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The International Dyslexia Association (IDA) supports efforts to provide
individuals with dyslexia with appropriate instruction and to identify these
individuals at an early age.

Connecting a global network of
• researchers
• educators
• individuals with dyslexia
• families
Until everyone can read!

While IDA is pleased to present a forum for presentations, advertising, and
exhibiting to benefit those with dyslexia and related learning disabilities, it is
not IDA’s policy to recommend or endorse any specific program, product,
speaker, exhibitor, institution, company, or instructional material, noting that
there are a number of such which present the critical components of instruction
as defined by IDA.

“Connecting a Global Network”

T

he International Dyslexia Association (IDA) is committed to serving children and
adults with dyslexia and all who struggle to read…because reading changes lives.
This commitment does not end at the borders of the United States, it extends to a
worldwide community—a global network of researchers, educators, individuals with
dyslexia, and their families.
IDA’s Global Partners are a critical link in this network, so we continue to explore
ways to increase awareness and support the work that they do. This first edition of
IDA’s Global Partners Handbook is one way to accomplish that goal. It is an opportunity
to provide a deeper understanding of how the contributing organizations featured in
this year’s handbook have an impact on dyslexia in their respective parts of the world
and beyond.
IDA currently has 24 Global Partners representing 21 countries. The Global Partners
program was created to provide like-minded international nonprofits/NGOs serving
individuals with learning differences access to IDA’s extensive network of experts in the
field and the opportunity to share each other’s triumphs and challenges as they developed
their organizations. As their organizations grow, many Global Partners seek guidance
from each other on how to establish relationships with governmental agencies and
ministries of education, increase awareness and outreach, and identify funding sources
to support their work.
Each year during the IDA Annual Conference, international attendees are invited to
the International Networking Session. This session offers them an opportunity to meet
IDA Global Partners and other conference participants from around the world to share
projects, current issues, and information.
IDA and the Global Partners are united by our common challenge to increase
understanding, raises awareness, educate teachers, remove barriers, and provide
individuals with the opportunity to reach their potential. This first edition of IDA’s Global
Partners Handbook provides an opportunity to gain a deeper understanding of how the
contributing organizations featured in this year’s handbook are making an impact on
dyslexia. We hope that the work of these organizations provides inspiration, offers
encouragement, and increases the understanding of what we can achieve together.

Hal Malchow
Board President

www.eida.org

Rick Smith
Executive Director
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Raising Global Awareness

T

he International Dyslexia Association (IDA), which includes the North
American Branches of IDA, provides information and support to children
and adults with dyslexia and related learning differences. The Global Partner
(GP) members of IDA are international organizations that work with the Home
Office and Branches of IDA to support this important mission worldwide.
Each year, to encourage greater awareness of dyslexia globally, one GP is
invited to make a presentation to the IDA Board. GPs also have the opportunity
to share progress and developments via IDA’s quarterly publication Perspectives
on Language and Literacy. Furthermore, GPs are linked to IDA via their websites.
To create an additional platform for all GPs to share their efforts and
challenges with the rest of the world on a regular basis, the IDA Global Partners
Committee has initiated this annual publication, IDA Global Partners Handbook:
Responding to Dyslexia Around the World, a resource for anyone from anywhere
in the world to learn more about dyslexia.
This handbook also serves to facilitate contact and engagement with
potential GPs, supporters, and visitors to GPs in different countries. In fact, we
welcome non-GPs to submit articles with the recommendation of a current GP
member.
We are most grateful to the IDA Board for their support of this premier
issue of the handbook for the 2015 IDA Conference in Grapevine, Texas. This
year’s handbook has contributions from the Australian Dyslexia Association;
Australian Federation of SPELD Associations; Brazilian Dyslexia Association;
Czech Dyslexia Association; India’s Dr. Anjali Morris Education and Health
Foundation; Jordanian Dyslexia Association; Dyslexia Organization, Kenya;
Kuwait’s Centre for Child Evaluation and Teaching; Dyslexia Association of
Singapore; the United Kingdom’s Dyslexia Foundation; and Yemen Dyslexia
Association. It is wonderful that all six continents are represented as it truly
reflects the global nature of dyslexia.
Professionally, it has been most rewarding to observe the differences in
language, terminology, assessment tools, programs, and services of GPs all over
the world. This collection of articles reflects the wonderful diversity in approach
to dyslexia globally, yet it also brings to focus our united objective of helping
people with dyslexia find success.
We thank all contributors and look forward to their new contributions next
year as well as contributions from other GPs and non-GPs across the globe.
We are most grateful to IDA’s Global Partners Committee for contributing their
time despite their busy schedules as the Editorial Committee of this handbook.
We also thank all contributors and look forward to receiving updates from
everyone next year as well as new contributions from other GPs and non-GPs
from around the world.

Lee Siang, CEO
Dyslexia Association of Singapore
IDA Global Partners Committee
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Australian Dyslexia Association
by Jodi Clements, Founding Member and President

T

he Australian Dyslexia Association (ADA), a Global Partner
of the International Dyslexia Association, was set up to
improve the educational outcomes for all who have dyslexia
or a similar difference and provide an understanding of
acceptance to those who live with dyslexia. The ADA provides
information, identification services, a provider directory, and
teacher training based on the Orton-Gillingham approach and
the National Reading Panel and International Dyslexia
Association standards.
The ADA began in 2006 is an evidence-based organization
specializing in the dissemination of information about the
identification and educational treatment of dyslexia. In 2007
ADA set up the first teacher training institute in Australia to train
and accredit professionals in the MSL-Orton-Gillingham
approach. The ADA’s service and training provider, the Institute
for Multisensory Language Education (IMSLE), has now trained
over 600 educators and allied professionals in the MSL-OrtonGillingham approach and the ADA has accredited over 475
individuals.

Services Provided
The Association offers school accreditation for schools
seeking evidence-based practices and has developed a process
for early identification of at-risk children. In 2012 the ADA
accredited its first school in Australia. The ADA works with
community groups, schools, universities, and government
agencies to provide free information, resources, and low cost
identification solutions for persons with a dyslexia profile who
are in schools, tertiary institutions, and the workplace.
Advocacy is a priority for ADA, and many members have
joined to further the ADA’s cause of improving early identification of children at risk as well as improving teacher training in
language and literacy. Today the ADA has over 6,000 members
and a following of 13,000 on its Facebook page. In response to
the organization’s growth, the ADA enlisted four more volunteers this year to assist with daily inquiries.
The ADA offers free information via its comprehensive
website, and it strives to educate parents and teachers about
the challenges of dyslexia, ways to assist educationally, and
potential benefits of having dyslexia. A sense of well-being
and emotional intelligence are paramount for helping persons
with dyslexia succeed in a system built around literacy success.
A priority is to ensure that these individuals understand their
language difference and feel supported.
A second priority is to ensure that parents are well educated
about dyslexia, accept their child’s dyslexia, and are aware of
the positives. A key to advocating change in Australian schools
is a well-informed parent. In response to parent advocacy,
Australian politicians are taking notice: change is on the horizon for Australian schools.

