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Welcome 
This issue celebrates the wonderful 

student success at DAS at the Student 
Graduation and Achievement Awards 
Ceremony that was held in November.  
This is an event that everyone at DAS 

looks forward to. 
 

We also celebrate the academic success 
of those who studied at DAS Academy 
and we feature the 2018 Graduation 

Ceremony and individuals who will make 
a significant difference to the children 

they teach and serve!   
 

DAS also published its DAS Handbook 
which is now available as an electronic 

copy for FREE on our website. 
 

This issue is also full of informative 
articles from our educational therapists, 

these will also be published on the  
DAS website as part of our BLOG,  

check out these articles and many more!  
 

I hope you enjoy this issue of FACETS! 
 
 

Deborah Hewes 
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DAS Fundraising Campaign 2018 
 

Ms Khatijah Abdul Salam  
DAS Fundraising Officer 

 
The generous donations made from the 
Singaporean community have allowed us at DAS 
to “Dare to Dream” and support the students we 
serve.   
 
In 2018 DAS provided more than $1 million in 
student bursaries and this figure is expected to 
rise in 2019 to $1.5 million.  Without support from 
the generous people and organisations of 
Singapore, these bursaries would not be possible.  
 
 
Thank you Singapore, we are humbled by your 
generosity. 
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By Deborah Hewes 

Head Publicity and Publications 

 
The first day we launched our DARE TO DREAM 
fundraising campaign which has been a 
resounding success for DAS!  We would like to 
thank the generous people and organisations of 
Singapore that helped us to raise such a 
handsome sum to support students from low-
income families with bursaries at DAS! 

The week was packed with events as can be seen 
on the next page.  We are now planning for an 
even more exciting WDAW in 2019! 
 
Highlights of the week included the launch of our  
“I Wish You Knew” video, heartfelt messages from 
DAS students to educators everywhere!  We are so 
proud of this video and the students who were 
brave enough to participate, please support us by 
watching and sharing this video. 
 
I WISH YOU KNEW—Heartfelt messages from 
students at DAS. 
 
YOUTUBE:  https://youtu.be/7vtNnbh_L7I 
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MONDAY  
1 OCT 2018 

DYS is TALENT 
 

A Facebook photo/video event on the official WDAW page, showcasing the many talents of 
people with dyslexia—Check out our WDAW Facebook page to see the many talents posted! 
 
“I WISH YOU KNEW” - DYSLEXIA AWARENESS VIDEO 
 

DAS launched a unique video to raise awareness with educators about what it is like to have 
dyslexia. Heartfelt messages from DAS Students to educators everywhere! 
 
DARE TO DREAM FUNDRAISING CAMPAIGN LAUNCH 
 

The DARE TO DREAM fundraising campaign was launched, donations to DAS make the 
dreams of our students come true! 

TUESDAY  
2 OCT 2018 

STARTING SCHOOL RIGHT! A COFFEE MORNING @ DAS INTERNATIONAL 
 

International School Parents were invited to a coffee morning on "Starting School Right" at Rex 
House for a sharing on ensuring your child gets the best start to the school year. 
 
SHOUT OUT! 
 

Photos and comments were posted by our partners and friends on our WDAW Facebook page 
to help raise awareness about Dyslexia! 

WEDNESDAY  
3 OCT 2018 

DAS PARENTS SUPPORT GROUP (PSG) MEETING - “HELPING YOUR CHILD WITH DYSLEXIA 
AND ADHD BEHAVIOUR” 
 

In collaboration with RETA, the Register of Educational Therapists (Asia), this PSG meeting 
discussed different support strategies for children with learning differences, using unique case 
studies and solutions.  Our guest speaker was Tina Tan, from SPARK.  Geetha Shantha Ram 
and Ashraf Samsudin from DAS also presented.  

THURSDAY 
4 OCT 2018 

SEMINAR FOR PROFESSIONALS AND PARENTS WORKING WITH CHILDREN WITH SPLD @ 
ONEPEOPLE.SG @ BRADDELL 
 

This Seminar delivered information on: 
 - Dyslexia and Other SpLD's 
 - Assessment of Dyslexia and other SpLD's 
 - Intervention and Strategies 
 
DAS TALENT EXHIBITION 
 

Student artwork was exhibited on the day at ONEPEOPLE.SG @ BRADDELL. 
 

FREE SCREENING FOR LEARNING DIFFERENCES  
 

Screening for Primary school children (Aged 6 to 12yrs) at risk of dyslexia was conducted too! 

FRIDAY 
5 OCT 2018 

DAS LEARNING CENTRE DRESS UP! 
 

Our Learning centres created unique artworks for WDAW!  We encouraged our students and 
their families to contribute to this artwork too! 
 
UOB–DAS DYSLEXIA EXHIBITION 
 

In collaboration with our partner UOB, an exhibition was held at UOB Plaza! 

SATURDAY 
6 OCT 2018 

LEARN HELPFUL EXAM AND STUDY SKILLS WITH DAS ACADEMY 
 

Lecturers at DAS Academy shared tips on how to help your child with study and exams. 

https://www.das.org.sg/news-events/das-events/world-dyslexia-awareness-week-2018.html#dys-is-talent
https://www.das.org.sg/news-events/das-events/world-dyslexia-awareness-week-2018.html#dare-to-dream
https://www.das.org.sg/news-events/das-events/world-dyslexia-awareness-week-2018.html#dare-to-dream-donation
https://www.das.org.sg/news-events/das-events/world-dyslexia-awareness-week-2018.html#das-international-coffee-morning
https://www.facebook.com/WorldDyslexiaAwarenessWeek
https://www.das.org.sg/news-events/das-events/world-dyslexia-awareness-week-2018.html#psg-meeting
https://www.das.org.sg/news-events/das-events/world-dyslexia-awareness-week-2018.html#psg-meeting
https://www.das.org.sg/news-events/das-events/world-dyslexia-awareness-week-2018.html#wdaw-seminar
https://www.das.org.sg/news-events/das-events/world-dyslexia-awareness-week-2018.html#wdaw-seminar
https://www.das.org.sg/news-events/das-events/world-dyslexia-awareness-week-2018.html#screening
https://www.dasacademy.edu.sg/news-events/events/events/does-your-child-have-difficulty-reading-writing-or-spelling
https://www.dasacademy.edu.sg/news-events/events/events/does-your-child-have-difficulty-reading-writing-or-spelling
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See WDAW 

Facebook page for 

more DYS IS TALENT 

photo's! 

@WorldDyslexia 

AwarnessWeek 
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We are so proud of our young students who came 
to assist us in this project.  We would like to thank 
them for their honesty in sharing what it is like to 
have dyslexia. 
 
DAS uses this video in our outreach activities and it 
is played whenever we do an awareness talk. 

 
 
The video is posted on Facebook, Instagram and 
on the DAS YouTube channel. 
 
Please like and share this video to help raise 
awareness of dyslexia. 
 
DAS YouTube Channel—DyslexiaSG 
https://youtu.be/7vtNnbh_L7I 
 
DAS Facebook—DyslexiaSG 
https://www.facebook.com/DyslexiaSG/
videos/2072085226341480/ 
 
DAS Instagram—DyslexiaSG 
https://www.instagram.com/p/BodvXoBHYGM/ 

 

“Dear Teacher,  
I want to learn but  it is real ly hard for me” 

 
By Dian Nadhirah Sachiman 

 Publicity and Publications Officer 
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TEO TZE XUAN JADON YEO YONG KANG 

EZEKIEL LEE 

VISVEN RAJAH  

SETH ERH WEI XUAN MELYASARRA BINTE MUHAMMAD YOUSRI 

CHUI KEN YEN 

NOELLE NG SITI HAWA BINTE NAJIB 

XAVIER GOH 

SOFIA GUTIERREZ 

ISAAC GOH 
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Exhibition at UOB P laza Atrium 
 

By Esther Chiam 
 Publicity and Publications Officer 

 
The exhibition presented key facts about dyslexia 
through poster and video displays to enable the 
public to understand reading, writing and other 
challenges faced by children with dyslexia, as well 
as interventional services available from DAS for 
these children. Visitors also deepened their 
understanding of dyslexia through interactive 
games and appreciated the many talents of 
children with dyslexia through a display of 

artworks created by DAS students from the DAS 
‘Artventure’ programme. The event also raised 
funds for needy children with dyslexia through the 
sale of books published by DAS and donation 
boxes. 
 
“DAS is very thankful to UOB for their support 
towards children of dyslexia and is excited to take 
our partnership a step further by holding this 
awareness event at their premises in the heart of 
CBD. Parents of children with dyslexia may not 
understand why they are struggling with learning 
in school. Through such collaborative efforts with 
corporate partners, DAS hopes to help more 
working parents understand dyslexia and other 
SpLD and gain access to interventional support 
that will help their child achieve their fullest 
potential,” said Mr. Lee Siang, CEO of DAS. 
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iReaCH™  
 
The primary aim of iReaCH™ is to support 
learners in Reading Comprehension and 
Writing to manage higher order tasks expected 
of them in school through the deliberate use of 
vocabulary instruction and educational 
technology. The teaching principles 
emphasised in the development and the 
delivery of iReaCH™ adhere closely to the 
Orton-Gillingham (OG) principles to enable 
learners with dyslexia learn efficiently and 
effectively.  iReaCH™  is developed to support 
primary and secondary level students with not 
only the skills and content knowledge to cope 
with Reading Comprehension and Writing but 
also increase their confidence and 
preparedness for examinations.  
 
Aligned to the mainstream curriculum, the 
employment of vocabulary instruction coupled 
with the use of educational technology 
encourages learners to become inquisitive 
knowledge seekers, develop their content 
knowledge and vocabulary necessary to 
enhance their confidence and competence in 
Reading Comprehension and Writing.  

iStudySmart™  
 
iStudySmart™, a blended learning programme, 
is developed for secondary 4 and 5 learners to 
prepare them as they transition from secondary 
school education to post-secondary education. 
 
iStudySmart™  aims to empower learners in the 
areas of time management, prioritisation, 
planning and organisation, tertiary writing and 
presentation skills to help them have a head 
start and become more confident in their own 
abilities. 
 

Stay tuned for the 
iStudySmart™  Soft Launch! 
An expanded content that 
is coming to you soon in 
Term 3 and 4 of 2019!'  
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Organised by Singapore Book Council, AFCC 
celebrates the theme ‘Imagine-Asia’ this year, with 
Singapore as the country of focus. The conference 
was a congregation of writers, illustrators, content 
creators, publishers, educators and parents. The 
programmes held at the National Library over the 
September holidays (6th to 8th September) 
included panel discussions, workshops, 
masterclasses, pitching sessions, storytelling 

events, film screenings, exhibitions and many 
more activities. I presented an awareness talk 
about Understanding Dyslexia as well as shared 
reading strategies Educational Therapists used in 
our own MLP classrooms that have proven to be 
beneficial to our dyslexic learners. Having to 
convey that much information in less than an hour 
was indeed a feat. 
  
As I reflected on the sharing session, I found it to 
be a pleasant experience as I was able to help 
the audience uncover facts about dyslexia that 
they were previously not aware of and debunk 
common myths and negative connotations 
associated with this specific learning difficulty. For 
most of the participants, it was their first time 
hearing the term ‘dyslexia’, much less knowing its 
signs and symptoms or how to go about helping 
these individuals. From not knowing what dyslexia 
constitutes or its causes, the audience left my 
session with a better understanding as they learnt 
strategies that would help a dyslexic learner. They 
were even made aware of eight ways to make 
the long A sound, something that left many 
enlightened and have basic knowledge of 

 

By Nur Ashikin Kamaruddin 
Senior Educational Therapist  

DAS Main Literacy Programme &  
SES English Exams Skills 

DAS Awareness Speaker 
Bishan Learning Centre 
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syllabication - a strategy that can be utilised 
during reading comprehension.  
 
