified professionals for 
psychoeducational assessment typically require psychoeducational intervention to help 
them how to learn and to overcome their learning problems (Hoffman & DuPaul, 2000; 
National Institute of Child Health and Development, 2018a). Psychoeducation refers to 
the integration of psychotherapeutic and educational intervention focusing on the 
didactic communication of information and guidance of coping skills for patients and 
families (Dahl et al., 2020). Parental awareness and training on psychoeducational 
support have been reported to have promising effects on influencing parental 
perceptions regarding their child’s difficulties and improving parenting skills such as 
recognizing the particular pattern of difficulties experienced by their child, having access 
to specific explanations regarding the behavioral and learning challenges faced by their 
child, empowering parents to break negative parent–child interactions, and influencing 
developmental outcomes (Daley et al., 2014).  
 
During home-based learning, parents may experience increasing challenges in 
managing their child with SLDs. Recent research has reported parenting-related 
exhaustion and distress experienced by parents during home-based learning (Soriano-
Ferrer et al., 2021). Thus, it is important for parents and caregivers to be equipped with 
effective strategies to help children with SLDs adapt to home-based learning. There are 
evidenced based approaches from the fields of educational psychology, special 
education, child psychology, and child psychiatry that are helpful for assisting parents 
and caregivers to make more informed decisions and applying strategies during home-
based learning (Barkley, 2013; Betker, 2017; Bryan & Burstein, 2004; Dahl et al., 2020; 
Daley et al., 2018; Hoffman & DuPaul, 2000; Kim & Fineup, 2021; National Institute of 
Child Health and Development, 2018a; Nielsen et al., 2018). It is of utmost importance to 
use the suitable strategies so that children with SLDs are able to learn effectively during 
this difficult time and parents and caregivers can proactively prevent burnout and 
excessive stress.  Listed below are several psychoeducational strategies for supporting 
children with SLDs during home-based learning.  
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Implement Routines and Structure  
 
It is important to prepare and implement routines and structure for children with SLDs 
(Betker, 2017; Maciver et al., 2019). Routines, sequence of activities, and transitions within 
the routines are crucial (Betker, 2017; Whiting, 2020). Routines are particularly important 
for children with SLDs, including children with ADHD (American Psychiatric Association, 
2013). Thus, bedtime, afternoon naps, meal times, and various times for studying, doing 
homework, having free time for relaxation and exercise, and learning new skills such as 
cooking and baking should be planned in the routine. Well planned and predictable 
daily schedules are important to provide the structure, which in turn ensure that the 
children feel safe and secure. In addition, parents and caregivers will have some free 
time to themselves and the space to make plans for the week. The schedule should be 
posted in a visible and easily accessible area so that the child is more time aware of the 
daily routines. Overall, having routines and structure improve efficiency and daily 
functioning during home-based learning. 
 
Reduce Noise and Visual Distractions 
 
Children with SLDs who also have issues with ADHD have difficulty focusing on the correct 
thing (Betker, 2017). Thus, it is important to minimize auditory and visual distractions so 
that children with SLDs can focus on the task at hand. The working space should be a 
corner of the home that is free from distraction. In addition, the house and working space 
should be as quiet as possible. It is best to position the study table away from the 
window so that the child is not distracted by movements outside (Betker, 2017). Ideally, 
the study area is not in the sitting room where there is a lot of “traffic”, distraction, and 
noise from, say, the television set (Betker, 2017). The stationaries that are used regularly 
should be organised properly to avoid too much time wasted looking for misplaced 
items. Modifying the child’s environment helps ensure success (Betker, 2017).  
 
Make Mental Information Physical 
 
Children with SLDs may also experience other issues which disadvantage them. 
Examples of these issues are self-regulation deficits such as difficulties in focusing, 
staying on task, and keeping track of time. Therefore, it is important to externalize the 
child’s learning processes in visible form by providing visual and verbal cues (Betker, 
2017; Furlong et al., 2016). Children with SLDs often times cannot hold things in mind. This 
is related to weak working memory. Thus, there is a need to substitute for poor working 
memory. Parents and caregivers can use external forms of information such as checklists, 
post-it notes, signs, symbols, charts, and reminders (Barkley, 2013; Betker, 2017; Denton 
et al., 2020). Other examples include putting up visual cues such as visual reminders, 
using verbal cues such as questions to remind the child on what needs to be done (e.g., 
“What are you supposed to be doing now?”), and non-verbal cues such as hand signal. 
These cues alert the children on what needs to be done at a particular point in time 
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(Betker, 2017). Making mental information physical is a proactive approach parents and 
caregivers can adopt for supporting the learning process of children with SLDs. 
 