Effective Instruction for All
The burning question for ADA has always been how to
reach and teach every child. All teachers need to be trained in
skills for teaching every child in their classroom. Children with
diverse needs, including those with dyslexia, require knowledgeable teachers who can adjust and improvise their instruction. Great teachers change up the way they teach if a child
does not get it the first time. Great teachers show compassion
and respect for all children in their classes.
Since its inception in 2006, the ADA has made headway
in helping to break the stigma historically associated with dyslexia in Australia. Many teachers have experienced negative
attitudes held by other teachers in their schools toward the term
dyslexia and others have heard teachers describe dyslexia as an
excuse for being “lazy” or “unmotivated.” Parents of children
with dyslexia share similar stories of teachers ready to point the
finger at them or their child rather than question their own
preconceptions and inadequate teaching methods. ADA adamantly supports parents’ right to help their children get what
they deserve. Members of ADA believe that children with
dyslexia, like all children, deserve access to the best teaching
as early as possible and in both spoken and written language.
Given the over 30 years of research on effective reading
instruction, it is often astounding to hear teachers in ADA
courses admit that they simply had not felt confident teaching
reading and spelling.

Australian Dyslexia Association’s Vital Aims
• Provide memberships that enable parents and individuals to
access a free pre-assessment as a starting point;
• Provide accredited teacher training in the MSL-OrtonGillingham approach;
• Provide schools with training in early identification of children at risk as well as educate schools on the importance of
providing all students at risk with a response-to-prevention/
intervention strategy based on evidence-based teaching;
• Provide an understanding of the pedagogy that helps at-risk,
struggling readers and benefits all children in an inclusive
classroom;
• Disseminate free information on how the current system is
letting our most vulnerable students down and why, and
how to change classroom environments so that all children
feel valued;
• Continue to invite experts in the field of dyslexia to speak
on classroom diversity and on how differentiated teaching
can benefit all learners;
• Provide an Australian camp that empowers children and
parents;
CONTINUED ON PAGE 6

www.eida.org
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Australian Dyslexia Association

CONTINUED FROM PAGE 5

• Provide ADA assessed children a sense of pride to come
forward and discuss their challenges and strengths. (The
Association has had a number of students do this through
media ventures including one child who raised Sir Richard
Branson’s attention and support to appear on a national
television show.);

For further information on the ADA’s work please see
www.dyslexiaassociation.org.au

• Continue to raise awareness through both print and television to increase a positive concept of dyslexia in Australia;
• Support reputable activists who have produced resources
that support the Association’s Vital Aims;
• Provide a voice for the voiceless through a strong network
of associated dyslexia advocates in Australia who are passionate and actively attending government meetings; and

Information on ADA accredited training can be accessed at
www.multisensoryeducation.net.au

• Continue to work nationally and internationally with
like-minded individuals and organizations such as the
International Dyslexia Association.

Australian Federation of SPELD
Associations (AUSPELD)
by Mandy Nayton, President

T

he Australian Federation of SPELD (Specific Educational
Learning Difficulties) Associations represents all state and
territory SPELD Associations including SPELD Queensland,
SPELD New South Wales, SPELD Victoria, SPELD South
Australia, and Dyslexia-SPELD Western Australia.
These organizations, in turn, represent and support the
many thousands of children and adults struggling with both
learning difficulties and learning disabilities throughout
Australia. It is conservatively estimated that well over 20% of
Australian children are currently struggling with learning difficulties and 3–5% of students are viewed as having a developmental learning disability. Of those students identified with a
learning disability, four out of every five are assessed as having
a reading disorder (or reading disability) commonly known as
dyslexia.

AUSPELD’s Goals:
• To promote an awareness and understanding of the
problems and needs of children and adults with specific
learning difficulties and disabilities, thereby assisting
them to obtain specialized identification and intervention as early as possible and
• To promote best-practice teaching, evidence-based
intervention, and support for research within the areas of
literacy development and literacy failure.

6

Literacy expert Pie Corbett with students from a Western Australian primary school.
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At this stage in Australia, the assistance provided to students
with developmental learning disabilities by both the federal
and state governments is extremely poor. AUSPELD provides a
range of services aimed at supporting children and adults with
learning difficulties and disabilities. These include advocacy,
specialist teaching, professional development, clinical services,
libraries, resources, and research and development.
The demand for AUSPELD’s services is high. Through its
state-based members, AUSPELD responds to more than 1,000
calls per week from community members and to a similar
number of requests for information and support via email
and website contact.
AUSPELD provides training, resources, and support to
thousands of teachers, principals, and allied professionals
working in schools and tertiary institutions through Australia
each year. AUSPELD recently hosted international literacy
expert, Pie Corbett, on his Australian tour as he presented a
series of workshops and seminars on his Talk for Writing (T4W)
approach. T4W gives educators the tools for teaching writing
skills to their students in an imaginative and structured way.
It is a program that meets both IDA and AUSPELD criteria
for being an effective literacy program as it works from an
oral language foundation, encourages systematic phonics
instruction, and promotes explicit, sequential, and multisensory
teaching strategies.
The T4W workshops were well attended by a large number
of teachers and other allied health professionals who left the
presentations feeling inspired by this powerful approach to
teaching persuasive, informative, and narrative writing. Pie also
visited schools to demonstrate some of the practical aspects of
the program and to allow elements of his approach to be
filmed. Teacher and student feedback indicated that his
approach was engaging, exciting, and effective.
AUSPELD contributes to state and federal inquiries, forums,
committees, and government departments on a wide range of
issues related to improving literacy outcomes and increasing
awareness of the needs (including identification, remediation,
and accommodation) of individuals with learning disabilities.