As I ended my session, it reaffirmed me of my 
purpose as an Educational Therapist and at the 
same time, I am reminded of my role as an 
Awareness Speaker, in which I hope to educate 
those in Singapore who are still unaware about 
dyslexia.  
 
At the conference, I had the opportunity to 
attend a few other sharing sessions as well. One 
of the talks that intrigued me was ‘Enhancing the 
Home Literacy Environment through Dialogic 
Reading’ by Dr Beth Ann O'Brien, Ms Ng Siew 
Chin, Ms Nur Artika Arshad from National 
Institute of Education (NIE). 
 
During sessions of shared reading between 
adults and their children, the adults would often  
read while the children merely listen. Dialogic 
Book reading allows the adult and child to 
switch roles, thus enabling the child to be the 
storytellers with a bit of assistance from the 
accompanying adult. It also allows more growth 
in phonological awareness or letter knowledge 
compared to shared/joint book reading and 
interactive shared book reading. The adult 
becomes the listener, the questioner, the 

audience for the child during dialogic reading. 
This thus enhances the child’s experience with 
books and the active involvement allows the 
child to learn more. 
 
Techniques in conducting dialogic reading with 
children follow the 4 steps approach – Prompt, 
Evaluate, Expand and Repeat (PEER).  Prompts 
are meant to help in expressions, thoughts and 
description. The speakers highlighted ways to 
prompt the reader that include the completion, 
recall, open-ended, Wh- as well as distancing 
strategies.  
 
 Completion - The adult leaves blanks at 

the end of the sentence for the child to 
complete (Helps with language structure) 

 Recall -  Questions are asked about the 
story plot (Helps in understanding 
sequences of events and plot) 

 Open-ended - Requesting for description 
of pictures (Expressive fluency as well as 
attention to details) 

 Wh- prompts using the 5W1H to initiate 
questions (Aid in vocabulary building) 

 Distancing - One relates the pictures or 
words in the storybook to personal 
experiences (Help in expressive fluency, 
conversation abilities and narrative skills) 
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Below is an example of utilising the ‘Wh’ - question 
prompt during dialogic reading. Adults are 
encouraged to follow the PEER strategy while 
going through every single page of the book with 
the child.  

 
The PEER strategy is similar to what educators in 
DAS have been implementing thus far albeit with 
a different term coined to our practices.  
 
To promote active involvement of our readers in 
our classrooms, Educational Therapists do engage 
in pre-reading comprehension strategies to 

activate prior knowledge of the topic or simply to 
inculcate interest in the reader. It could sometimes 
come in the form of ‘Wh’- prompts similar to that in 
the aforementioned PEER strategy.  
 
This questioning technique using prompts can be 
further expanded through brainstorming or 
engaging in discussions of a particular theme 
using visual cues like a picture or a video with the 
class. As the Educational Therapist take on the 
role of the questioner and audience, it encourages 
the student to be more active in participating in 
reading and by extension, reading comprehension 
activities as well.  
 
Soliciting a child’s feedback and helping them to 
expand their ideas would make a reading session 
more interactive and fruitful. The best thing is, the 
concept of dialogic reading can be applied to 
students of all levels. It is definitely something that 
Educational therapists would want to continuously 
explore in their classrooms.  
 
All in all, my maiden conference was an 
enlightening experience and one that is worth 
remembering. Here’s to more opportunities to 
further spread awareness about dyslexia to the 
general public. 

Adult/
Child 

Dialogue Technique 

Adult 
What is this? 
(while pointing to 
a picture in book) 

Prompt:  
Wh questions 

Child Truck  

Adult That’s right Evaluate 

Adult It’s a red fire truck Expand 

Adult 
Can you say red 
fire truck? 

Repeat 
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Expanding the Minds of Students: MISC Approach 

By Sumathi Krishna Kumar 
Educational Advisor 

DAS Main Literacy Programme 
English Language & Literacy Division  

Jurong Point Learning Centre 
 

By Tarsheeni Tania Rajoo 
Educational Advisor 

DAS Main Literacy Programme 
English Language & Literacy 

Division 
Queenstown Learning Centre   

 
This year, Sumathi and Tarsheeni were given the 
opportunity to present at the AFCC 2018 on 7th 
September. Both Sumathi and Tarsheeni are 
Educational Advisors (EAs) from the Main Literacy 
Programme (MLP) at the Dyslexia Association of 
Singapore (DAS). 
  

Sumathi is a Senior Educational Therapist and an 
Educational Advisor at the DAS. Sumathi joined 
the DAS in 2009. As an Educational Advisor, she 
contributes to the area of Staff Professional 
Development that involves mentoring of trainee 
Educational Therapists via lectures and 1 to 1 
mentoring sessions, providing guidance to 
Educational Therapists at centre levels and 
conducting Quality Assurance Audits on a yearly 
basis. Sumathi has a Postgraduate Certificate in 
Specific Learning Differences from the London 
Metropolitan University and has been active in the 
area of specialisooking ed educational services 
for over 9 years. Her recent research involved a 
collaboration with 2 colleagues in a study of a 
comparative analysis of 2 mentoring approaches 
at the DAS that was showcased at the BDA 
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International Conference 2016. This was also 
presented at the Unite SpLD on 21st June 2017. 
She looks forward to and is excited about 
participating in future educational prospects. She 
is also a member of the Register of Educational 
Therapists Asia (RETA). 
 
Tarsheeni has been an Educational Therapist with 
the DAS since 2013 and an Educational Advisor
(EA) with the Staff Professional Development (SPD) 
division at the DAS since 2016.  
Tarsheeni has a Bachelor of Business (Marketing) 
from the Royal Melbourne Institute of Technology, 
a Diploma in Business Management from 
Nanyang Polytechnic, a Specialist Diploma in 
Specific Learning Differences (SpLD) from the DAS 
Academy and over 4 years of experience working 
with dyslexic learners. She is also a member of the 
Register of Educational Therapists, Asia (RETA). As 
an EA, Tarsheeni is involved in the mentoring and 
training of trainee Educational Therapists, 
providing support for Educational Therapists and 
conducting yearly Quality Assurance Audits.  
In 2015, she was awarded the MAP Educational 
Therapist of the year award. Tarsheeni continues 
to aspire to help and provide quality service to 
dyslexic children and youths and assist them in 
developing their strengths and passion. 
 
The event, which took place at The National 
Library, gave us an opportunity to share on how 
the Educational Therapists at the Dyslexia 
Association of Singapore (DAS) use the 
Mediational Intervention for Sensitizing Caregivers 
(MISC) framework to help students’ develop and 
expand their minds together with forming a 
nurturing rapport with the therapists.  

The MISC framework focuses on 5 principles:  
 

1. Intentionality and Reciprocity,  
2. Meaning,  
3. Expansion,  
4. Feeling of Competence and  
5. Regulation of Behaviour.  

 
In order to achieve a productive lesson, and 
excellent lesson plans and execution   skills, it is 
also important to have quality interaction with our 
students. Infusing the 5 MISC components into 
lessons, will help to create more meaningful 
experiences for the students and will also enhance 
their understanding. The following 5 principles 
were shared in detail during our presentation to 
aid caregivers/teachers in their child’s/student’s 
learning journey: 
 
MISC 1: INTENTIONALITY AND RECIPROCITY 
 
The aim of this principle is for the teacher to 
deliberately influence a child’s behaviour or 
perception with the aim of promoting verbal or 
non-verbal responses from students. The 
engagement and the participation of students is 
important as it helps to hold their attention. For an 
example, in our MLP classes, Educational 
Therapists could explicitly share with their students 
the expectations of their lesson by writing the 
tasks of the day on the whiteboard. This clearly 
exhibits the Educational Therapists intentions for 
the lesson and allows the students to reciprocate 
with an observable response.  
 
MISC 2: MEANING 
 
The aim of this principle is to ensure that learning 
has truly taken place. In order for that to happen, 
the lesson needs to be meaningful for the 
students. Meaning adds value to what the child is 
learning and provides a meaningful and 
concretised learning experience for the child. A 
literacy related example will include teaching the 
student the prefix ‘mis’ and its meaning and 
explaining how adding the prefix to an existing 
word will change the meaning of that word.   
This will prompt students to tap on their newly 
acquired knowledge to gain a better 
understanding of the word. 
 
MISC 3: EXPANSION 
 
The aim of this principle is to bridge what the child 
has learnt to other possible situations, experiences 

 



 29 FACETS  |  VOL 3 |  2018  |  www.das.org.sg 

 

 

or events.  It also encourages the child to consider 
implications and make inferences. For an 
example, while conducting a reading activity in 
class, the teacher will ask the child inferential and 
evaluative questions like ‘how’ and ‘why’ to invoke 
a curiosity to inquire. The questions will also get 
the child to tap on his/her prior knowledge, 
engaging them in reflective thinking. Expansion 
has taken place when the child is able to 
transcend basic meaning and is able to engage in 
reflective thinking and forming relationships 
between things. An example of expansion at the 
DAS classroom will involve the students learning a 
particular strategy like ‘CUBHi’ and successfully 
use it in their school work to assist them.  
 
 
MISC 4: FEELINGS OF COMPETENCE 
 
The aim of this principle is to provide specific 
praises for the process of the child’s learning and 
to build the self-confidence of the child. This 
principle can be seen as a process that allows for 
independent thinking, encourages and motivates a 
child to take action and contributes towards 
achieving goals. Conscious attempts are made by 
the caregiver/teacher to offer specific praises to 
the child. Praises should not be generic like “Great 
job!” Instead it should be detailed for the child to 
know why he/she is being praised specifically. E.g. 
“I’m very impressed that you waited quietly for 
your turn. Keep up the great work!” This will let the 
child develop a positive attitude and the 

determination and motivation to persevere. This is 
especially prevalent at the DAS as our Educational 
Therapists are trained to be emotionally sound 
with all students, allowing students to celebrate 
the little successes that they experience. 
 
MISC 5: REGULATION OF BEHAVIOUR 
 
The aim of this principle is to focus on the use of 
positive language and/or modelling to promote 
self-regulation of the child’s behaviour. It includes 
taking ownership of their behaviour, exercising 
good listening skills and sensitizing them towards 
an acceptable behaviour that will benefit and not 
compromise their learning and others. The goal of 
this principle is to eventually progress the child to 
become an independent and autonomous learner.  
 
The MISC framework is a beneficial instructional 
tool for caregivers/teachers. The desired outcome 
of the MISC framework is to create quality 
interaction between caregivers/teachers and the 
child and to have a positive influence on the 
different areas of a child’s learning journey. We 
hope that our sharing of this framework will raise 
further awareness of its importance and serve as 
an inspiration for other caregivers/teachers to 
promote learning amongst their children with or 
without difficulties. As Albert Einstein aptly puts, “It 
is the supreme art of the teacher to awaken joy in 
creative expression and knowledge.” 
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Spanning across 3 exciting days, the conference 
featured 8 theatres of content, covering topics in 
K-12 Education, Tertiary Education, IT 
Transformation, Vocational Training (VET), Early 
Childhood Education, Special Educational Needs 
(SEN), Education Business Leaders as well as the 
new EduBUILD Asia on building 21st century 
learning spaces. 

Plus, there were lots of EduSLAM Sessions, 
Practical Workshops, EduSHARE Roundtables and 
more. With the support of IMDA, the conference 
also featured an exhibition showcasing the latest 
edtech innovations and technologies in 
Singapore schools. 

