Dyslexia Association of Singapore
1 Jurong West Central 2
#05-01, Jurong Point
Singapore 648886

T: 6444 5700
F: 6444 7900

www.das.org.sg

info@das.org.sg

DAS Patron:

Mrs Goh Chok Tong

DAS Executive Committee 2016—2017
President:
Vice-President:
Honorary Treasurer:
Honorary Asst. Treasurer:
Honorary Secretary:
Honorary Asst. Secretary:

Mr
Mr
Mr
Mr
Mr
Mr

Eric Lee
Rajaram
Kaka Singh
Vincent Chen
Kevin Kwek
Paul Lim

Executive Committee Members:
Ms Connie Yang Kong-Nee
Mr K Kesavapany
Mrs Cynthia Tan
Dr Zubin J Daruwalla
Editor:
Proofreading:
Design and Layout:
Cover Photo:
Published by:

Deborah Hewes
Cheryl Cheong
Kristy Wong
Deborah Hewes
Charlie Pang
Dyslexia Association of
Singapore

Contributors:
Marlini Bte Ali, Juzailah Amin, Siti Asjamiah, Cheong Jia
Hie, Miranda Chng, Siti Mariam Bet Daud, Cheryl Denis,
Fanny Foo, Sylvia Foo, Gopal Givanandam , Deborah
Hewes, Kong Yun Rui, Edmen Leong, Li Dong, Lois Lim,
Judy Loh, Nurul Asyiquin Binte Mohsain, Mike Morales,
Soofrina bte Mubarak, Anaberta Oehlers-Jaen, Nur Alia
binte Salim, Shenmee, Jacqueline Song, Serena Abdullah
Tan, Joanne Tan Shi Huey, Rosalyn Wee, Karen Wong,
Kristy Wong

DAS Learning Centres
Ang Mo Kio
AMK

Anderson Primary School
T: 6452 1186

Bedok
BDK

Fengshan Primary School
T: 6444 6910

Bishan
BJ8

Bishan Junction 8, #06-03
T: 6250 0526

Chinatown Point
CTP

Chinatown Point, #04-01
T: 6538 1658

Chua Chu Kang
CCK

Blk 17, Teck Whye Lane
#01-167 T: 6464 8609

Jurong Point
JPT

Jurong Point, #05-01
T: 6594 0331/2

Parkway Parade
PWP

Parkway Parade, #22-01/02
T: 6440 0716

Queenstown
QTN

Queenstown Primary School
T: 6475 9535

Rex House
REX

73 Bukit Timah Road, #05-01
Rex House T: 6643 9600/1

Sengkang
SKG

Blk 257C Compassvale Rd,
#01-545 T: 6881 2072

Tampines
TPN

Blk 162,163, Tampines St 12,
#01-257 T: 6786 0838

Woodlands
WDL
Yishun
YSH
DAS Academy

©FACETS—Dyslexia Association of Singapore 2017

Blk 165, Woodlands St 13,
#01-567 T: 6269 0730
Blk 932 Yishun Central 1
#01-101 T: 6451 5582
73 Bukit Timah Road #05-01
Rex House T: 6336 2555
www.dasacademy.edu.sg

DAS International
Services

73 Bukit Timah Road #05-01
Rex House T: 6643 9600/1
www.dasint.org.sg

DAS SpLD
Assessment
Services

73 Bukit Timah Road #05-01
Rex House T: 6643 9600/1

Welcome
This issue of FACETS is our first e-issue.
DAS has decided to reduce our carbon
footprint by reducing the reliance on
paper. Therefore, out of the four issues
of FACETS, two this year will be e-issues.
And, if you prefer to receive this FACETS
magazine this way we will go completely
e-copy! Please let us know what you
think about this development.
Without printing costs in mind we are
also able to share much more with you
than before. So this issue is 20% bigger
than normal.
I always enjoy creating FACETS and I
hope you enjoy the information we bring
to you. Please share this magazine with
someone you think will benefit from it
when you have finished with it!
Best wishes

Deborah
Hewes
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Organised by Marina Bay Sands & Sony Pictures
By Deborah Hewes
Head of Publicity and Publications

The students also enjoyed a memorable visit to the
Future World: Where Art Meets Science exhibition
at the museum, and received exclusive Marvel
merchandise. Aged between 10 and 15, the
students attend intervention programmes run by
DAS.