Parent and Teacher Guides
Understanding
Learning Difficulties
A practical guide

www.eida.org

AUSPELD has recently developed two exciting new resources
for teachers and parents. The first
handbook, called Understanding
Learning Difficulties: A Practical
Guide, is a detailed and informative
user-friendly resource for educators.
The guide, along with an accompanying resource disk, is designed to
provide school principals, teachers,
and school psychologists throughout

Australia with a greater awareness and understanding of the
significant impact learning disabilities can have on students. It
also outlines the most effective remediation and accommodation strategies available for implementation in the classroom.
These strategies are in line with the principles of evidence-based instruction and assessment of learning disabilities.
The Response to Intervention (RTI) model is clearly detailed
within the guide to allow teachers to work effectively within the
three tiers of intervention. The guide also recommends individualized assessment conducted by a well-trained professional
where appropriate. This is an excellent Australian resource,
which is consistent with the IDA’s approach to assessment and
intervention.
The second handbook, designed
for parents and other caregivers of
children and adolescents with
learning difficulties and disabilities, is called Understanding
Learning Difficulties: A Guide for
Parents. This parent guide has been
developed to provide families with
current information about the
nature of learning disabilities and
to offer practical guidance on the
most appropriate identification and
support. Many parents or caregivers notice that their child is struggling at school but are unsure
about the steps they should take. This guide is intended to
answer some of these questions.

Workshops and Other Resources
Workshops that explore the guides and their use are
available around Australia. AUSPELD aims to have the teacher
guide in every school in Australia to ensure that all education
professionals are able to access current and practical information regarding learning difficulties and disabilities. AUSPELD
also has a range of other excellent resources available for purchase from the AUSPELD online bookshop.
AUSPELD is very excited about the possibility of coordinating an Australasian conference on reading and reading difficulties in late 2016 or early 2017. The proposed conference
would be jointly hosted by IDA and AUSPELD. Those interested
in attending can keep up to date via the IDA and AUSPELD
websites.
AUSPELD is proud to be a Global Partner of the International
Dyslexia Association. Please visit www.auspeld.org.au for further information about AUSPELD and the services that are
available to individuals with learning difficulties and learning
disabilities in Australia.
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Brazilian Dyslexia Association (ABD)
by Maria Angela N. Nico, Speech Language
and Scientific Coordinator of ABD

B

razilian Dyslexia Association (ABD), a non-governmental
organization founded in 1983, was founded by a father
who, in the early 1980s, went to the British Dyslexia Association
to find an explanation for the difficulties his son was having at
school. Upon his return, a study group was formed with the
purpose of exchanging information about dyslexia with the
support of international experts in the field of dyslexia.
In 1988 the Evaluation and Referring Center (CAE) was
formed to fill the great need for diagnostic services in the
region. In 1999, ABD began the process of becoming an affiliate, or, as it is known today, a Global Partner of the International
Dyslexia Association (IDA).
Today ABD is well known in Brazil as an excellent resource
for people of all ages with dyslexia, parents of children with
dyslexia, university professors, teachers, and educational professionals in the public and private sectors. The ABD Board of
Directors is all volunteer.

ABD Goal
ABD wants to become the most active, private organization
that is respected and recognized by the public, professionals,
and associations at the national and international level.

ABD Philosophy
ABD wants to help people who cannot afford a comprehensive, diagnostic evaluation and serve as a support for all
persons who need information regarding dyslexia.

Mission
• Help people with dyslexia, children at risk, and students
with learning disabilities to become productive citizens,
without any form of stigma, and direct them to the work
market;
• Lead actively in diagnostics, clinical research, courses,
and events; and
• Act in conjunction with the government and private
institutions to legislate, protect, and include people with
dyslexia in all settings.

How is the diagnosis made?
Diagnosis is made by means of an interdisciplinary and
multi-professional team of neuropsychologists, speech language pathologists, and special educators. Audiologists, ophthalmologists, neurologists, and auditory processing experts
can also be included when necessary.

ABD Aims
• Orient and inform the society about dyslexia;
• Help people with dyslexia and their families with referrals and resources, with understanding clinical research,
and by promoting courses and future studies;

8

• Treat children with dyslexia who cannot afford payment;
• Stimulate the educational system to provide better
services for students with dyslexia;
• Motivate authorities to legislate in support of people
who have dyslexia;
• Motivate the open market to hire people who have
dyslexia;
• Raise funds to maintain the ABD;
• Obtain space in the media to inform the general population about this specific disability; and
• Keep the cost of ABD services low to provide help for the
community.

What does ABD offer?
• Education, information, and service to parents, families,
schools, professors, educational professionals, clinicians,
government agencies, the press, and general public;
• Dyslexia courses;
• International symposium (every two years);
• Meeting with people with dyslexia and families;
• A referral center;
• A Center for Clinical Studies and Scientific Events;
• Orientation and referral when appropriate;
• A professional directory, which can be accessed via the
site (www.dislexia.org.br);
• A library with books and related materials;
• Discounts to members for books, t-shirts, educational
materials, and special events; and
• A web page with information about ABD and Dyslexia.

Research Activities
ABD has provided support for the following research
projects:
• “Auditory Processing as a dyslexia predictor: A cross linguistic study on Brazilian and British child.” Instituição de
Ensino Superior: Universidade de São Paulo – Laboratório
de Fisioterapia, Terapia Ocupacional e Fonoaudiologia;
• “Development of a table based on numerical sentences
measuring speed and acuity for reading.” Instituição de
Ensino Superior: Universidade Federal do Estado de
São Paulo – Departamento de Oftalmologia e Ciências
Visuais – Laboratório de Bioegenharia Ocular;
• “Multisensory reweighting in children with dyslexia:
Behavior and mechanisms.” Instituição de Ensino
Superior: Universidade Cruzeiro do Sul – Laboratório de
Análise do Movimento; and
• “Dyslexia and attention.” Maria Inez Ocanã De Luca –
Methodist University of São Paulo – UMESP – Postgraduate
Course – MSc in Psychology of Health.
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Czech Dyslexia Association (CDA)
by Kamila Šemberová and Lenka Krejˇová,
Members of the CDA Board
c

T

he Czech Republic (former Czechoslovakia) has a long
tradition of providing professional care for people with
dyslexia, especially for children:
• The first assessment of a child with dyslexia was conducted in 1952.
• The first special class for children with dyslexia was
established in 1962, interestingly, this class was a part of
a child psychiatric ward in a hospital.
• Since the 1970s preschool children, pupils, and students with dyslexia have been officially cared for by
psychological and pedagogical counselling centers.
• Pupils and students with dyslexia and other learning
difficulties are currently covered by The Public Notice
72/2005, which broadens and specifies a paragraph on
students with special educational need from The
Education Act 561/2004.