By Soofrina Mubarak 
EdTech Coordinator & 

Senior Educational Therapist 
DAS Main Literacy Programme 

DAS English Language & Literacy 
Division 

Rex House Learning Centre 

Kalphna C 
Educational Therapist &  
Edutech Team member 

DAS Main Literacy Programme 
DAS English Language & Literacy 

Division 
Bishan Learning Centre 

Nur Syahirah Jasni 
Educational Therapist &  
Edutech Team Member 

DAS Main Literacy Programme 
DAS English Language & Literacy 

Division 
Woodlands Learning Centre 
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From the DAS Main Literacy Programme (MLP) 
EduTech Team, Soofrina participated in three 
forms, oral presentation, panel session and 
Roundtable discussion.  For the oral presentation, 
the title was Technology Integration Models; the 
panel session was on EdTech Integration and 
Professional Development; and Roundtable 
discussion was on Effective Technology 
Integration. The oral presentation was on MLP 
EdTech’s current initiatives - Appy Hour and M-
Learning Week, and how these were part of MLP 
EdTech’s professional development initiatives.  
 
For the roundtable discussion on Effective 
Technology Integration facilitated by Soofrina, 
educators from around the world discussed how 
to go beyond instructional methods for SEN 
students. Some of the examples shared in the 
roundtable were (i) the creation of new meaning 
using the iPad via augmented reality (AR) and 
virtual reality (VR) - students are able to 
experience new environments or feelings through 
VR and express their emotions and thoughts 
better, and (ii) the use of QR codes for 2D and 3D 
imaging and exploration of new places; for 
example, instead of having the original item on 
the table for the students to feel or touch it, 
students are able to scan the QR code and the 
item will appear in a 3D model via the screen. 
These examples shared during the panel 
discussion seems to fit in the level of 
“Redefinition” in Bloom’s SAMR model. 
 
The roundtable discussion on personalised 
learning was facilitated by an educator from 
Singapore American School and also consisted of 
educators from around the world. We first got to 
know how each school uses technology to teach 
and we learnt from the educators in Vietnam how 
they manage with very minimal educational 
technologies and also deal with the physical 
constraints, such as connectivity issues. The 
facilitator shared with us the different types of 
personalised learning such as competency-based 
progression, customised pathways and flexible 
environments and how it is being used in their 
school. For competency based progression, it 
links to four executive functioning progressions 
and students have a chart to highlight what they 
are able to do; reflections are done every lesson 
to see what they can progress on in the upcoming 
lessons. For customised pathways, they follow a 
program called ‘Quest’ which helps students to 
track their learning. The facilitator greatly 
believes in a flexible environment where classes 

are in a hub and the special needs educator is 
able to intervene whenever she sees a student in 
distress and the problem is addressed on the 
spot. My take away from the session was that 
reflections from students helped a great deal in 
designing a lesson that caters to the students’ 
needs and therefore, that leads to student 
progression. 
 
Utilisation of EdTech for more meaningful 
experiences - This was our biggest takeaway at 
the EduTech Asia Conference 2018. There are 
now so many educational technologies available 
to us, and the companies that are leading the 
way, whether a small start-up or huge corporate 
are building technical ecosystems that enable our 
dyslexic learners and educational therapists 
(EdTs) to learn and develop, and have more 
meaningful digital strategies, that truly engage 
and help them. Thus, everything that EdTech does 
should still be focused on the students’ learning 
needs and making the EdTs’ tasks simpler yet 
enhancing their teaching strategies. Therefore, 
we, the EdTech Team will keep this as our goal, 
and will further research and utilise educational 
technologies to deepen and enhance the 
meaningful experiences of EdTs and dyslexic 
students of the MLP Programme. 
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Melissa Daniels from High Tech High delivered a 
keynote on the first conference day. Her session 
got us to reflect on transformative moments of 
learning in or out of our personal learning journey. 
Her explanation on the importance of having a 
safe learning space, making connections in 
learning, authentic learning and having a coach or 

mentor were relatable to us as these have either 
been in practice or spoken about at Dyslexia 
Association of Singapore (DAS) . Her point on the 
importance of having real audience for students’ 
learning also gave us ideas on what we could do 
to incorporate this in our holiday workshops. 

One of the obvious differences between High Tech 
High and majority of the school systems in 
Singapore is that in addition to the norm way of 
assessing students, they also evaluate them 
through meaningful projects. This gives students 
opportunities to apply what they've learnt in the 
real world. ‘Beyond the Crossfire’ was a project 
that involved ninth graders in coming up with a 
documentary that explored the reduce of gun 
violence. The takeaway from this made us think 

Re-Thinking Learning 

By Soofrina Mubarak 
EdTech Coordinator & 

Senior Educational Therapist 
DAS Main Literacy Programme 

DAS English Language & Literacy 
Division 

Rex House Learning Centre 

By Sumanthi Krishna Kumar 
Educational Advisor 

DAS Main Literacy Programme 
English Language & Literacy Division 

Jurong Point Learning Centre 
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about teaching at a more deeper level that would 
have more impact on significant learning moments 
for our students at DAS. 
 
To enhance our role as educators, it was a good 
reminder for us to be more aware and to be more 
mindful to use elements that contribute to students 
having more significant learning moments on a 
daily basis. To place more emphasis on necessity 
that involves a sense of purpose and how it would 
be relatable to our students' lives, to be resilient in 
overcoming their challenges that would also have 
a positive shift in their mindsets, etc. Currently at 
DAS, we are also taking baby steps in moving 
away from the traditional image of classrooms by 
infusing technology into aspects of our lessons. 
 
A session on digital literacy stressed the 
importance of students’ independence in finding 
information, distinguishing what is more reliable 
than the other and be able to apply the right 
information into the given task. This is especially 
important for our students of today where the 
internet is exploding with information and one 
needs to know how to sieve through it. The tips 
and strategies shared in this session also made us 
think if our colleagues at DAS are proficient in 
search skills as they prepare lesson materials. 
 
To further add to this, one of the ways of 
promoting more engaging classrooms with the use 
of technology is to instil a sense of wonder in a 
topic where both educators and students acquire, 
analyse and apply.  
 
At DAS, we place importance on how students 
arrive at the answers. When answers are derived, 
it can be categorised into: 
 

 “Googleable” (students can independently 
find the answer),  

 
 “Researchable” (with EdT's guidance and 

other relevant sources, students would be 
able to find the answer with more digging 
of information) and lastly  
 

 “Wonderable” (where answers are more 
challenging for the students to find) where 
applicable. Giving attention to this area 
would also help in the area of lesson 
planning considering the profile of 
students. 

 
 
Another session was a sharing of ideas amongst 
school leaders, curriculum coordinators, numeracy, 
literacy and tech coaches. There were various 
discussions involving mindfulness, progressive 
infusion and multilingualism. We were engaged in 
the mentoring discussion.  
 
Mentoring is essential at DAS where we see the 
importance of it in contributing to the professional 
growth of Educational Therapists (EdTs). Exchange 
of ideas included the idea of Professional Learning 
Visits (PLV) where teachers learn and feedback is 
given without being graded. It's still in the 
exploratory stage. It was food for thought for us for 
currently we adopt a combination of formative and 
summative assessments at DAS. The advantage of 
PLV is that the stress component of teachers would 
be reduced significantly. And PLV has been 
incorporated into the mentoring at DAS in the area 
of formative assessments. As to whether PLV 
should be strictly adopted is something that we 
could mull over for now. 
 
On the whole, the conference got us to reflect at 
our own practices and piqued our metacognitive 
process, inspiring us to think how else we could 
apply some of these concepts back at DAS.  
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DAS Educational Therapists, DAS Main Literacy Programme Edutech I-reps 
DAS English Language and Literacy Division 

 
Education has also seized the opportunity to 
incorporate technology to promote active learning. 
Technology plays an integral role by making 
lessons more interactive to cater to the needs of 
varying learners. Bearing this in mind, it is crucial 
for our learners to equip themselves with the 
relevant skills and tools needed to be proficient so 
as to ensure success in their future projects.  

Therefore in the Main Literacy Programme (MLP), 
all our teachers are provided with resources such 
as iPads, interactive whiteboards and projectors 
and are always encouraged to integrate 
technology into their lessons. Further, they are 
given opportunities to explore applications that 
would reinforce the concepts taught during the  
M-Learning Week and Appy Hour.  
 
During the M-Learning week, the teachers use 
various technological tools and post it up on 
Google Plus so as to create a technological 
resource bank that can be used to inspire other 
teachers. Appy Hour is designed to allow teachers 
to come together to discuss the pros and cons of 
the chosen applications. These two initiatives are 
planned to assist and encourage teachers to be 
open to the usage of technology in the classroom. 

 
Azlina  
Ismail 

Tampines 
Learning  
Centre 

 
Nithyashree  

Murthy 
Sengkang 
Learning 
Centre 

 
Stephanie  

Ong 
Sengkang 
Learning 
Centre 



 35 FACETS  |  VOL 3 |  2018  |  www.das.org.sg 

 

 

The I-Reps are a team of teachers based in 
different centres who help to facilitate the 
incorporation of technological tools in the planning 
of lessons. I-Reps are the facilitators for M-Learning 
Week and Appy Hour. They encourage all the 
teachers to actively participate and step in to 
support them when needed. The I-Reps also model 
using technological tools in the classroom, so as to 
persuade teachers to step out of their comfort 
zone, embrace technology and see the benefits of 
using it in the classroom.  
 
One of the frequently used tools in our classroom 
is Google and so when Google approached DAS 
to conduct a session for our learners as part of 
their volunteer efforts, DAS was more than happy 
to collaborate with them. A few members from the 
MLP EdTech team volunteered to facilitate the 
event. The event was scheduled for the 19th June 
2018, from 2 to 5 pm. An email blast was sent to 
the parents and alumni of DAS inviting the students 
aged 12 to 20, to participate in the event. Despite 
the short notice period, the event received a heart-
warming response. As mentioned by Teo Heng 
Soon, an MLP alumni who participated in this 
event,”I signed up for the event as Google has 
become an essential part of my daily life”.  
 
The Google volunteers came in bright and early 
and were received by the CEO, Mr. Lee Siang, 
Director of MLP, Ms. Geetha Shantha Ram along 
with a few members of the Edtech team. A short 
briefing was conducted by the MLP Edtech 
Coordinator, Ms. Soofrina Binte Mubarak to 
provide the volunteers with an understanding of 
the challenges faced by students with dyslexia. The 
Google volunteers were proactive in adapting the 
session to suit the needs of the group of students. 

As the number of participants was lesser than the 
registered number, this provided the volunteers an 
opportunity to conduct a one-to-one session with 
the participants. The younger students were 
guided on using Google search and how to share 
Google docs. The older participants were exposed 
to Google sites as well as some applications that 
they were unfamiliar with. Additionally, the 
participants were also taught how to create their 
own avatars and they had fun exploring the 
different ways of tailoring the avatars to reflect 
their personality.  
 
The Google volunteers were also impressed. As 
Mr. Jim Lee mentioned, “We were impressed with 
how quick the students were, and what great 
personalities they have!” The feedback from the 
students was also positive as reflected by Heng 
Soon saying, “Some of the shortcuts that were 
taught to me would definitely serve me well when I 
head to University.’’ This event provided a learning 
platform for all parties as we felt that it would be 
beneficial to survey the needs and assess the 
abilities of our students prior to the event, so as to 
tailor the programme to suit their needs and 
create a more impactful learning experience.  
 