Make Time Real and Concrete through Clocks and Timers  
 
Time management is a common problem among children with SLDs (Lerner & Johns, 
2012; Newhall, 2008; Smith, 2002). When children with SLDs are doing homework using 
technological gadgets and virtual technologies during home-based learning, they may 
lose focus easily because they may have inhibition/self-control problems and the games 
that await them are far more exciting than completing their homework. Thus, children 
with SLDs who have self-regulation problems need something outside of themselves to 
signal the passage of the passing time (Barkley, 2013; Newhall, 2008). Parents and 
caregivers could use cooking timers or digital timers that are within the visual field of the 
child with SLDs. A kitchen timer, which buzzes when time is up, may also serve as a 
behavior management mechanism to help the child to be more time aware. The clock, 
which is within the visual field of the child, then helps him/her to become more aware of 
the passing time (Betker, 2017; Newhall, 2008).  
 
Break Up Lengthy Tasks, Homework, and Assignments  
 
Children with SLDs and self-regulation deficits have limited sense of the future. Telling or 
nagging at a child to complete an essay by a certain date or in 3 days’ time is not going 
to work. An alternative approach to helping children to stay on task is to allocate a 
certain time to complete a small chunk of the homework each day (Barkley, 2013; Bryan 
et al., 2001). Therefore, parents and caregivers must be proactive in assisting the child to 
chunk the tasks into smaller doable parts for the child and in training the child to monitor 
his/her own progress using strategies such as checklists or graphing homework 
completion (Betker, 2017; Bryan et al., 2001). For example, read x number of pages per 
day or write 10 sentences or 15 sentences a day and upon completion of an assigned 
task, to record it in a visual graph. It is more productive for the parent and caregiver to 
break the “task” into chunks or smaller parts so that the child is able to complete smaller 
chunks on a regular basis until the entire task gets done. Being proactive rather than 
reactive is the key to productivity in facilitating the learning process of children with SLDs. 
  
Provide Extrinsic Motivation 
 
Extrinsic motivation refers to the willingness to engage in an activity for the sake of 
external rewards or punishment avoidance (Zisimopoulos & Galanaki, 2009). Conversely, 
intrinsic motivation refers to an individual’s inner desire to engage in activities for the 
sake of internal rewards such as enjoyment or interest (Daniel & Cooc, 2018). Children 
with SLDs lack the intrinsic motivation to initiate academic tasks by themselves 
(Zisimopoulos & Galanaki, 2009). They are dependent on the environment for motivation. 
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Therefore, children with SLDs often times require the external motivation from their 
parents and caregivers (Lerner & Johns, 2012).  
 
Parents and caregivers could create the extrinsic motivation for the children with SLDs; 
that is to provide positive reinforcements for desired behaviors (Hoffman & DuPaul, 
2000). For example, tokens such as stickers and stars can be used to reward the child for 
the work completed (Ivy et al., 2017). In addition, giving the child recognition for a good 
job done, the attention he/she desires such as a simple give me five, a hug, thumbs up, 
or the satisfaction of knowing that the answer is correct are common reinforcers (Barkley, 
2013). Positive and immediate reinforcements are the most effective in fostering the 
desired behavior (Hoffman & DuPaul, 2000; Lerner & Johns, 2012). Parents may want to 
creatively form a “redemption store” where contingent on attaining a target behavior or 
the completion of tasks, the child may exchange the token with something of his/her 
preference (Ivy et al., 2017; Kim & Fineup, 2021). For example, after a child reads five 
pages, she receives two tokens that are exchangeable for toys or an outing when the 
situation gets better.  
 