Czech Dyslexia Association (CDA)
Dyslexia has been recognized and treated in former
Czechoslovakia since the 1960s. At that time, the very first
specialized dyslexia classes were opened, and teachers,
psychologists, and speech therapists started their regular meetings to exchange experience and information about dyslexia.
Originally, dyslexia treatment was a part of speech therapy.
Thus, people involved in this area formed a learning difficulties
section within the Czech Association of Speech Therapists. In
1999 Czech Dyslexia Association (CDA) was registered as a
separate organization. Since its inception, the president of the
CDA has been Professor Olga Zelinková. Members of the organization are teachers, psychologists, special educators, speech
therapists, neurologists, parents of children with special education needs, and adults with dyslexia.
The main goal of the organization is to join people who are
involved in dyslexia. These include professionals, individuals
with dyslexia, and parents of children with dyslexia. CDA
encourages discussion on various topics that have been
neglected so far. One of our current priorities is to draw closer
attention of the public and official authorities to adults with
dyslexia and their status in the society. Furthermore, CDA
shares new ideas and approaches in the field of dyslexia. CDA
also wants to support people with dyslexia and their family

www.eida.org

members by offering them a solid background, a place where
they can share their experiences, and assistance for the treatment and remediation of dyslexia.
CDA holds regular conferences four times a year. The goal
of these conferences is to bring new knowledge and experience and to enable our members to exchange opinions on
various problems connected with specific learning disabilities.
These conferences are organized in three different cities and
towns throughout the country to reach as many participants as
possible from various areas. At least every two years, CDA
invites an international speaker so members of our organization
can receive more information from abroad. The CDA has published a handbook every year since to the present. Authors of
the papers are members of the association and international
specialists as well. In addition to this journal, a specialized
bulletin is published for the members several times a year. It
includes the latest news regarding dyslexia, information about
current research, and recently published books. Many of our
members are experts in a given area and are renowned authors
of many books and materials not only for other professionals
but for parents and people with dyslexia as well.
In 2007 we joined several foreign countries (Belgium, The
Netherlands, Finland, Norway, Sweden, Cyprus, Italy, and
Turkey) in a project funded by European Union (Grundtvig). It
was called DYS-LEARN, and it focused on lifelong learning of
adults with dyslexia.
CDA has been a member of the International Dyslexia
Association (IDA) since 2000 and the European Dyslexia
Association (EDA) since 2001.
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IDA Global Partners 2015
Australia

Costa Rica

Australian Federation of SPELD
Associations (AUSPELD)
Mandy Nayton, President
P.O. Box 409
South Perth
Western Australia
618 921 72500
support@dsf.net.au
www.auspeld.org.au

Czech Republic

Austria

The Egyptian Society for
Developing Skills of Children with
Special Needs (ADVANCE)
Maha Helali, Chair & Executive
Director
34 Al-Nadial-Gadeed Street
New Maadi, Cairo 11434
Egypt
mahahelali@yahoo.co.uk

Australian Dyslexia Association
Jodi Clements, President
PO Box 38
Burleigh Waters
QLD 4220,
Australia
617 557 65045
dyslexia.association@gmail.com
www.dyslexiaassociation.org.au

Berufsverband Akademischer
Legasthenie-DyskalkulieTherapeutinnen (BALDT)
Angelika Pointner, President
Moos 72 5421 Kuchl AUSTRIA
+43 (0) 680/30 60 831
office@lrs-therapeuten.org
www.lrs-therapeuten.org

Brazil

Brazilian Dyslexia Association
Maria Angela Nico, Coordinator
Rua da Consolacao 37-11 andar
CEP 01301-901, Consolacao
Sao Paulo, SP Brazil
55 11 3258-7568
contato@dislexia.org.br
www.dislexia.org.br
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Fundacion Costarricense de
Dislexia
Beth Berkowitz, MD, Director
Parque Montana del Sol, #16
Santa Ana, San Jose
Costa Rica
506 8345-3866
berkowitzbj@gmail.com
www.dyslexiacenterofcostarica.com

Czech Dyslexia Association
Olga Zelinková, President
Svatoslavova 17 140 00
Prague 4—Nusle
Czech Republic
olga@zelinkova.cz

Egypt

England

British Dyslexia Association
Kate Saunders
98 London Road
Reading, England
RG1 5AU
www.bdadyslexia.org.uk/
Dyslexia Foundation
Steven O’Brien, CEO
24 Edward Pavilion
Albert Dock, Liverpool, England
08000778764
steve@dyslexiafoundation.co.uk
www.dyslexia-help.org
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Ethiopia

Fana Association for Individuals
with Learning Difficulties (FAILCD)
Abebayehu Mekonnen, Board
Director
P.O. Box 121720
Addis Ababa – Ethiopia
+251-926-181-391
+447-984-400-825
a.mekonnen@fanaethiopia.org
info@fanaethiopia.org
www.fanaethiopia.org

Germany

Bundesverband Legasthenie und
Dyskalkulie
Christine Sczygiel, President
Postfach 1107
30011 Hannover
Germany
vorstand@bvl-legasthenie.de

India

Maharashtra Dyslexia Association
Kate Currawalla, President
003 Amit Park, Lala Jamnadas
Gupta Marg, Deonar Farm Road,
Mumbai 400 088
India
katec@dyslexiaindia.com
Tel./Fax: +91 22 2556 5754
mda@dyslexiaindia.com
www.mdamumbai.com
Dr. Anjali Morris Education and
Health Foundation
Dr. Anjali Morris, Founder-Director
301 Gopur Apartment
Above Bafna Cars,
1195/7 Ghole Road,
Pune-411005
Maharashtra, India
+91-20-64010142/25538157
info@morrisfoundation.in
www.morrisfoundation.in

INTERNATIONAL DYSLEXIA ASSOCIATION

Ireland

Dyslexia Association of Ireland
Rosie Bissett, Director
5th Floor, Block B, Joyce’s Court
Talbot Street
Dublin 1
Ireland
0035318776001
info@dyslexia.ie
www.dyslexia.ie

Israel

Organization for Unlocking the
Potential of Dyslexic Learners
Klara Hajdu, Manager
Sheshet Hayamim 283/7
Kirat Shmona 1160103
Israel
0097246949026
klarah@netvision.net.il
www.dyslexia-abilities.org

Japan

Japan Dyslexia Research
Association
Akira Uno, President
Mejiro University
320 Ukiya, Iwatsukiku
Saitama
Japan 339-8501
Dyslexia-office@umin.net
uno@human.tsukuba.ac.jp

Jordan

Kenya

Dyslexia Organization, Kenya
(DOK)
Phyllis Wamucii M. Kariuki, Director
P.O. Box 3182 00100
Nairobi
Kenya
info@dyslexiakenya.org
www.dyslexiakenya.org

Kuwait

Centre for Child Evaluation &
Teaching (CCET)
Abir Al-Sharhan, Assistant Executive
Director for Technical and
Administrative Affairs
Surra, Block 4, St.14
P.O.Box: 5453 Safat 13055
Kuwait
009 651 832 000
Fax: 009 652 5358 914
a.sharhan@ccetkuwait.org
www.ccetkuwait.org