We look forward to conducting such collaborations 
in the future. We would like to take this opportunity 
to thank the Google volunteers, the participants 
and members of the MLP Edtech team for 
contributing towards the success of the first Google 
volunteer event. 
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DAS Students Shine at the  

 
 

The Dyslexia Association of Singapore (DAS) is one 
of the charity beneficiaries of the President’s 
Challenge. Our students were invited to perform 
for the President’s Challenge Donors Appreciation 
night held at The Istana last 28 November 2018. 
 
Practising as early as September 2018 our 
selected students gave it their all.   

Mike Morales 
Outreach and Awareness Officer  



 37 FACETS  |  VOL 3 |  2018  |  www.das.org.sg 

 

 

Sophia Moey of Parkway Parade Learning Centre 
sang beautifully Disney’s Moana theme song, “How 
far I’ll go” mesmerising the crowd. Then the MGM 
boys of Tampines Learning Centre, namely Maxx 
Ng, Glen Ng and Musa Najib, entertained 
everyone with their energetic dance performance. 
 
The whole ballroom was impressed as they clapped 
throughout the performance. Their performances 
were really something to be proud of. 
To top it all, the kids answered the emcees 
questions with wit and intelligence proving that not 
only can they perform but are smart as well. 
 
These 4 students are good examples of how 
support through remediation and motivation can 
really have a big impact in dyslexic child’s life. 
Dyslexia is no longer problem but something to 
push as more to succeed and do well in life. 
 
KUDOS to Sophia, Maxx, Glenn and Musa. We are 
all proud of you. 
 
 

 

Mike with the MGM Boys, Musa Najib, Maxx Ng and Glen Ng and below with Sophia Moey 
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Thus the DAS Learning Journey was created.  The 
main goal of the new initiative is to open to the 
public our classrooms, our resources and provided 
an opportunity to learn more about the various 
programmes DAS offers to support dyslexic 
students. 

And in October and November 2018 we have 
formally started the DAS Learning Journey. We had 
various MOE Allied Educators and Madrasah 
teachers visit our Jurong Point Learning Centre and 
Ang Mo Kio Learning Centre respectively. 
 
All divisions came together to host and showcase 
their programmes. 
 
In 2019, DAS will continue to accommodate request 
for learning journeys from schools, AED cluster and 
other organisations interested in learning how we 
are helping dyslexics and other students with SpLD.  
Please email ora@das.org.sg to know more about 
this or request for a schedule session. 

DAS Learning Journey

Mike Morales 
Outreach and Awareness Officer  
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All that we write can be found on our website.  
Not only do we publish this FACETS magazine, 
which is rich in content advising you what DAS as 
an organisation does to support students with 
dyslexia and other learning differences, we 
provide practical and valuable information on how 
you can help with that support. 
 
Some of our publications are available for sale, 
eg “ A Difference Kind of Mind—Personal Stories of 
Dyslexia” and “Clearly Different– Dyscovering the 
Differences, but most of our publications are 
available for free in PDF copy in the publications 
section of our DAS website. 
 
We also share a lot of our publications on the DAS 
social media sites, on Facebook and Instagram as 
well as in the DAS BLOG! 
 
We hope that these publications can provide the 
information you need to support individuals with 
learning differences.  
 

 

Bringing our Expert Voice to you in 
Support of Learning Differences 

 
 

 
 
 

By Deborah Hewes 
Head of Publicity and Publications 
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DAS is undertaking a fundraising opportunity to 
raise much needed funds for low-income families 
needing access to bursaries for the services 
provided by DAS.  A preview video of the book is 
available on our Facebook page. 

We have asked the author Dr William Wan to 
personally autograph a limited number of 
hardback copies of the book to be sold at $200 
each.  If you would like one of these books they 
can be purchased from the DAS SHOP on our new 
website at this link: 
 

WWW.DAS.ORG.SG/SHOP 

Raising Funds for Bursaries 
 

By Deborah Hewes 
Head of Publicity and Publications 
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By Geetha Shantha Ram 
Director of SpLD Assessments, English Language & Literacy Division 

and Staff Professional Development 

Above: Geetha Shantha Ram, Director of SpLD Assessments, English Language Literacy Division and Staff Professional 

Development with some of the DAS Specialist Psychologists, (L to R) Natalia Lew, Tan Shi Jia & Winston Quek 

In Singapore, it is estimated that about 23,000 
preschool, primary and secondary students have 
dyslexia severe enough to warrant intervention. 
Over the last few years, DAS recognises that a 
significant number of students have dyslexia and 
co-occurring difficulties and a review of comorbid 
rates suggest that about half of all learners with 
dyslexia have co-occurring learning difficulties. 
These learning difficulties include dyspraxia, 
attention deficit disorder (ADD), attention deficit 
hyperactive disorder (ADHD), obsessive 
compulsive disorder (OCD) and Tourette’s 
syndrome. 

DAS SpLD Assessment Services can assess for: 

 Dyslexia  
 Dyscalculia  
 Giftedness  
 Visual processing  
 School Readiness  
 Dysgraphia/Dyspraxia 
 Autism Spectrum Disorder (ASD)  
 Intellectual Disability (ID)  
 Attention Deficit Hyperactivity Disorder 

(ADHD) 

For more information about the SpLD Assessment 
Services visit www.das.org.sg. 

http://www.das.org.sg/
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By Sylvia Foo 
Senior Lecturer 
DAS Academy 
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It is a day to rejoice with them.  Most have 
struggled with balancing work and family 
commitments. One of them even had to contend 
with significant health issues while on course. 
However, the determination to complete their 
course of study was evident in all because they felt 
led to teach and serve the Special Educational 
Needs (SEN) community. It has been a privilege to 
guide my adult students in their individual learning 
journeys; the experience of teaching and 
mentoring them has made me a better lecturer 
and I thank each of them. 
 

What makes an individual want to go back to 
school after being away from studying for a long 
time? What makes someone decide to make a 
career switch? Why teach, and why teach students 
with dyslexia? I can only say that it starts at the 
affective level. It is the heart that leads one to see 
that teaching and especially teaching students 
with SEN, is not just a job but a vocation. 
 

DAS Graduates (L to R)  Beatrice Sim, Adrienne Lim,  
Mike Morales and Marcus Goh. 
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Let us look at what three of our DAC graduates 
say about the uniqueness of the teaching 
profession: 
 
Marcus Goh, a DAS Educational Therapist who 
received his Postgraduate Certificate in Special 
Educational Needs (University of South Wales), 
says, 
 

 
Goh Bee Lin, a teacher and mother of a child with 
SEN, received her Specialist Diploma in Specific 
Learning Differences (SpLD). Her views are 
beautifully summarised here: 
 

 

 
 
 

Goh Bee Lin receiving her Specialist Diploma in  

Specific Learning Differences (SpLD) 

Marcus Goh receiving his Postgraduate Certificate in 

Special Educational Needs. 
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Mike Morales, DAS Outreach & Awareness Officer, 
also took the Specialist Diploma in Specific 
Learning Differences (SpLD) because he wanted to 
fulfill his ambition to be a teacher: 
 

 
Come February 2019, Mike will become a trainee 
DAS Educational Therapist.  
 
Attending a teaching course results in change. 
I have seen my adult students grow in their 
theoretical knowledge and practical skills and 
most importantly, their appreciation of the 
challenges faced by students having SEN has 
deepened: 

Adrienne Lim used to be a contract manager. 
Today, she is a sessional DAS Educational  
therapist and she received her Specialist Diploma 
in Educational Therapy. She is fully acquainted with 
the emotional struggles of children with dyslexia 
as her own children have this type of SEN: 
 

 
Adrienne’s thoughts are echoed by Beatrice Sim, 
another DAS therapist who also graduated with 
the Specialist Diploma in Educational Therapy: 
 

DAS Staff at the DAS Academy Graduation (L to R), Marcus Goh, Beatrice Sim, Adrienne Lim and Mike Morales 
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And with this greater appreciation of the struggles 
of students with SEN, my adult students can now 
become more passionate advocates for their 
present and future students. 
 
Finally, the change that resulted from attending 
their respective teaching courses at the DAS 
Academy has extended beyond the professional 
to the personal and family.  
 
Zainab Shaukat trained as a doctor in her home 
country of Pakistan.  She decided to become a 
specialist teacher when she and her family moved 
to Singapore. Zainab took the Specialist Diploma 
in Specific Learning Differences (SpLD). How has 
she changed as a parent? 
 

Mike Morales echoes this change in his parenting: 
 

 
The 2018 DAS Academy Graduation Ceremony is 
over but the work of the Academy continues as the 
lecturers strive to train and prepare individuals to 
teach, support and advocate for the needs of SEN 
students. Perhaps the work of all teachers in 
whatever school or institute they are in is best 
summed up in the following quote from Nelson 
Mandela: 
 

Zainab Shaukat receiving her Specialist Diploma in  

Specific Learning Differences (SpLD) 
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173 students graduated from the Main Literacy 
Programme (MLP) having attained a competency 
in literacy that will facilitate their success in school 
and their overall learning journey. And a majority 
of these students have been funded by the Ministry 
of Education.  
 
For the first time this year, we presented 
achievement awards to 152 students from the Main 
Literacy Programme who while not ready to 
graduate, have nevertheless made worthy 
progress from Emergent Literacy Skills to Functional 
Literacy Skills and Functional to Advanced Literacy 
Skills. The progress made by these students reflect 
DAS emphasis on addressing the underlying 

learning issues of children as opposed to providing 
a tuition service. It is also due to our children 
learning in a positive and emotionally sound 
environment in line with our published teaching 
principles. In fact, an MOE 2015 audit reported 
that: 
 

 
Once again, we presented awards to students who 
have made outstanding progress while on 
programmes delivered by the DAS Specialised 
Educational Services (SES). We presented awards 
for the Maths Good Progress, Speech and Drama 
Arts Shining Star, Speech and Language Therapy 
Good Progress, Specialist Tutoring Good Progress, 
Chinese Word Recognition Champs, English Exam 
Skills Best Progress and Preschool Prolific Reader 
Awards.   
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DAS has put into place numerous programmes to 
support the challenges children with dyslexia face 
across age groups, languages and school subjects 
and we recognise the importance of providing a 
wide range of programmes for them. 
 
Each year, we present a DAS Special Achievement 
Award to students who have demonstrated 
exceptionally high levels of commitment and 
determination in their pursuit of success in Sport, 
Arts or simply All-Round Excellence. This year, the 
Award goes to Meldon Chua Yi Xun. In 2013, 
Meldon received the Edusave Character award, in 
2014 he received Edusave Good Progress award, 
in 2016 he received 2 awards and they were the 
Edusave Certificate of Academic Achievement as 
well as the Edusave Good progress Award and in 
2017 he received the Sportsmanship award for 
National Primary Schools Wushu championship. 

We also celebrate the success and achievements 
of our alumni, past students who have continued to 
excel. We were very pleased to present the DAS 
Young Achievers Award to Emily Yap Yong An. We 
look forward to these outstanding young people 
being an inspiration and role-model to our current 
students. I am sure the parents present at the 
ceremony were inspired by Emily’s speech and will 
also take heart from her fine example.  Emily’s 
speech is on the DAS Youtube Channel along with 
other videos shown and taken at the graduation.   
 

Mr Eric Lee, DAS President at the ceremony Mr Ng Chee Meng, Minister, Prime Minister’s Office 

Emily and Meldon with Cynthia Tan, DAS Executive 
Committee Member. 
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While we applaud the achievements of our 
students, we must not forget the DAS Educational 
Therapists (EdT) who work tirelessly in support of 
their students.  
 