Monitor and Regulate Children’s Screen Time 
 
Game-based learning for enhancing subject matter content knowledge and skills can 
enhance learners’ cognitive, behavioral, affective, and sociocultural engagement (Plaas 
et al., 2015) including attention among children with SLDs and ADHD (García-Redondo et 
al., 2019). Extrinsic reinforcements are aplenty in digital games (Alsawaier, 2018; 
Westera, 2015). For example, video games provide constant extrinsic motivations through 
reinforcements such as points, tokens, and continuous reinforcements to the children. 
Thus, video games are far more attractive and entertaining to the children. Every few 
seconds during the game, there is a reward being given to the player.  
 
During the Covid-19 pandemic, screen time use among children has increased 
(Hammons et al., 2021; Hartshorne et al., 2021; ParentsTogether, 2020). Furthermore, with 
the increasing screen time use during home confinement, children, out of boredom and 
loneliness, are susceptible to excessive video gaming (Zhu et al., 2021). The susceptibility 
of children to addiction to gaming calls for more parental involvement and monitoring to 
curb the time spent on gaming and to prevent excessive gaming (Donati et al., 2021). 
Donati and colleagues found that parents who engaged in parent-child discussions and 
employed rules (i.e., controlled the types and content of the video games), reinforcement, 
and modeling (i.e., spending less time on gaming themselves) can protect their child 
from excessive gaming. While these studies have been conducted on the general 
population and not specifically on children with SLDs, findings from these studies can 
inform parents of children with SLDs about the importance of parental involvement in 
regulating the use of video games and curbing the negative effects of excessive video 
gaming.   
 



Asia Pacific Journal of Developmental Differences 
Vol. 9  No. 1  January 2022 

© 2022 Dyslexia Association of Singapore Limited 
www.das.org.sg 

   72                 J. A. C. Lee 

Enhance Parental Involvement and Teacher Facilitation during Homework Completion 
 
Children with SLDs tend to struggle with homework completion due to practices and 
characteristics that interfere with the task (Bryan & Burstein, 2004). Examples of the 
challenges faced by children with SLDs include lack of motivation, distractibility, and 
taking longer time to start and longer time to complete the homework. During the Covid-
19 pandemic, children are spending a lot of time online completing homework or 
assignments at home, but without the necessary intervention, the completion of the 
assignments may be problematic for children with SLDs (Kim & Fineup, 2021). Parental 
involvement during homework completion among children with and without special 
needs has been demonstrated to influence student outcomes including attitudes towards 
homework, self-perception towards personal competence, and self-regulatory skills (Kim 
& Fineup, 2021; see also Hoover-Dempsey et al., 2001).  
 
The quality of parental involvement and strong family-school partnerships also play a 
mediating role in student achievement and well-being (Dettmers et al., 2019). A recent 
study on homework completion among children with SLDs with Individualized Education 
Plans (IEPs) demonstrated that purposeful instructional support and facilitation by 
teachers can enhance online learning engagement and daily completion of instructional 
activities during the school closures (Kim & Fineup, 2021). Children with SLDs received 
individual intervention components on reading in addition to whole class online sessions, 
which comprised class-wide postings of the daily schedule on the Google Classroom 
homepage, morning meeting questions, and written feedback for work completed (Kim & 
Fineup, 2021). The following day, the teachers provided verbal prompts to encourage the 
children to finish any incomplete components of the work from the previous day. If there 
were 3 or more missed components for four consecutive days, the head teacher emailed 
the parents to facilitate the completion of the daily assignments. A checklist of tasks was 
provided to the children with SLDs using sharescreen on Google Meet and the children 
were informed that they would earn virtual rewards such as playing a game with the 
teacher or act as the teacher for morning announcement if the tasks were completed. 
Every morning, the children with SLDs were required to stay online after the other 
students had logged off and the teacher would run through the checklist of daily tasks. 
This study showed that active facilitation by the teachers using daily task analysis and 
virtual rewards, and the strong family-school partnership are necessary for increasing 
children’s engagement in online learning and for facilitating their well-being during 
remote teaching-learning on online platforms. 
 