Latvia

Pro Futuro
Eva Birzniece, President
Elviras iela 13b-36
Riga LV-1083
Latvia
371 29183269
info@disleksija.lv
www.disleksija.lv

Singapore

Dyslexia Association of Singapore
Lee Siang, CEO
DYSLEXIA CENTRE
1 Jurong West Central 2,
#05-01 Jurong Point,
Singapore 648889
+65 6444 5700
Fax: +65 6444 7900
info@das.org.sg
www.das.org.sg

Spain

Madrid Dyslexia Association
(Madrid con la Dislexia)
Kathryn Hart, CEO
Calle de los Naranjos 12
28200 SL Escorial
Madrid, Spain
(+34) 637-876-432
Kathryn@fordyslexia.com
www.nadridconladislexia.org

Yemen

Yemen Dyslexia Association
Abdulrahman Abdullah Al Hakemi
Yemen, Taiz.
P.O BOX: 55222
alhakemi76@gmail.com

Jordanian Association Dyslexia
Rashad Al-Kamiseh, President
P.O.Box: 1932 – 11196
Amman – Jordan
(00962) 777466223
Rdsa_1@yahoo.com

Philippines

www.eida.org
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Philippine Dyslexia Foundation
Maria Faye Matea G. Casis,
President
MC Rillo 1168E. Rodriguez Sr.
Brgy. Mariana, New Manila
Philippines
(0632) 416-9285
Fax: (0632) 410-7190
phildyslexiafoundation@gmail.com
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India’s Dr. Anjali Morris Education and
Health Foundation

by Dr. Sushama Nagarkar, Technical Consultant

T

he Dr. Anjali Morris Education and Health Foundation
(AMF) is a non-profit organization based in Pune, India.
AMF was founded by Dr. Anjali Morris in 2003 with the explicit aim of offering remedial educational assistance to students
having learning difficulties that may arise from dyslexia or
related disorders (including ADHD).
During the initial decade of its work, AMF had a twopronged focus. The first was to provide direct services to students in a pull-out setting within their own schools or at one of
three resource centers that were established for this purpose. A
second equally important focus was to train educators teaching
in regular classrooms to identify and assist struggling learners.
Over the past 11 years, AMF has assisted more than 3,000
students and trained more than 500 teachers.

Complexities of the Situation
Pune’s multilingual environment poses a myriad of challenges to efforts for supporting struggling learners. For example,
the city houses over 1,240 schools serving over 450,000
students, and languages of instruction are primarily Marathi,
English, Hindi, Urdu, Gujarati, and Kannada.
To complicate matters further, some schools offer a partial
English learning environment wherein some content areas
(such as history and geography) are taught in Marathi or another vernacular language, while science and math are taught in
English. More often than not, the language of instruction is far
different from that used in the home.

Current Initiatives
Thus, over the past few years, AMF has used a multipronged approach in an effort to reach out to as many students
as possible. Some of our ongoing initiatives are as follows:
1. While we are continuing to provide direct services
within schools and at our resource centers, we are continually strengthening our evaluation and programming
processes, making them more data based and using
sound instructional practices that have proven effective
for English as a Second Language (ESL) students.

2. We continue to train teachers in strategies to help struggling learners in their classrooms. Apart from the ten-day
course that we run twice a year, we are now offering an
eight-session (four-week) additional practicum training
wherein teachers conduct the entire process of assessment and remediation under supervision.
3. In order to reach out to more students, AMF is making a
concentrated effort to help schools to set up remedial
centers on their own premises, staffed by their own
personnel. During the first year, AMF offers intensive
training and support to run these centers. Over the following two years, support is slowly tapered off as
schools take complete charge. Currently six such centers
(in Pune and neighboring cities, including rural areas of
Maharashtra and one in Kolkata) are being established
and operate at different degrees of competency.

Larger Context
One huge obstacle to providing across-the-board, high
quality remedial services to students is that there is no nationally adopted policy (and thereby definition) of what constitutes
dyslexia (and other learning disorders), and thus, there are no
guidelines as to how assessments are to be conducted. Without
uniformity and protocols, a student could be identified to have
dyslexia on the basis of a limited screening or informal observations with government-run hospitals being the appointed
authorities for providing dyslexia certificates to students.
To address the issues associated with current problematic
practices, AMF recently took the lead in organizing a day-long
round-table of various stakeholders. Present were high ranking
officials from the department of education and a variety of
professionals including school administrators, counselors,
psychologists, and doctors.
While the officials from the department went away convinced that they needed to find a solution to the imbroglio, the
outcome of that meeting was the establishment of the Pune
LD Forum, an informal group of professionals dedicated to
bringing about best practices in the field of identification and
remediation of students with dyslexia and associated disorders.
Subsequently, AMF has taken the lead in organizing the first
ever national conference entitled “Learning Disabilities: Finding
Solutions” to be held in October 2015.

Future Directions
Over the next few years, AMF plans to focus on helping
schools establish centers so that more struggling students may
benefit from exemplary, evidence-based practices.
The road, given the complexity of the problems, is long. But
we are confident we are headed in the right direction.
One-to-one intervention.

12

IDA GLOBAL PARTNERS HANDBOOK: RESPONDING TO DYSLEXIA AROUND THE WORLD

INTERNATIONAL DYSLEXIA ASSOCIATION

Jordanian Dyslexia Association
by Rashad Al-Kamiseh, President
Translated by Gad Elbeheri, Ph.D.

T

he Jordanian Dyslexia Association (JDA) was established
on the first of July 2009 as a non-governmental organization (charity) with a license
from the Ministry of Social
Development (No. 1880) of the
Hashemite Kingdom of Jordan.
It is, so far, the only dedicated
non-governmental organization
(NGO) for dyslexia in Jordan.
The JDA aims to offer the following services and activities:

The JDA hopes to connect more with IDA and learn from its
experiences as well as establish an Arab Union (Association)
for Dyslexia. The JDA is also looking to find novel ways to
support itself financially as resources are scarce.

1. Train teachers on how to identify and assess students
with dyslexia by utilizing computerized screeners and
assessments of literacy and numeracy for children
between the ages of 6 and 16 years.
2. Provide students with dyslexia and those working with
information technology (IT) training such as the
Cambridge Diploma of IT.

JDA signs MOU with the Ministry of Education to promote awareness and
capacity building in the field of dyslexia in Jordan.