This year we presented the DAS MLP EdT of the 
Year Award to Harsheeni Hanna Rajoo and 
Steven Sim to acknowledge their incredible work 
in our classrooms.  
 
The MLP reached a historical high enrolment of 
3,110 primary and secondary school students in 
mid-October this year and complements the 
Ministry of Education’s School Dyslexia 
Remediation Programme which is now available in 
all primary schools for Primary Three and Four 
students. These developments reflect the 
significant number of school-age children whom 
we still have to reach out to identify and help. The 
corresponding need for more dedicated and well-
trained EdTs is also paramount. 
 
Congratulations to all our 
graduates and award 
winners and wish them 
every success in their 
future endeavours! 

Mr Ng Chee Meng, Minister, Prime Minister’s Office with 
DAS MLP EdT of the Year Awardees, Steven Sim and 

Harsheeni Hanna Rajoo 
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By Muzdalifah Hamzah 
Senior Educational Therapist and Drama Instructor  

Sengkang Learning Centre 

 
Despite facing greater challenges than their peers 
in memorising and reading scripts; and listening 
and concentrating on stage due to their dyslexia, 
they performed “Hang Tuah – The Great Warrior”, 
a 30-minute theatrical play with improved public 
speaking skills and great confidence.  

This was an amazing experience for our students to 
perform for such a large audience and to present 
to Minister, Ng Chee Meng.  All of our students 
performed wonderfully and 
they are looking forward to 
other opportunities to 
perform in 2019. 
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Steven Sim is an Educational Therapist and a 
member of the DAS Outreach team, which 
conducts Awareness Talks to parents, schools and 
organisations to increase Dyslexia awareness. 
 
Steven joined the Dyslexia Association of 
Singapore in 2015 as a dual specialist in the 
English Exam Skills Programme to equip students 
with strategies to perform in national exams such 
as PSLE.. Steven holds a Specialist Diploma and a 
Post Graduate Certificate in Special Education 
and is currently undertaking a Masters in Special 
Education Needs / Additional Learning Needs 
with University of South Wales. 
 
Steven is a registered fellow of the Register of 
Educational Therapist Asia (RETA). 
 

Harsheeni Hanna Rajoo is an Educational 
Therapist and a Math Dual Specialist with the 
Dyslexia Association of Singapore. 
 
Since 2013, Harsheeni has been teaching students 
with dyslexia and other co-occurring conditions 
such as Attention Deficit and Hyperactive Disorder 
and Speech and Language Impairment and works 
closely with students dealing with fundamental 
mathematical challenges and Dyscalculia. 
 
Harsheeni holds a Bachelor of Communications 
from the Royal Melbourne Institute of Technology, 
a Specialist Diploma in Specific Learning 
Differences (SpLD) from the DAS Academy and a 
Certificate of Mathematics Teaching from 
Marshall Cavendish Institute. 
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I guess it started in primary school. Like any 
dyslexic, you do not really do well in school. When 
I was 9 or 10, my mother saw a little bit of the 
signs and she read an article quite early about 
dyslexia. She thought I had shown some symptoms 
of it so she sent me for an assessment at the 
Dyslexia Association of Singapore. When I went for 
the test, I had no idea what it was. It was only 
after we got back the results that my parents sat 
down with me and explained that I had dyslexia. 
They started discussing ways to help me cope 
better with dyslexia and considered getting me 
exempted from Chinese. All I thought then was, 
yeah, I get to skip Chinese!  
 
Fast forward to secondary school, again, I did not 
do well but I was fortunate enough to be accepted 
into the Integrated Programme with National 
Junior College (NJC), where I skipped ‘O’ Levels 
and went to the said school (for a bridging 
programme) in Secondary 3. I was able to ‘utilise’ 
my dyslexia better there due to the versatile 
teaching methods and the subjects that I took. I 
begin seeing things better and joining the dots. In 
NJC, they had a modular system. For example, if 
you have a module called Rocks, you would have 
a Geography teacher coming in, alongside 
Chemistry and Physics teachers. They all teach that 
one module. So, connecting the dots in that way 
was really interesting and I understood very well. 
But I still did not think I was doing well because I 
was at the bottom 20-30%. But that was an 
improvement from bottom 3% (in primary school). I 
did well for ‘A’ levels and went to the army for my 
National Service. 
 
It was then that I got more interested in 
investments and fund management. I told myself I 
was going to be a value investor in the future, do 
fund management. Then I got interested in 
entrepreneurship too. To be honest, when I first 
entered entrepreneurship, it was for the money. I 
was looking at how great it looks on other 
entrepreneurs. I think that mindset changed after a 

few failures and a particular venture where we 
conducted workshops for schools. My mentor 
asked me if that was something that I wanted to 
do in the next 6 or 7 years in my life, something 
that I see myself doing long term. And the answer 
really was no.  
 
That was when I took a break and a chance to 
visit Bangladesh came up. I spent just over a 
month there with Professor Muhammad Yunos at 
Yunos Centre. We really learnt about social 
entreprises and social businesses there. I decided 
to extend my break to find my purpose and find 
myself. I chose to backpack across South East 
Asia. I was gone for about 3 and a half months.  
 
I met the most amazing people. People who 
taught me the meaning of empathy and what it 
means to be a person. When I talked to people 
who appeared to be the outcast of the society, I 
realised that they were not just made up of 
unfortunate tales. They were people who have 
stories like us. They were people with dreams and 
problems. They are more multi-faceted than we 
think. Meeting these people was incredibly 
inspiring and I learnt a lot from it along the way. 
That journey helped me find my purpose. I met 
social entrepreneurs who left their comfortable 
lives to give back to society, to pay it forward and 
create an impact. They find solutions to problems 
that I felt was something I could not do. So, I 
thought, the next best thing is to support them in 
what they do. Their business was sustainable, and 
they were impacting lives. 
 
The world’s resources should be channelled 
towards people who gave up the big things and 
devote their lives to make a bigger difference. 
Unfortunately, that was not what I saw. I looked at 
the resources we have here in Singapore and 
knew that I could not just ignore and do nothing 
about it. I would not forgive myself for that. So, I 
found my purpose.  
 
I returned to Singapore but not for long. I went to 
India and took a long train ride where I met social 
entrepreneurs, change makers, NGO founders 
from all over India. I was on the 800km train 
journey with over 500 people for 16 days. From 
Mumbai back to Mumbai. I met a girl who has 
never stepped her foot out of her province but she 
and four others have taught over 4500 women how 
to use the internet. And they learnt it all by 
themselves. That is when you really bonded with 
people and where magic really happens. It is on 
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that train journey that I found my co-founder and 
key advisor. 
 
Why I applied for the Rhodes scholarship? The 
whole idea of the scholarship was to fight the 
world’s fight, I did not even plan to study overseas. 
Making a difference using the resources we have 
and I have a passion to do that! 
 
How dyslexia helped me is by thinking differently.  
I think dyslexics have a different way of looking at 
the world. Unfortunately, many dyslexics do not 
reach the point of being able to see that. If you 
ask around, who do you think are iconic people 
who are very different in the world today? They 
will bring up names like Henry Ford, Richard 
Branson, Albert Einstein, Steve Jobs and all of 
them are dyslexic. I think it’s the advantage of 
seeing the world in a very different lens, both by 
nature and nurture. Nature because of dyslexia, 
nurture because of the way you overcome your 
challenges in the earlier days. My dyslexia helped 
me see in a different light and to some extend I 
see a greater duty to give back. If I pick a 
different route today and choose not to go down 
the path of helping social entrepreneurs, I do not 
think I can forgive myself 10 to 20 years on when I 

look back at this moment. That, to me, is how 
dyslexia shaped them. That is why I said I am here 
because of dyslexia and not despite it. 
 
I think the best advice I can give is don’t be 
ashamed to be yourself. The education system is 
difficult. I have recently re-experienced this. I was 
trying to learn Spanish in university. Horrible time. I 
mean I love learning a new language but in terms 
of testing and stuff, it is by far, the hardest that I 
have done in my time in the university and that 
was just Level 1 Spanish. So, I do get it. It is hard. 
It is difficult to see the end. The road is a long 
road especially if you are in primary school. It may 
seem forever. But things do get better. You will be 
able to learn about yourself. You will be more 
comfortable in your own skin. You will be able to 
understand your dyslexia better. You’ll be able to 
understand your strengths and weaknesses better. 
Do not let what other people say or what you think 
other people say about dyslexia or yourself affect 
what strengths you have or you following your 
passion. With that in mind, embrace dyslexia. See 
it as a strength. Be proud of it. It took me a long 
time to embrace dyslexia and it is very hard to do 
so. But at the end of the day, I’m glad I did.  
 

 
 
 
 
Our heartiest congratulations to Ho 
Wei Rui who emerged top in his year 
one cohort at the Singapore 
Polytechnic. Wei Rui, a graduate and 
alumni of the DAS is currently 
pursuing a Diploma in Systems 
Engineering. He received a Book 
Prize from SMRT! Best wishes to 
Wei Rui as he continues to strive for 
his aspirations!  
 

 
By Karen Wong 

Senior Educational Therapist 
Bedok Learning Centre 
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An interview with 
Noah by the Speech 

and Drama Arts Team 
See next page 
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Taking the Direct School Admission (DSA) route, 
Noah had submitted supporting documents, 
portfolio and testimonial from SDA teachers to 
SOTA. Subsequently, he was shortlisted to attend 
Talent Academy at SOTA. In the Talent Academy, 
Noah had to go through auditions and interviews.  
At the same time, he had the chance to explore 
the school environment and facilities.  
 
SDA sat down with Noah over some biscuits to gain 
an insight into his life as SDA student and the 
decisions he made. Let’s take a sneak peek into 
Noah’s life and learn how he has managed to 
achieve his goals. 

 
NOAH:  One of the challenges I faced was 
meeting new people. I could not cope with the 
numerous new faces, and I found it difficult to work 
with them as I didn’t know them well at all. 
Memorising the lines and the actions were also 
tough for me! 
 

 
NOAH:  My younger brother helped me a lot. I 
would share the script with him and asked him to 
take on roles of the other characters so that I can 
practice with him.  While doing that, we actually 
bonded too! When it comes to meeting new 
people, I just needed more time to get to know 
them. Through the drama activities in class, I got 
the chance to work with different students and in 
turn without me knowing; I had actually overcome 
that challenge. 
 

Journey of the Legends 
Ramayana at  

Gateway Theatre 2017 
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NOAH: Initially, I found the role quite tough, as I 
had to control my laughter. The character itself was 
comical, and the lines that I had to narrate were so 
funny, that I myself couldn’t stop laughing! It was so 
difficult for me to stay in character and not laugh 
along with the audience. Over the countless 
rehearsals and with my teacher’s guidance, I 
mastered the role and managed to do it 
successfully with focus and discipline.  
 

 
NOAH: It was difficult as I needed to switch to two 
very different characters in a short period. I played 
King Dhasaratha, a good king and Ravana, an evil 
king.  It wasn’t just about changing costumes, but 
also about changing my personality, emotions and 
actions. I also had to vary my voice to suit the 
character.  When I was the good King Dhasaratha, 
I had to use a kind and gentle voice, but when I 
was Ravana, I had to use a character voice that 
portrayed vengeance and hatred. Although I found 
it tough, I didn’t give up; I kept practicing with my 
peers and my family.   
 

 
NOAH: The most memorable moment would be 
standing on stage in front of the huge audience; it 
wasn’t just once but twice! It was a memorable 
moment as I had the chance to express myself in a 
different light in front of such a big audience.  That 
also gave me the confidence to apply for SOTA. 
 