Externalize Mental Problem Solving  
 
Children with SLDs have difficulty holding information in their minds. Mental 
manipulations are challenging for them unlike other typically developing peers. This 
means that solving problems using mental calculation and making estimations mentally 
is challenging for them. For example, children with mathematics difficulties find it more 



Home-Based Psychoeducational Strategies for Supporting Children with SpLD during School Closures                   73 

Asia Pacific Journal of Developmental Differences 
Vol. 9  No. 1  January 2022 

© 2022 Dyslexia Association of Singapore Limited 
www.das.org.sg 

difficult to determine whether 6 is more than 4 compared to whether a group of 6 
marbles is more than 4 marbles (Powell & Fuchs, 2012). Therefore, parents/caregivers 
should provide children with SLDs number lines and manipulatives (Barnes et al., 2016; 
Bryant et al., 2008; Soares et al., 2018) so that the children with SLDs can grasp 
mathematics concepts by using concrete materials (i.e., manipulatives) first before 
progressing to the more abstract representations (i.e., numbers and symbols) (Powell & 
Fuchs, 2012). LEGO bricks and colored chips are great manipulatives for learning 
mathematics and have been shown to be effective in helping struggling learners 
(Altakhayneh, 2020; Lewis & Lynn, 2018). For example, colored chips may be used to help 
children understand and appreciate the concept of quantity. At the basic level of 
understanding quantity such as “Which one is more?” and “Which one is less?” two 
groups of colored chips may be used to differentiate the concept of quantity between 4 
(e.g., 4 orange chips) and 9 (e.g., 9 green chips).   
 
Real food stuff in the kitchen also provides real and contextualized methods of 
externalizing mental problem solving because the real world and authentic approach 
can enable children with mathematics difficulties connect meaningfully through everyday 
experiences with mathematics (Baker et al., 2002; Lewis & Lynn, 2018; Shin & Bryant, 
2015). For example, during a baking session, the window of instructional opportunity is 
readily available for the adult to help the child to discover fractions at home through the 
use of physical materials such as measuring cups and spoons (Australian Psychological 
Society, 2020; Kaminski & Sloutsky, 2020; Siegler et al., 2010), which fosters multisensory 
learning in children with specific learning disabilities (Stern, 2011). 
 
Build Academic Skills 
 
For children with reading disabilities (including dyslexia), explicit, systematic (step-by-
step), and multisensory approaches should be used to improve the letter-sound 
correspondence, reading at the word and sentence level, writing skills, and reading 
comprehension (Farrell & Sherman, 2011; National Institute of Child Health and 
Development, 2018b). Children who struggle with word reading benefit from systematic 
phonics instruction that fosters their alphabetic skills and decoding skills (National 
Reading Panel, 2000; Rose, 2009; Wanzek et al., 2018). In addition, intervention that 
targets the five core reading componential skills recommended by the National Reading 
Panel (2000) namely, phonological awareness, phonics, vocabulary, fluency, and reading 
comprehension, including spelling and handwriting, which are able to improve students’ 
reading outcomes, could be used to complement other forms of learning support for 
struggling readers (Al Otaiba et al., 2018; Alqahtani, 2020; Jamshidifarsani et al., 2019). 
There are many assistive technologies that parents can explore to ameliorate their 
child’s reading difficulties such as speech-to-text and text-to-speech software (Svensson et 
al., 2021; The Dyslexia Association UK, 2021). 
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For children with difficulties in mathematics, visuals with colours, verbalizations, memory 
aids, repeated practice, and corrective feedback are able to help children understand 
math concepts (Barnes et al., 2016; Furlong et al., 2016; Johnson et al., 2021; National 
Institute of Child Health and Development, 2018b). A structured multisensory approach to 
teaching children mathematics is especially important for children with SLDs because 
they typically struggle with multiple difficulties including language, memory associations, 
and attention issues (Stern, 2011). Thus, children with mathematics difficulties should be 
taught mathematics concepts using concrete representations and visual representations 
including manipulatives (Barnes et al., 2016) and the approaches discussed in the 
previous section on externalizing mental problem solving. 
 
