




How do teachers help students like him who 
struggle with problematic behaviours and with 
sustaining attention in their activeness? Evidently, 
this was what bugged me every time. I had no 
quick solutions to this area of concern. And while I 
employ slightly different methods with each ADHD 
child, the general approach I used, and which I 
have found to be quite helpful, is to remain calm 
and non-reactive every time a situation happens. 

I have also come to realise that children exhibiting 
these behaviours sometimes feel quite frustrated 
themselves. The behaviour you see is really the tip 
of the iceberg. The emotions that accompany 
these behaviours come upon them in waves and 
great intensity. They seem confused and some-
times embarrassed at their inability to control 
these accompanying emotions. Very often, what 
they need is not another scolding, but some space 
to express these complicated emotions and a 
listening ear from an adult he or she trusts.

Over the years, researchers have devised various 
behaviour modification strategies to help children 
with ADHD cope and learn from their behaviours. 
Consequent-based strategies are one of them.

 

These strategies help students to evaluate the 
consequences of their actions by deciding what 
could be done to increase good behaviour and 
decrease problematic behaviours. An example of 
a consequent-based strategy that I used with X is 
a prudent reprimand, where teachers give
reprimands and redirections following problem 
behaviour in a brief and calm manner, yet also 
assertive and firm (3). 

I had found this to be helpful, although there had 
been times where it was difficult to remain calm 
and assertive at the same time. 

I also spent time talking to him to understand his 
actions and emotions after his class ends. In one 
of my “debrief” conversations with him, X was able 
to apply what he had learnt in school about 
manners in speech - particularly about thinking 
before speaking. He had trouble filtering his words 
whenever anger arises and often ended up saying 
words that he did not mean. This was a poster 
that he wrote from memory. I put it up on the door 
of my classroom as a constant reminder of how far 
he has come and our progress together.
 
Teaching children with behaviour issues is a 
journey for both the student and the teacher. X, 
amidst all his turbulent moods and emotions, is a 
child who had the ability to reflect. The time spent 
talking with him was, in my opinion, crucial in 
building rapport with him as he also learnt to 
understand me and my concerns as his teacher. 

Perhaps this quote by Janet Lansbury, a parenting 
educator, aptly describes my learning experience 
as a Special Needs teacher: 

“In my world, there are no bad kids, just impres-
sionable, conflicted young people wrestling with 
emotions and impulses and trying to communicate 
their feelings and needs the only way they know 
how.”
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