 
NOAH: My uncle inspired me as he is working in 
SOTA but in the visual arts field. Hence, I decided 
to research on SOTA, and I found that SOTA does 
offer theatre and not only visual arts. I started 
reading more about the theatre course they 
offered, and I learnt that the course does explore 
different theatrical styles and also various cultures 
such as Japanese theatre like Kabuki. By going to 

SOTA, I want to have a more in-depth exploration 
of gaining and acquiring knowledge in the 
theatrical arts where I can explore other aspects 
such as script-writing and prop making.  
 

 
NOAH: I felt nervous once I entered the school as I 
was on my own. In the first round of interview, I 
made two friends as we were grouped to work 
together in a couple of activities. Some of the 
activities were similar to what I had done in my 
SDA classes, so I felt a little at ease. I also 
managed to use some of the skills taught at my 
SDA classes, such as the skills set for monologue, 
emotions and usage of space. Playing dual roles in 
the SDA performance also came in handy during 
the SOTA audition as I was required to play two 
characters, a transition from a man to a werewolf. 
Hence, I had to pay attention to my voice and 
emotion.  
 

 
NOAH: I feel delighted and fortunate as well. I 
understand how hard it is to get into SOTA and not 
everyone can get a place there.  I also feel proud 
of myself for achieving something out of my comfort 
zone. It is a big achievement to have a spot 
reserved for me and not be on the waitlist. Now, I 
hope I do well in my PSLE and meet the necessary 
academic criteria so that I can start my journey in 
SOTA.  All you young aspiring actors out there, 
don’t stop chasing your dreams! 

Shakespeare 400 – Midsummer Chaotic Dreams in 
2016 at Genexis Theatre 
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Dear Diary, 
 
Today was a memorable day for me! I was 
invited to the head office of the Dyslexia 
Association of Singapore for its grand opening. 
Dyslexia is a learning difficulty that affects how 
fluent we read and spell words. The Dyslexia 
Association of Singapore is an organisation which 
helps dyslexic students study better by helping to 
bring out the best in them using different learning 
methods. It was a fantastic event because there 
was a special guest invited, Mr Jamie Oliver, a 
celebrity chef, who is dyslexic.  
 
I was warmly welcomed by a group of children 
and teachers when I reached the head office. 
There were games organised for a fun-filled day 
with scrumptious food prepared by Jamie, with 
the help of some talented students from the 
association. I had a chat with Jamie and asked 
him about the secrets to his success.  He told me 
that being dyslexic is his secret!  He said dyslexia 
gives people a unique perspective and ability to 
problem-solving.  In fact, he felt that we should all 
tell dyslexic children how lucky they are!  I am 
sure we should because you know what, Diary...I 
am also dyslexic! 
 
         During lunch, I had opportunities to speak 
to some of the students. I learnt that the students 
have an excellent learning environment in the 
association which helps them on their learning 
journeys. I was glad that these dyslexic students 
did not let their learning difficulties stop them 
from doing their best. They were all passionate 
learners that have incredible dreams. I told them 
to keep working hard and not to let tough 
situations come between them and their goals. I 
also met a young boy, Ramli, who is ten years 
old. He told me he wanted to be a successful 
author. Although some of his friends kept making 
fun of him, he was determined not to let others 
discourage him from achieving his goals. I told 
him that I am also dyslexic and I know how it felt 

when I was bullied during my school days. The 
lessons in school were very challenging for me 
especially English class. I was having trouble with 
school work and constantly labelled as “lazy” by 
some of the teachers who did not understand my 
condition.  However, I was fortunate to have a 
good teacher who understood my predicament. 
He was my English teacher, Mr Tan. Mr Tan was 
very kind. He would volunteer to stay behind after 
school to revise lessons that I did not understand. 
With his assistance and encouragement, I kept 
working hard and not giving up. I consistently put 
in extra effort and ignored mean comments. I am 
glad that I was able to overcome my learning 
difficulties and climbed up to where I am today.   
         
All in all, I am delighted that the programmes we 
have in place today have developed so much 
compared to my school days.  We are now able 
to help dyslexic students learn better and support 
each other in their learning. More students with 
dyslexia are now able to seek help to cope with 
their school work. My vision moving forward is to 
train more teachers in schools to identify students 
with learning difficulties and support the learning 
programmes for them. More creative lesson 
materials will be developed to accommodate 
these special needs students. Raising awareness 
among public is also important so that our society 
will be more patient and caring towards such 
students.   
 
I want to build an inclusive society where every 
youth, regardless of their differences, are given 
an equal chance to develop to their full potential. 
A lot has been done to help students with 
learning difficulties but there is always room for 
improvement. I will continue with my efforts in 
championing such causes to build a better future 
for all our young people.  Wish me luck, Diary!  
 
 
Si Ching, signing off 
31 May 2018 

BY  TAN SI CHING 
 

IMAGINE YOU ARE YOUR COUNTRY’S HEAD OF GOVERNMENT FOR THE DAY: HOW WILL 
YOU BUILD A BETTER FUTURE FOR YOUNG PEOPLE?' 
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Over the years in the field of special educational 
needs and specific learning differences, I realised 
that the depth of intervention matters. Rather than 
expecting instantaneous results, I am better off 
looking for longevity in responses. The impact 
intervention has on any learner should be 
deepened and strengthened over time. Hence 
such success story may be hard to come by, but it 
speaks of the benefits of quality literacy 
intervention over time. 
 
Needless to say, my heart was filled with much 
joy and pride for Si Ching. She certainly has 
come a long way as a dyslexic learner, and she 
is our lead character in this success story.  
 

“Passionate learners” and “incredible dreams” - 
these were some words that Si Ching used in 
association to her own learning difference: 
dyslexia. I am heartened to realise this hardy and 
resilient student of mine has not been beaten by 
the literacy challenges that came her way over 
the years. It was clear she turned each and every 
of these challenges into opportunities for to 
become a better version of herself.  
 

 
- Tan Si Ching  

 
As an educational therapist, I was also reminded 
by my own student the importance of creating an 
inclusive learning environment. Indeed there is 
room for improvement in enhancing classroom 
environments and instruction in the mainstream 
education system.  
 
The government has done its part in ensuring 
students and teachers in mainstream schools are 
supported by trained allied educators. This is a 
timely reminder to continue a healthy 
collaborative relationship between the DAS and 

 By Jasmine Tse 
Educational Therapist 

Tampines Learning Centre 
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its stakeholders – teachers, allied educators and 
parents. The success of a learner with special 
educational needs does not come easy indeed. 
 

 
– Si Ching’s Father, Mr Tan Ee Hsin 

 
Mr Tan’s email also came with gratitude and 
aspirations for my fellow colleagues and Si 
Ching’s peers. It is clear that I have had the 
privilege to work with a parent who truly 
understood the meaning of the African proverb: 
“it takes a village to raise a child”. His 
acknowledgement and encouragement are fuel 
of inspiration for me to continue to educate and 
motivate all my other students.  

This story of success also illustrates the cycle of 
giving and receiving within the sphere of special 
educational needs. While savouring the sweet 
victory of one student, I am in turn spurred to 
continue, and even ramp up the efforts in my 
field of work. It is my hope that my inspirations 
and aspirations for myself and my students will 
grow exponentially. From here and now, society 
would gain an influential dyslexic figure, one 
success story a time. 
 



 78  www.das.org.sg  |  FACETS  |  VOL 3  |  2018 

 

 
As a kid, En Qi has always been fascinated with 
how structures and things worked. An energetic 
child, she has surprised her mother in many 
occasions where she’d go to great lengths 
spending time reading the details of a manual 
teaching her how to put together constructions 
with patience. It gave her a great sense of 
triumph and contentment whenever she finished a 
project.  
 
If you find that amazing, she is also a self-taught 
animation enthusiast, a participant and silver 
award champ of the World Robots Game 2018, 
Philippines!  
 
This October, as a seasoned Sumo 5 kg (Senior) 
robot builder and a line tracing racer medallist, 

En Qi had the excellent opportunity to represent 
Singapore with her team in Philippines at the 
World Robots Games, and won in the Silver 
category in the Battleball Z (Autonomous /Remote 
Controlled) Zone, emerging 2nd amongst seven 
countries and 400 participants!  
 

 

 
To top this all, En Qi scored a starry straight As 
for all her subjects at PSLE proving that patience 
through passion takes us 
places! 
 
What our fellow dyslexic 
students or anyone faced 
with challenges can learn 
from En Qi is that identifying 
our strengths more than any 
weaknesses helps one fuel 
the passion to learn and 
persevere.  
 

By: Harsheeni Hanna Rajoo  
Senior Educational Therapist 

Sengkang Learning Centre 
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Congratulations to En Qi and her supportive 
family for embracing all that she is and 
creating the freedom for her to 
identify her strengths in her own 
unique way and inspiring us 
through that! 
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Growing up with a learning difficulty without 
understanding why sets learners at a very 
disadvantaged place. If a child is not given 
proper intervention and attention, the child most 
likely gets left behind. More often than not, they 
get labelled and criticised for their learning 
difficulty.  
 
For Emily, she felt like she was different from 
everyone else. She took a longer time than her 
classmates to digest new topics. And she lived 
under the label that she was not good enough. 
During her primary school years as a dyslexic 
child, while she was not diagnosed yet, she did 
not excel academically and could not understand 
why. 
 
She would fail almost all of her English spelling 
tests and would get reprimanded by her teacher 
for her low scores. They did not understand her 
learning difficulty.  Despite that, her teachers 
continued to motivate her to work hard.   
 
In order to work harder, Emily would go for extra 
classes but she still did not do well and that 
made her demoralised. She would go home 
crying and thinking about how her parents would 
react once they see her results. Thankfully, her 
parents were supportive and understood her 
learning difficulty.  
 
They told her, "Mei Mei, you are very special. 
Mommy and Daddy love you very much. Just do 
your best and don't give up!".  
 
Emily kept those words of encouragement close to 
her heart and never gave up. She completed her 
PSLE (Primary School Leaving Examination) with a 
score of 160 and entered the Normal Academic 
stream in Secondary School.  
 
In her first year at Secondary School, she got 
diagnosed with dyslexia at the Dyslexia 
Association of Singapore (DAS). She got enrolled 
in DAS classes to get proper intervention and 

help in overcoming this learning difficulty. Emily 
shared that her DAS teachers would come up with 
creative and fun ways to introduce new concepts 
and coping strategies which helped her and 
motivated her to work harder.  
 
Soon after, she got promoted to the Express 
stream and completed her GCE O-Level. She 
decided to take up Nursing as her choice of study 
which was something she is most passionate 
about at Ngee Ann Polytechnic.  
 
To Emily, Nursing is not just a profession to care 
for those in need but a fulfiling way of giving back 
to society by helping those in need. She scored a 
Grade Point Average (GPA) of 3.8 and was 
placed on the Director's list for being one of the 
top students in her cohort. In 2018, she received 
an Edusave Certificate of Academic Achievement 
award and an Edusave Good Progress award in 
2018.  
 
Emily did not let dyslexia get in the way but it 
taught her to push a little harder and continuously 
worked hard to achieve the goals she has set her 
mind to.  
 
At the DAS 16th Student Graduation and Awards 
Ceremony, Emily won the Young Achievers' 
Award. And as she was delivering her speech, 
she said, "Dyslexia, to me, is not a pigeonhole 
where there are limitations and constraints. It 
creates opportunities and possibilities as we 
learn differently. We have extraordinary brains 
that process information differently from an 
average person. We should not hold back our 
efforts and ideas." 
 