3. Conduct a survey study in mainstream government
schools to identify the prevalence of dyslexia in Jordan.
So far, the JDA has finished collecting the data from 9
governorates in Jordan from a total of 12. The survey
study is aimed at students from grades 1 to 4.
4. The JDA conducts psycho-educational evaluations for
students to identify if they are dyslexic by utilizing standardized measures of assessment applied by professional and well-trained psychologists.
5. The JDA also conducts two summer camps for children
with learning disabilities with the participation of their
families. Each camp lasts 5 days, and many local NGOs
participate in camp activities.

Children at JDA summer camp.

Become a Global Partner
The International Dyslexia Association (IDA) is an international organization
that supports education and research on behalf of all people who learn
differently. Our Global Partner members support IDA’s important mission
worldwide. For more information about becoming an IDA Global Partner
and completing the application process visit https://eida.org/partners-2/
If you have questions, contact Anna Reuter at AReuter@interdys.org,
Director of Partner Assurance, for assistance.

www.eida.org
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Dyslexia Organization, Kenya
by Phyllis W. M. Kariuki, Director

T

his article is a continuation of the article on p. 40 of the
Summer 2014 edition of Perspectives on Language and
Literacy. Visit https://goo.gl/1CIUng to read it online.

Dyslexia Awareness Campaigns
Since inception, the Dyslexia Organization Kenya (DOK)
has conducted three Dyslexia Awareness Annual Walks, held
workshops for teachers and parents, established an assessment
center for learners with dyslexia and other related learning
disabilities, and developed a vibrant website that provides
current information about dyslexia.

Volunteers for the Dyslexia Organization collaborate for an awareness project.

Head Office and Assessment Centre
The Assessment Centre is situated in Rare Gem Talent
School Kitengela, Kajiado County. The Assessment Centre,
which doubles as a school project for the organization, has 68
children. All the children in the school have varying levels of
dyslexia and other specific learning difficulties. In addition, the
center provides professional assessment for learning difficulties
and reports. Over 172 learners have been assessed at the
center since inception in 2013.
DOK conducts seminars, workshops, and training for teachers and parents on the awareness of dyslexia. The training
for teachers provides the knowledge, tools, and support in dyslexia identification and teaching strategies. Teachers are also
trained on the development of Individual Education Programs
(IEPs) to enable integration of learners with learning difficulties
in mainstream schools. Over 350 teachers have participated in
the workshops and seminars.

The School Project for Dyslexia Organization,
Rare-Gem Talent School

The purpose is to create an educational environment that
repudiates dyslexia as a barrier to successful learning, so giving
each pupil the confidence to realize his or her potential. In
this context we aim to produce socially aware, socially acceptable, and responsible young people who are fully prepared
for further education, employment, and entrepreneurship, thus,
people who a ready to take their rightful place in society with
the skills to play a full role as the gifted people they are.
All Rare-Gem staff are highly skilled, experienced, and well
qualified in the field of special education needs. Teaching is,
therefore, tailored to the needs of the child throughout the
adapted curriculum. The school environment is a close-knit
family so pupils feel safe and secure and able to try new experiences. We believe, “If the child cannot learn the way you
teach, then we teach them the way they learn.” The teachers are
highly flexible and creative and use individualized teaching
approaches to ensure that their pupils learn. Teaching is tailored to be pupil-responsive and highly child centered.
A multisensory approach using auditory, visual, and kinesthetic methods is used across the whole Rare-Gem curriculum.
Most mainstreaming is done almost in default mode, using
either sight or hearing. We ensure that the nature of our learners will not hold them back in achieving their dreams.

Rare-Gem Talent School, just as the name suggests, is a gem
that is hard to get anywhere. Our motto
“learning with difference” completes the
vision where Rare-Gem Talent School
provides a specialist in teaching dyslexia
classes with an 8:1 pupil-teacher ratio.
The environment is built for children with
dyslexia; here the pupils feel the same as
everyone else.
IEPs are implemented at Rare-Gem
Talent School. Each IEP is developed by
teachers, parents, and therapists to bring
the team of professionals into one focused
goal, to identify the talent of the children. Dyslexia Organization instruction has made many children happy.
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Kuwait’s Centre for Child Evaluation
and Teaching
by Dr. Abir Al-Sharhan, Assistant Executive Director for Technical and Administrative Affairs

T

he Centre for Child Evaluation and Teaching (CCET) is a
non-profit organization established in Kuwait in 1984. It is
the first and largest organization of its kind in Kuwait dedicated
to supporting individuals with learning disabilities (LD), their
families, teachers, and other professionals to overcome the
challenges of LDs.
CCET seeks to engage with a range of audiences and benefactors at local, regional, and international levels to provide
scientific-based information on learning in both English and
Arabic. It also aims to raise awareness, build capacity, and
share knowledge on best practices while dealing with the daily
challenges of teaching individuals with LDs. We believe that
CCET is a beacon in a region where there is great need for more
help of this nature.
CCET believes that every individual matters, and that
enabling individuals to learn and supporting them in a culture
of care will ultimately allow them to contribute fully and positively to the community in which they live.

Our Vision
CCET aims to create strategic
change in homes, schools, and
communities for individuals with
LDs, which will lead to these
individuals achieving their full
potential and becoming active
members in society.

Strategic Objectives
• Form national and regional alliances with organizations
to foster a sense of belonging and identity and campaign
on behalf of its membership collectively.
• Establish, develop, and disseminate scientifically based,
applied research and applications related to assessment,
training, and interventions for individuals with LDs.
• Support, innovate, and champion inclusion.
• Offer professional services that meet the needs of individuals with LDs and reflect international standards.
• Generate sustainable, long-term, and diverse funding
and revenue streams.

2015/2016
Inclusion Educational Schools Project
One of the objectives of the Centre for Child Evaluation and
Teaching is to provide support and assistance to students with
LDs in Kuwait by adopting the principle of inclusion in mainstream schools. CCET is working with the Ministry of Education
in Kuwait to implement the Inclusion Educational Schools
Project in Mubarak AlKabir Educational Authority (one of six
www.eida.org

CCET main building.

educational authorities in Kuwait) with support from Awqaf
Public Foundation. This project started in 2010.
Last year CCET trained 23 intermediate and 15 secondary
schools on inclusion practices and designated 4 schools (2
intermediate, 2 secondary) for students with severe LDs. In the
implementation of the educational intervention phase (a phase
of training), the following areas were stressed: student progress,
development of student views, values and self-worth, development of the role of management and leadership, development
of organizational structure, learning environment, and use of
resources and technology.
The Assessment Unit
• The addition of new diagnostic tests such as The Centre
for Evaluation & Teaching’s Reading and Spelling Test,
WIAT III, CORT5, DASH, and Movement Assessment
Battery for Children 2.
• Increased awareness on the importance of early diagnosis through the use of short films and brochures.
Research & Test Development Unit
• Completion of Test of Working Memory for Children.
• Developing standardized Test of Working Memory for
children (version for The Kingdom of Saudi Arabia).
• Developing two electronic batteries of tests in both
English and Arabic to screen reading disabilities among
university students in the State of Kuwait.
• Final stage of “I Am Part of the Equation” project, an
intervention program to teach students with math difficulties. Completed the following books and tests:
CONTINUED ON PAGE 16
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Centre for Child Evaluation and Teaching