Visualize and Talk about Future Rewards 
 
A child with SLDs who also has ADHD has difficulty focusing on rewards coming in the 
future (Furukawa et al., 2014, 2017). Before and after demanding tasks, teach the child 
with SLDs to visualize his/her ability to complete the task and discuss the future rewards 
in relation to the tasks. A child with SLDs need to see “what is it in it” for him/her when 
carrying out tasks. Therefore, parents and caregivers should facilitate the child’s learning 
process in understanding the purpose of engagement with the task and seeing “what is 
it in it” for him/her (Lichtinger & Kaplan, 2015). The child with SLDs needs a reason for 
completing his/her school work. Help him/her to identify the point of the task, his/her 
highest priorities, goals, and values (Raskind et al., 2003). During the lockdown, there is a 
lot of flexibility for the child and his parents/caregivers to discover the child’s passion. In 
turn, passion leads to career ideas and career ideas can motivate the child to identify 
and discover his/her priorities (Raskind et al., 2003).  
 
Strengthen Self-Esteem and Self-Efficacy 
 
Children with SLDs may experience low self-esteem and poor self-efficacy (Livingston et 
al., 2018). Self-esteem refers to the core beliefs about oneself, which develops from life 
experiences (MacMaster et al., 2002). Children with low self-esteem have many negative 
beliefs about themselves (MacMaster et al., 2002). Self-efficacy refers to the belief an 
individual has about his/her own capacity to execute behaviors necessary to produce 
specific outcomes (MacMaster et al., 2002). Low self-esteem and low self-efficacy are 
associated with internalizing behaviors such as anxiety and depression, which when left 
unattended will demonstrate worsening symptoms (Giovagnoli et al., 2020). Therefore, it 
is important to “catch” the child with SLDs doing a good job, provide praise for effort 
and accomplishment, and give specific feedback regarding a particular task that has 
been completed (Betker, 2017). This will enhance the child’s sense of self-efficacy. In 
addition, encourage the child to use positive self-talk and statements such as “I can do 
this” so that it becomes what they believe about themselves and their ability (Denton et 
al., 2020). Positive statements such as “Yes, I can!” “Nothing is impossible.” “I believe 
that I can. I am a smart boy.” “I am a smart girl.” I will never give up.” will enhance their 
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self-esteem. Helping children with SLDs to build their personal resources such as hope, 
self-efficacy and optimism is related to academic success (Al-Yagon & Margalit, 2018; 
Cavioni et al., 2017; Sainio et al., 2019). Thus, fostering self-esteem and academic self-
efficacy is one of the ways to address the negative consequences of having SLDs 
(Livingston et al., 2018).  
 
Incorporate Physical Activities  
 
It is important for children with SLDs to engage in physical activities to ensure that they 
build their physical strength, health, and mental wellbeing, improve their executive 
functions (Barkley, 2013; Grassmann et al., 2017; Huang et al., 2020; Miks & McIlwaine, 
2020), and reduce their inattention (Reynolds & Nicolson, 2006). Physical activities are 
linked to behavior engagement and enhanced learning (Harvey et al, 2018). Children 
with SLDs benefit from short bursts of studying with movement breaks in between tasks 
because these movement breaks help them to focus (Betker, 2017; Nielsen et al., 2018). 
Physical activities may include walking, running, bike riding, playing, basketball, and 
skateboarding (Betker, 2017). During the long home confinement, children are likely to 
engage in sedentary behaviors such as watching television and playing video games 
(Donati et al., 2021). Thus, parents can encourage children to participate in physical and 
alternative activities such as board games and playing an instrument instead of 
excessive sedentary screen time (Donati et al., 2021; Hammons et al., 2021). Positive and 
healthy use of ‘exergames’ aimed at non-sedentary activities for stimulating healthy 
habits can foster home-based physical activity (Benzing & Schmidt, 2018; Donati et al., 
2021; Rüth & Kaspar, 2021). 
 
CONCLUSION 
 
This present research-to-practice article has expounded on the challenges experienced 
by children with SLDs and evidenced based psychoeducational support strategies that 
parents and caregivers can apply at home during home-based learning. Given that the 
children’s academic learning and wellbeing are paramount, it is important for parents 
and caregivers to take on the proactive role in providing home-based psychoeducational 
support to cope with the demands of managing the needs of children with SLDs. By re-
engineering the surrounding environment and applying suitable psychoeducational 
strategies for supporting children with SLDs, the children’s learning experience will 
become more positive and optimal during home-based learning.  
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