Her greatest takeaway throughout this journey 
was that we are all braver than we believe, 
stronger than we seem, and smarter than we 
think. She encourages dyslexic learners to never 
assume that they cannot achieve but make the 
effort to redefine their limits. 

By Jia Ern Lim 
Publicity & Publications 

Officer 
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SESSIONAL EDUCATIONAL THERAPISTS—TRAINING PROVIDED 
 
DAS places great emphasis on providing a professional service. To help Sessional Educational 
Therapists develop as a teacher of children with dyslexia, they will attend a Certificate in Dyslexia 
Studies course and three weeks of intensive therapist training. As they commence teaching, they 
will at the same time undergo a six-month mentoring programme, followed by further training 
culminating in an award at a specialist diploma level (Specialist Diploma in Educational Therapy).  
 
DAS will subsidise 50% of the cost of the Certificate course and the Specialist Diploma, and the 
Sessional Educational Therapist is required to pay the remaining amount of S$4,098. The course 
fees borne by the Sessional Educational Therapist will be reimbursed upon achieving 480 hours of 
satisfactory teaching with the DAS.  
 
While the DAS is invested in providing training and support, Sessional Educational Therapists are 
expected to invest their personal time for the training and other matters such as attending lectures, 
completing the necessary course work and preparing lesson plans for the classes they are 
teaching. As part of their continuous professional development, Sessional Educational Therapists 
are highly encouraged to undertake a postgraduate certificate in Special Educational Needs. 
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If you are a parent who just found out that your child has dyslexia, or a new /experienced 
teacher who has just gotten to know that your student is dyslexic, you might be feeling very 
stressed and do not know what to do. Other than knowing how to help the child in terms of 
content, it is important to keep your emotions in check.   
 
From my years of working with children on the DAS Main Literacy Programme and 
supporting their parents, here are 5 different things to know and remember when you are 
teaching a child with dyslexia. 
 

 
The child is probably going to feel stressed too. It is not 

that the child is lazy even though laziness might be a 
factor. Most of the time, the child is aware that he or 
she does not read, spell or write well.  
 

✓ Be positive and let the child know that you are  
 aware of how he or she feels.  

 

✓ Be encouraging and turn negative statements  
    into positive ones. 
 

5 things to know when you are 

teaching a child with dyslexia 

1
You are  

NOT the only 
one feeling 

stressed  
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So what if they may not read, spell, or write well? There 
are so many other things that the child might be good 
at. Some of my students can name so many 
dinosaurs, and sea animals that I did not even know 
existed! Others can draw very well and when I ask 
them to draw the meanings of the word or phrases 
they have just learnt, they can even draw a whole 

bunch of comics that are 
extremely creative. 
 
 

Do you remember how you learnt to ride a bicycle, 
learnt how to swim or play an instrument? It must have 
taken many practice sessions and multiple tries before 

you were able to succeed. It must have been very 
frustrating for you at that time and likewise for your 

child. Be patient and repeat as many times as the child 
needs. Review a concept by using games or reteach by 

using a different method. 

 
Try not to assume that the child should know something by 

now because learners with dyslexia learn differently 
from children without dyslexia. Children with dyslexia 
need more time to learn how to read and spell 
because they have trouble decoding words. Therefore, 
it will be good to go back to the basics like how to 
decode a word before reading a whole passage, or 

remember simple parts of speech before doing 
Synthesis and Transformation 

exercises.  
 

 
Do not give up on the child. Some children might be 

feeling stressed and that might translate into having 
test anxiety and even having low self-esteem. It might 

be difficult for the child to believe in himself. However, 
when one adult that they trust believes in him or her, it 
might change his or her whole around and make them 

more confident in the long run to become  
successful adults that we aspire them to be. 

2
Focus on their 

strengths instead 
of just their 
weaknesses. 

4 
Don’t 

ASSUME 

5 

3
BE 

PATIENT 

Written by Rosalyn Wee 
Curriculum Specialist & Senior Educational Therapist  
DAS English Language & Literacy Division 
Bishan Learning Centre 

BELIEVE 
in your 
child. 
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Tips on Assistive Technology from our EDUTech Team at DAS! 

By Soofrina Mubarak 
EdTech Coordinator & 

Senior Educational Therapist 
DAS Main Literacy Programme 

DAS English Language & Literacy 
Division 

Rex House Learning Centre 

Kalphna C 
Educational Therapist &  
Edutech Team member 

DAS Main Literacy Programme 
DAS English Language & Literacy 

Division 
Bishan Learning Centre 

Nur Syahirah Jasni 
Educational Therapist &  
Edutech Team Member 

DAS Main Literacy Programme 
DAS English Language & Literacy 

Division 
Woodlands Learning Centre 
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Understanding  

Cubes and Nets 

By Aishah Binte Abdullah (Albel) 
Lead Educational Therapist  

Bishan Learning Centre 

1. First understand that a cube is a 3 
dimensional solid with 6 square faces 
and all its sides are of the same 
length. 
 

 
 

2. For a cube to be formed, there must 
be a 2 dimensional net plan of 6 
squares specially arranged forming a 
pattern shape. When the sides of the 
pattern shape are folded upwards, 
the cube is formed. 

Length 
2cm 

Breadth 

 2 cm 
Height - 

2 cm 

There are many varieties and you need to know all of them for 
PSLE. However, your school Maths books may not show you all 

these net shapes. 
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So how to identify which net shape can be folded into a cube? 
 

Just look out for the Upper case ‘T’ and Lower case ‘t’ base net 
pattern arrangements consisting of 6 squares.  

Some 11 net pattern types can be derived  
from them and folded into cubes.  

 

They can be classified into 4 net groups namely:    

6 patterns of Type 1-4-1 net 

1 pattern of Type 3-3 net 

3 patterns of Type 1-3-2 net 

1 pattern of Type 2-2 net  

EASY! 

NETS OF CUBES 

TYPE 1-4-1 NET  3-3 NET 

Description  

1 square + 4 vertical squares + 1 square 
2 sets of 3 vertical 

squares  
Uppercase T Lowercase t 

Pattern 1 

 
 
 

Move the last 
square in the 

horizontal row 
downwards 

 
 
 

Move the last 
square in the 

horizontal row 
downwards 

 

Pattern 2   

Pattern 3 = 
When Pattern 3 is rotated 180°, 

Pattern 3 in the left column is 
formed. 

Pattern 4    
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Cube Challenge! 
 

Investigate by drawing these nets on plain paper,  

cut them out and see if they can be folded into cubes.  

 

Label them according to their pattern type so that  

you can remember better; then try to spot them in  

your school work exercises.  

 

HAVE FUN IN YOUR INVESTIGATION 

NETS OF CUBES 

TYPE 1-3-2 NET 2-2 NET 

Description 1 square + 3 vertical squares + 2 vertical squares 
3 sets of 2 vertical 

squares 

Pattern 1 

 
 
 

Move the first square in the  
first horizontal row downwards 

 

 

 

Pattern 2   

Pattern 3   



 116  FACETS  |  VOL 3  |  2018  |  www.das.org.sg 

 

 
All of us have quantities (e.g. money) that we 
need not use completely in one go. Sometimes, 
we may decide to use part of it for a certain 
purpose and leave behind the rest for future use. 
This portion that we leave behind is called the 
remainder. Again, at a separate time, we may 
decide to use parts of this remainder and leave 
the rest. The cycle then continues until we have 
nothing left.   

This idea of using a part of a whole and leaving 
a remainder is usually tested in PSLE Maths. This 
is called the remainder concept.  
 
At the P5S and P6S level, such questions may be 
extended by telling students that a part of the 
remainder is being used for a different function 
and getting students to find out either the whole 
or the remainder.  
 
Here are the key features of a word problem 
involving multiple remainders:  
 

1. There is a sequence of events involving 
the use of a quantity. 

2. The word ‘remainder’ is used in the 
question                

3. The remainder is sub-divided into parts.  
4. New remainders are produced and 

separated.  

By Aishah Binte Abdullah (Albel) 
Lead Educational Therapist  

THE WONDERS OF Multiple REMAINDERS  

Here is a typical example of a problem involving the  
Multiple Remainders concept:   

 

 
Organise the information on this problems in 3 steps 

   

Organise the 
sequence of events 

into a table 

Represent the 
problem using a 

picture 

To solve, work backwards 
from the last remainder 

to the original whole 

1 3 2 
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2 

PARENTS DONATED FOOD BOX FILE LEFT 

1/2 of his 
savings and 
$40 more 

2/3 of 
remaining 
savings 

1/3 of 
balance 
savings 

$10 $110 

1 Organise the sequence of events in table. 

Represent the problem using a picture 

SENTENCE 1: Troy gave ½ of his savings and another $40 of it to his 
parents  
 
 Draw a bar and divide it equally into 2 parts. 
 Divide a small portion from the 2nd part and label “$40”. 
 Shade  of the bar and the “$40” part.  
 Label the remainder  

$40 ½  BAR A 

1/2 of Savings     Remaining Savings 

SENTENCE 2 - He then donated ²∕3 of the remaining savings 
 
 Draw dotted lines to bring down the remainder. 
 Draw a new bar of the same size. 
 Divide the new bar equally into 3 parts. 
 Shade 2 out of the 3 parts. 
 Label the balance. 

¹∕3 ¹∕3  

$40 

 BAR B ½ of Savings     Remaining Savings 

 BAR A 

Donated   Balance 

½ 



 118  FACETS  |  VOL 3  |  2018  |  www.das.org.sg 

 

   

  

FOOD 

$110 

$10  
Box File 

Since we are given the final value, we should work backwards from 
the last remainder to the find the original whole. 

¹∕3 ¹∕3  

3 

BAR C CALCULATION BAR B CALCULATION BAR A CALCULATION 

2 units = $110 + $10  
2 units = $120 
1 unit = $60 

3 units = $60 x 3 = $180 

1 unit = $180 
So, 3 units 

$180 x 3 = $540 

$540 + $40 = $580 
½ Bar A = $580 

Total Bar A = 2 x $580 
Total Savings = $1160 

$40 BAR A 

1/2 of Savings     Remaining Savings 

SENTENCE 3 - He spent ¹∕3 of the balance of the savings on food and 
$10 on a box file.  
 
 Draw dotted lines to bring down the remainder. 
 Draw a new bar of the same size. 
 Divide the new bar equally into 3 parts. 
 Shade 1 out of the 3 parts. 
 Divide a small portion from the 2nd part and label “$10”. 
 Label the balance.  

Donated      Balance 

BAR B 

BAR C 

½ 

¹∕3  
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Remainders Challenge! 
Now try out this question on your own: 

Remember! 
Organise the information on this problems in 3 steps 

 

Were you able to successfully work it out?  

Should you need any help you may write to me 

 
Albel@das.org.sg 

THE WONDERS OF MULTIPLE REMAINDERS 

   

Organise the 
sequence of events 

into a table 

Represent the 
problem using a 

picture 

To solve, work backwards 
from the last remainder 

to the original whole 

1 3 2 
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By: Harsheeni Hanna Rajoo & Winnie Wee  
Senior Educational Therapists 
Sengkang Learning Centre 
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Mindfulness — a simple technique that emphasizes 
paying attention to the present moment in an 
accepting, non-judgmental manner. 
 
To unravel this trending idea, the two of us held a 
coffee talk over the September holidays for 
parents to uncover how they can add a touch of 
mindfulness from breathing to eating, from 
thinking to moving, and enjoy each moment to its 
fullest with their children.  
 
Children specifically are uniquely suited to benefit 
from mindfulness practice. Habits formed early in 
life will inform behaviours in adulthood, and with 
mindfulness, we have the opportunity to give our 
children the habit of being peaceful, kind and 
accepting.  
 