CONTINUED FROM PAGE 15

°

Dyscalculia: Characteristics, Diagnosis, and
Treatment

°

Introduction to the Language of Mathematics

°

Guide to the most common words used in math
books

°

Introduction to the Language of Science

°

A battery of diagnostic tests for first to ninth grades

°

A battery of achievement tests for the first to ninth
grades

°

Encyclopedia of scientific concepts for first to ninth
grades

Various Ongoing Developments
• Producing short films about the Centre’s activities and
services for awareness purposes.
• Publishing the fourth edition of The Guide for Institutions
Working with Individuals with Disabilities in the State of
Kuwait.
• Developing an application for the Learning Disability
Library to use on phones to facilitate the access of users
to the library catalogue through mobile phones.
• Implementing an applied educational program for
CCET’s Morning Educational Programme’s primary students whereby arts, music, painting, crafts, and group
projects are used to promote and reinforce the teaching
and learning process.

Developments at the Dyslexia Association
of Singapore
by Lee Siang, CEO

T

he Dyslexia Association of Singapore (DAS) adopts a social
enterprise approach that strives to be a sustainable business
with a social mission. Combining entrepreneurial and business
skills with the philanthropic mission characteristics of a not-forprofit organization has seen DAS grow from a single center in
1993 to today’s 13 learning centers and 3,000 students in our
main literacy program, MOE-aided DAS Literacy Programme
(MAP). One thousand of these students also attend various
specialized educational programs.
However, it is estimated that there could be as many
as 20,000 students in Singapore preschools, primary, and
secondary schools with dyslexia severe enough to warrant
intervention, which means we are just at the tip of the iceberg
in terms of the number of students that are being helped.
To reach out to more students with learning differences,
DAS increases awareness of dyslexic needs and strengths
through awareness talks in schools, free computerized screening efforts, and open house events. DAS will continue to
expand in scope and size to better cater to a wider range of age
groups, provide higher order literacy skills, and help students in
both academics and life skills.

DAS provides free computerized screening for preschool and primary students.

MOE-aided DAS Literacy Programme
The government’s Ministry of Education (MOE) provides
part funding for the MOE-aided DAS Literacy Programme
(MAP). MAP recognizes the complex needs of dyslexic
learners and has a Curriculum Matrix that identifies what components work best with each unique learner. MAP also offers
individualized group lessons modified in view of Singapore’s
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requirements. MAP is in accordance with MOE’s Professional
Practice Guidelines, the Rose Report, and the U.S. National
Reading Panel and includes phonemic awareness, phonics,
fluency, vocabulary, and comprehension. It is based on the
Orton-Gillingham approach but makes reference to a range of
programs and strategies in order to support the development
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and improvement of each learner. DAS has upgraded its facilities with laptops, tablets, smart boards, and projectors in our
classrooms and will continue to increase the use of technology
to facilitate learning.

Specialized Educational Services
The Specialized Educational Services (SES) is a division of
DAS that has developed tremendously since its launch in early
2014. The academic as well as holistic programs are tailored
to fit the learning needs of students with dyslexia or other
specific learning differences. These programs include English
exam skills, math, Chinese, speech and drama arts, speech and
language therapy, and more. SES also conducts psychological
assessments and specialist tutoring for young adults.

DAS Academy
The DAS Academy (DAC) is a subsidiary of DAS and is the
training arm of the organization. It is a Private Education
Institution registered with the Council for Private Education in
Singapore. DAC has a multi-disciplinary faculty with extensive
experience in providing direct support to people with Specific
Learning Differences (SpLD) through a pathway of workshops,
certificate and diploma courses, and a master’s program. In
2013, DAC formed a partnership with the University of South
Wales (USW), United Kingdom, to launch the Master of Arts
in Special Educational Needs (MA SEN). Jointly delivered by
USW and DAC, this program has been well received by both
educators and caregivers of people with special educational
needs since its launch. DAC caters to specific teacher training
needs of schools—government, international, and special education schools—and also responds to training requests from the
region (Brunei, Hong Kong, etc).

SES programs include English exam skills, math, Chinese, speech and drama arts,
and more.

Embrace Dyslexia
In November 2014, DAS launched an awareness campaign
“Embrace Dyslexia” to bring greater awareness of dyslexia
to Singapore and encourage greater support for DAS, its
students, and families. The campaign also aimed to debunk
common misconceptions about dyslexia and encourage people
with dyslexia to embrace their learning differences. The
campaign was launched with the Embrace Dyslexia Dinner
featuring world-renowned author Thomas West. An Embrace
Dyslexia Seminar was also held and attended by over 200
participants. During the seminar, educational experts, including Thomas West and DAS speakers, shared on topics relating
to specific learning differences. People with dyslexia also
shared their stories at the seminar.

Our Future

DAS International
DAS International is another subsidiary of DAS. DAS
International responds to student requests for assessment and
professional services in the region (Malaysia, Philippines, Sri
Lanka) for a range of SpLD, behavioral difficulties and
developmental disorders. This service is delivered through a
multi-professional team of qualified and registered educational
psychologists, speech and language therapists, occupational
therapists, and specialist teachers.

The DAS has a clear strategy for the next five years—to continue building and delivering a comprehensive and holistic
range of programs and services for our clients with dyslexia. It
reflects the breath and complexity of the needs of our clients
with dyslexia and associated learning differences and the significant work that is still ahead for DAS and Singapore.

The Asia Pacific Journal of Developmental Differences
(APJDD)
In 2014, DAS launched the Asia Pacific Journal of
Developmental Differences (APJDD), which includes research
in a range of special educational needs including dyslexia,
autism, dyspraxia, dyscalculia, and ADHD in the Asian Pacific
context. The APJDD covers theory into practice and, as of June
2015, DAS has published a total of four journals.
Besides research papers from Asia Pacific contributors, the
APJDD has featured papers from DAS MAP, SES Preschool,
math, English exam skills, and Chinese program teams.
These teams have also presented their research findings at the
International Dyslexia Association’s Conference in San Diego
in 2014 and will again this year in Grapevine, Texas.

www.eida.org

DAS children had an opportunity to perform during the Embrace Dyslexia Dinner.
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Children with Dyslexia Become Adults
with Dyslexia!
A U.K. Perspective on the Transition to Adulthood
by Steve O’Brien, Director, Dyslexia Foundation of the U.K.