Mindfulness is less about technique and more 
about your willingness to be aware. That’s 
something every parent should aspire to make 
time for.  
 
Both of us went on to share various modes of 
mindful activities parents could engage in with 
their children, one of the many being breathing 
techniques which is instrumental in balancing our 

nervous system that controls our stress levels.  
 
If we are aware of how our sympathetic and 
parasympathetic nervous systems work, we will be 
less stressed and more cautious about our 
thoughts, actions and the way we breathe.  
 
To ensure that our parents remain engaged in this 
vital practice, we have made handy pinwheels for 
all our parents who attended the talk. They were 
asked to blow onto the wheels with various air 
pressure -- identifying the shortness of breath as 
the ‘stress’ marker when the pinwheel did not spin 
well and long deep breaths as composure when 
the wheel managed to spin smoothly.  
 
 
This activity enabled our parents to see and feel 
how breathing mindfully on a daily basis makes a 
huge difference in the way we communicate and 
react to situations. It also made them feel better 
when they took long deep breaths in a 
challenging condition.  
 
All in all, parents had a delightful time 
understanding the basis and basics of mindfulness 
practices and how they could easily incorporate it 
into their lives.  
 
Here’s your chance to try your  
hand at the pinwheel:  
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STEP 1: Take a coloured square and 
fold it into half to make a triangle 
like below. 
 
 
 
 
 
 
STEP 2: Repeat the process on the 
opposite side of the square.  
 
 
 
 
 
 
STEP 3: Cut at the pointed end of 
each side along the folded line to 
about an inch from the centre of the 
square.  
 
 
 
 
Once you are done 
cutting all 4 corners, 
you should have 
something like the 
one here 

 
 
Here’s what you need to make your own paper pinwheels:  
 

 Coloured paper squares 
 Pencils (with an eraser attached to the bottom) 
 Pushpins 
 Scissors 
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STEP 4: Lift up each point 
to the centre of the paper, 
moving along in the same 
direction. Be careful not to 
press the fold down while 
doing so! 
 
 
 
 
 
 
 
 
STEP 5: This step may be 
the trickiest one of all! 
While holding on to all 4 
folded points to the centre 
of the paper, take a 
pushpin and poke it 
through all 4 folds. Next, 
connect the end of the 
pushpin into the eraser of 
the pencil. The pencil acts 
as a handle of the 
pinwheel. 

 
 

 

Here you have it!  
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SpLD Assessments 
 

Geetha Shantha Ram 
Director English Language and Literacy Division & 

SpLD Assessments & Staff Professional Development 

 
A psycho-educational assessment in the area of 
Specific Learning Differences, provides useful 
information about an individual’s learning profile or 
behavioural challenges and helps to identify the 
presence of a learning or developmental difficulty. 
Specifically, it helps to illuminate an individual’s 
strengths and weaknesses in terms of cognitive 
abilities (e.g., verbal and non-verbal abilities, 
processing speed, and memory) and academic 
skills (e.g., reading, writing, and mathematics 
abilities). Behavioural or socio-emotional issues, 
which are interfering with learning or development, 
can also be identified.  
 
THE ASSESSMENT PROCESS 
 
The assessment process may involve interviews, 
observations, standardised testing and 
consultations with other relevant professionals to 
better understand learning and developmental 
concerns. Assessment results obtained will provide 
greater insight into an individual’s learning or 
developmental needs as well as the nature and 
extent of difficulties. This in turn informs educational 
plans (i.e., placement, intervention, and 
accommodations) and behavioural intervention to 
improve educational or developmental outcomes. 
 
After the assessment, a face-to-face feedback 
session will be conducted to provide a verbal 
explanation of assessment findings and 
recommendations. In addition, a written 
assessment report containing the findings, 
diagnosis, and recommendations will be made 
available.  

WE CAN ASSESS FOR: 
 

 Dyslexia 
 Dyscalculia 
 Giftedness 
 Visual processing 
 School Readiness 
 Dysgraphia/Dyspraxia 
 Autism Spectrum Disorder (ASD) 
 Intellectual Disability (ID) 
 Attention Deficit Hyperactivity Disorder 

(ADHD) 
 
SPLD ASSESSMENT SERVICES 
 
SpLD Assessment Services comprises of a team of 
Registered Psychologists and Specialist 
Psychologists who receive intensive training to 
ensure that they are well skilled to carry out psycho
-educational assessments. 
 
Once the child has been diagnosed to have 
dyslexia and/or other learning difficulties and is 
found suitable for DAS programmes, the 
psychologists would then determine the learner's 
profile. Each child has his/her own unique profile 
which identifies their strengths and weaknesses. 
Hence, it is vital that DAS psychologists 
differentiate the child's learning needs even after 
the diagnosis. This enables DAS educational 
therapists to select appropriate educational goals 
that target the child's needs closely. 
 
The progress of every student is monitored and 
reviewed by DAS educational therapists every six 
months. After three years, psychologists may 
conduct review assessments to determine the 
child's overall progress since his/her previous 
assessment. This assessment may also determine if 
the child is eligible for access arrangements for 
national examinations. 
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Specialist Tutoring 

 
 
 
 
 

by Anaberta Oehlers-Jaen 
Head of DAS International 
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Specialist Tutoring is skills focused which aims to help the student to achieve their potential. It may include 
individual curriculum support, numeracy and literacy skills, study skills and exam preparation, organisation 
and planning help or other specific areas where you feel additional support is required by your child. 
 
Effective solutions and strategies are planned and implemented to remedy as far as possible the child’s 
problems and to help them learn as happily and effectively as possible.  Options for intensive tutoring or 
online tutoring are offered to provide a personalised approach to supporting your child. We believe in 
working closely with parents and educators and expect that through this relationship we provide the best 
support for your child. 

Online Learning 
Experience 

 
Specialist Tutoring sessions are delivered online 

bringing intervention into the home. Specialist 
support to students is available wherever internet 

services are available.  Online lessons are flexible 
and customised to suit the learners needs. 

Curriculum Based Remediation 

 
Curriculum-based remediation is for 

students with learning differences.   
It provides direct support to the 

student's weekly homework demands 
as well as keeping in touch with 

the school syllabus. It can 
also help them prepare 

for exams. Ultimately, 
it focuses on the 

learning strengths 
of the student 

as the 
curriculum is 
explored & 
supported.  

Specialist Tutoring 
 
Specialist Tutoring is a one-to-one skills 
focused service which aims to extend 
the student to achieve their learning 
potential.  Specialist Tutoring may 
include individual curriculum 
support, study skills and 
exam preparation or 
other specific 
areas where 
you feel 
additional 
support is 
required 
by your 
child. 

Intensive Tutoring 
 
Intensive Tutoring is aimed at supporting 
children who are unable to secure a place in an 
international school, or who are struggling in an 
international or mainstream curriculum.  This 
programme is designed to bridge the learning 
gap with mainstream education. 
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Specialist Tutoring Testimonials 

My son, James, was tutored by Gladys Wee Kim 

Geok. We thank Gladys for her professionalism. 

Her firm, authoritative but patient manner as a 

teacher has helped James gain confidence in 

English. James has been making wonderful 

progress in specialist tutoring. 

Samuel has had weekly tutoring sessions with 

Ms Shilpa since Spring 2013. She has been of 

tremendous help for him, first and foremost with 

reading and writing abilities, but later also with 

grasping the basic concepts in maths. He has a 

very trusting relationship with her and finds their 

sessions educational and fun! He has come so 

far with her help and we are very grateful  

Ms Shilpa is his tutor. We will continue working 

with her for as long as necessary! 

Ms Bhavani is extremely qualified and equipped 

with the specialist knowledge required to teach 

children with dyslexia. She is insightful and 

deeply understands each child and the struggles 

he or she goes through, always exuding a calm 

and a quiet confidence - a trait which only the 

most experienced teachers have. Ms Bhavani 

has enabled my child to know that children with 

dyslexia are not incapable of achieving what 

others can achieve; and because she believes in 

what he can achieve and equips him with the 

skills to do so, he steps forward with greater 

confidence.  

Do contact us for a free consultation about our 

Specialist Tutoring Programme. 

6643 9600  
enquiry@dasint.org.sg 

www.dasint.org.sg 
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Meldon Chua Special Achievement Awardee 2018t 
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Forgive Me 

By Ian Ching (Sec 1) 

 

As her casket was lowered, hot acidic 
tears flowed down my cheeks.  I could 
have saved her. Instead, I went off to 
have fun. I bowed my head in sadness as 
I recalled that fateful night … 
 
I was an acclaimed doctor, a professional 
paramedic, one who lived an extravagant 
lifestyle. I drove a Jaguar and my fiancée, 
drove a Porsche. We had just decided to 
get married and were looking for a house 
to stay in. Although I was arrogant, my 
fiancée, Ashley, was a kind and humble 
girl. She came from a modest background 
and would often donate generously to 
those in need. 

 
One of her hobbies was running. She loved to run. She would often 
run to her parents’ house and back. She was very fit, very strong. 
On that fateful night I had just come home from the bar. Ashley 
texted me … asking if I could fetch her from her parents’ house as 
she had slight chest pain. I told her that I could not as I was drunk. 
 
Intoxicated, I stumbled into my bed and fell asleep soon after. A few 
hours later I jerked, awoke. I strolled down to my living room where 
my cellphone was ringing. I picked up the call and barked, "Yes?" It 
was from the hospital. 
 
"Sir, we have a case of a young woman who suffered a heart attack. 
We need you.”   
 
“Sorry, I'm busy," I lied. I hung up and wondered where Ashley was. 
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A wave of tiredness washed over me as I went back to bed. A 
nagging voice told me to help the woman. I pushed it aside, not 
wanting to do anything but sleep. 
 
The next day, Ashley was still not home.  
 
"Strange", I muttered. "She’s usually back by now." I dressed for 
work, and was about to go to work when my cellphone rang. It was 
from the police. 
 
It said," Mr. James Adam, we regret to inform you that your fiancée 
passed away at 12.30am last night due to a heart attack." Numbed 
with shock, I fell to my knees. Torn apart by grief, I let out a 
heartrending sob. 
 
I could have saved her! Instead, I wanted to relax and go to sleep. 
In doing so, I was not able to help Ashley.  
 
The soft moaning of Ashley’s parents brought me back to the 
present. I really regretted my actions but there was nothing that 
could be done now. "I’ll never forget you, Ashley", I vowed as the 
coffin was covered. 
 
Never … 
 
 

Submitted by: 
Shenmee 
Senior Educational Therapist  
Bedok Learning Centre 
 
Footnote: 
This story line was taken from “Forgive Me, Davey” by Pooha Krishna – Chicken Soup for the Volunteer’s Soul. 
Ian cleverly added a poignant twist and peppered his essay with lively descriptions. Minimal editing was done 
to retain authenticity. 
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Artwork by Meldon Chua Special Achievement Awardee 2018t 
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. 

Kayden Chan is a fan of Marvel. He appreciated the opportunity to be one of the first to catch the Avengers Infinity War.  

Submitted by Karen Wong, Senior Educational Therapist, Bedok Learning Centre 

Pictured Below: Meldon Chua, DAS Special Achiever Awardee 2018 
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To say that Husaini  is a huge fan of Marvel is an understatement . Husaini’s wish became a reality, as he was one  of the 
lucky few who was offered the opportunity to watch the charity movie premiere organised by DAS.  

Here is what he had to say. 
Submitted by Karen Wong , Senior Educational Therapist, Bedok Learning Centre 
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