D

oes transition always relate to school, college, or university?
I attended the EdRev conference in San Francisco in May
and was amazed at the teenagers with dyslexia talking about
their own learning disabilities with passion, enthusiasm, and
confidence. It made me think—who in the future will support
the young adults with dyslexia? What about their employment,
welfare, and parenthood? Our children become voters, employees, employers, and parents—but remain dyslexic.

Developing Our Foundation
The Dyslexia Foundation of the U.K. has spent
15 years providing services to adults, promoting
their needs to others, and
developing support for this effort. It has been a long and
sometimes arduous road. On the 9th of September it will be
our 15th year as the most active professional foundation for
adults with dyslexia in the United Kingdom. The Foundation
delivers innovative support through free dyslexia screenings,
free dyslexia assessments, personal development courses, and
at-work/employment support.
My first experience with the International Dyslexia
Association was in Washington in 1998. IDA has helped the
Foundation develop networks, both locally and internationally.
However, more importantly, it has informed and developed our
Foundation’s ethos. As a Global Partner Committee Member, it
has been interesting to see how organizations and countries
have developed their services over the last 10 years.

Joining Forces
The former Chief Executive of the British Dyslexia Association and the new Chair of the Board of Trustees of the same
charity have paved the way for two IDA Global Partners to work
together with other U.K. charities for people with dyslexia to
address the needs of adults with dyslexia.
The Dyslexic Adults Network (DAN) has consulted locally,
regionally, and nationally with individuals and organizations to
identify thematic areas the DAN group can lobby for and support to help develop services, legislation, and best practices.
The DAN network will help children with dyslexia transition
into adulthood and also benefit the adult community with
dyslexia as a recognized group.

Making Progress
The National Institute of Adult Continuing Education
(NIACE) highlighted our work with young apprentices and
a fantastic, proactive organization called Training Plus
Merseyside (TPM) that supports young people with dyslexia
as they transition into employment as apprentices—this is a
project we are proud of at the Foundation. If this interests you,
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This 130-year-old tall ship is the oldest in the United Kingdom. A businessman with
dyslexia refurbished the ship specifically to be used for the education of people with
dyslexia. The Foundation, whose office is in the building behind the ship, currently
uses the boat as a reading room and will soon use it as a story telling project for adults.

check out the video case history: http://www.employer-toolkit.
org.uk/case-studies/tpm-and-dyslexia-foundation
Most adults with dyslexia are not based in an academic,
educational world. Adults with dyslexia do need academic
remediation, but around employment-related issues; welfare
and social aspects of society have far greater influences on the
lives of adults with dyslexia. Stigma, embarrassment, and
shame have a great affect on individuals if they do not meet
their full potential as employees, parents, partners, or friends.
At the Foundation we have had great success developing
our organization so as to identify and support adults with
dyslexia. We have developed a project called “Yes We Can
Read!” that supports adults with low literacy levels and helps
them learn to read. In addition, we have five lawyers in the
legal firm Hill & Dickinson who during their lunch breaks
volunteer to teach adults to read—a great example of corporate
social responsibility and working in partnership with the
not-for-profit sector.

Getting to Know Us
Each day people enter either our center in Manchester or
our Liverpool offices to be screened for dyslexia or given full
psychological assessments for free. We support them with
personal development courses; we also offer employers
case-managed assessments, where we engage with employers
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Yemen Dyslexia Association
by Abdulrahman Abdullah Al Hakemi, Manager

Y

emen Dyslexia Association (YDA), a membership organization with 300 members, was established in 2008. It is the
third Dyslexia Association to be established in the Arab world
and it has been instrumental in the establishment of the
Dyslexia Higher Committee at the Ministry of Education in
Ta’ez Governorate in Yemen.

This picture and those below show students performing a play in a YDA-sponsored
event.

YDA defines dyslexia as a functional disorder of the left
side of the brain. It causes a difficulty in reading, writing, or
mathematics associated with other symptoms such as weakness
in short-term memory, ordering, movements, and directions
awareness. The organization provides the following to help
people with dyslexia:
• tutoring for children,
• teacher training,
• counseling and referrals to community services,
• governmental advocacy, and
• assessment/clinical diagnostic services.

YDA’s members have participated in many meetings, seminars, and activities as well as research papers and workshops
around the Arab region. For example, YDA organizes the
Scientific Meeting for Learning Disabilities in Yemen and runs
an annual program of visiting experts. YDA also offers services
for the community in Yemen through its Assessment and
Intervention Units as well as its many training courses and
training activities with the teachers at the Ministry in Education.
YDA’s other recent projects include the first Arab Dyslexia
Awareness Week held May 3, 2014, the Reaya Project for early
intervention of children with dyslexia, many awareness activities, and the wide distribution of Arabic leaflets on dyslexia.

Yemen Dyslexia Association’s 2014 Awareness Week for Dyslexia and Learning Disabilities in Yemen.

U.K. Perspective on the Transition to Adulthood

CONTINUED FROM PAGE 18

for 12 months delivering at-work support, technology, and
mentoring. We engage with multinational employers, government organizations, academic institutions, trade unions, and
local small companies that benefit from employees with dyswww.eida.org

lexia who may simply need a little help (but don’t we all!).
If you are in England, feel free to stop by the Dyslexia
Foundation of the U.K. for a chat and a cup of tea as so many
people have—even from as far away as Texas!
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IDA Around the World!
International Networking Session

All international attendees are invited to attend an open networking session with
members of the IDA Global Partners and other conference participants from around
the world. This is an ideal opportunity to share programs, projects, current issues,
and information with fellow international associates.

Thursday, October 29, 2015 • 10:30 a.m. – 11:30 a.m.
Don’t forget to attend sessions led by presenters from around the world or about international topics:
T1
T3
T6
T8
T18
T19
T21
T24
T28
T30
T32
T37
F1
F4
F6
F11
F18
F19
F28

Teaching the Teachers: Effective Models for Colleges and Universities
Morphology for All Primary Students in the Public Schools
Concurrent and Predictive Factors of Word Decoding and Spelling
for Seven-Year-Old Children: Examining a Community Sample of
Australian Children
International Networking Session
Oral Language Strategies for Supporting Comprehension and Writing
in Monolinguals and ELLs
iPad Apps to Enhance Instruction in Reading and Writing Skills
Dyslexia, Stress and Learning
General and Special Educator Collaboration Using Universal Literacy
Screening to Identify a Learner Profile for Instruction at Tiers 1 and 2
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