Ryan Ho Yan Xing (fourth from left) and his friends at a
meet-and-greet session with Tom Holland, lead actor of
Spider-Man: Homecoming (Photo: Marina Bay Sands)
6
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A designated charity under Sands for Singapore,
Marina Bay Sands corporate social responsibility
programme, DAS has been working with the
integrated resort since 2015. Marina Bay Sands
contributed S$180,000 to fund DAS Specialised
Educational Services (SES) programmes over a
period of three years. The integrated resort further
supports DAS initiatives through active
volunteerism. In March this year, 10 Marina Bay
Sands volunteers spent a day as ushers and
befrienders at a DAS learning centre, where they
lent their support during the free dyslexia
screening programmes for students at preschool,
primary and secondary levels.
George Tanasijevich, President and Chief
Executive Officer at Marina Bay Sands, said:
“Beyond providing monetary support to our
designated charities such as DAS, we create
inspirational opportunities for beneficiaries,
leveraging on our facilities or our star-studded
events. Today Spider-Man: Homecoming red
carpet event is a great example. I hope this
experience was meaningful for the students from
DAS, and we look forward to welcoming them to
Marina Bay Sands again in the future.
Backed by the integrated resort’s support, DAS
will launch a new curriculum focused on solving
problem sums under its SES Mathematics
Programme for upper primary school students on
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26 June 2017. The curriculum will help dyslexic
learners who struggle to solve problem sums
decode and gain meaning from the language of
mathematics. Designed for students in Primary 5
and 6, the new curriculum takes a systematic
approach in tackling common challenges, such as
sequencing problems and multi-step calculations.
“We are privileged to have the generous support
of Marina Bay Sands for DAS students from lower
income families over the past three years and for
kindly inviting our students to meet Tom Holland in
person. I believe his passion and love for acting
would have inspired our students to pursue
excellence in all that they do. Interestingly,
Homecoming centres on Peter Parker’s struggles
in high school due to his alter ego Spiderman. It
fittingly encourages our students to embrace their
unique ways of learning due to dyslexia and
create their own paths by focusing on their
strengths,” said Mr Lee Siang, Chief Executive
Officer of DAS.
“I am very happy to have the opportunity to
attend this event. Spider-Man inspires me to never
give up despite the odds and challenges in life.
When it comes to tackling my exams and the
recent PSLE, like Spider-Man, I try my best to push
through the difficulties and overcome them,” said
Ryan Ho Yan Xing, 13 years old, a DAS student
and beneficiary.
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By Gopal Givanandam
Learning Centre Manager for
Chua Chu Kang and Chinatown Point
After an exciting tour around the Flower Dome and
Cloud Forest, DAS parents and students enjoyed a
sumptuous meal.

We were given a special guided tour by the
Garden Chaperones through the Flower Dome,
Cloud Forest as well as a specially arranged art
therapy session.

The visit ended with an art therapy session which
brought calmness and peace to everyone as they
painted a stone in a quiet and cosy hall. Those
who finished early had the opportunity to do more
and they designed their own greeting cards. Their
artwork was a creative souvenir of their visit.

Visiting the Tulip floral display in the Flower Dome
was a treat for all, with beautifully rich colours of
the tulips it was a truly extravaganza floral display.

We would like to thank all volunteers from the
Gardens by the Bay for organising this outing for
DAS parents and students.

8
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Volunteers at DAS
By Mike Morales
Outreach and Awareness Officer
entertained at the holding area. This might sound
easy but it is definitely not. Standing the whole
day, keeping students calm and happy may not

In the last three years the number of registrations
was gone up to almost 100 for preschool and 150
primary students. With those numbers in a one-day
screening, it takes a lot of coordination to
successfully manage the event.
Thankfully, volunteers from different corporate
organisations and schools help us out during these
busy days. Volunteers help us with ushering of
parents and students to where they need to go.
They keep children safe and, most importantly,

10
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always be anyone’s cup of tea. But our volunteers
do it with a smile.
At the end of the day, all our volunteers leave
happy and fulfilled. We are always very
appreciative of the support they provide DAS and
the parents and children they helped during the
day. Their unconditional support made our day so
much easier.
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SengKang Primary School
By Jacqueline Song
Head of Fundraising

Over a period of 4 days, 32 pupils from the
Primary 2 to Primary 6 levels encouraged their
schoolmates to donate for a good cause during
their recess break.

To help their fellow schoolmates understand the
cause they were to contribute to, a short skit,
coupled with a PowerPoint presentation and a
short quiz was conducted during the lower
primary assembly on 17 April 2017.
To ensure that the upper primary pupils were
aware of this fundraising effort, the video and
slides about DAS were screened every day
during the three recess times in the canteen.
12

On 21 April, the last day of the fundraiser, the
club’s Chairperson, Aishwarya and ViceChairperson, Zakeerah, were involved in the
counting of the proceeds. The two chairpersons
shared that it was an invaluable learning
opportunity for them as they were involved not
only in the fundraising during recess, but also in
the counting of the donations on that day. They
also witnessed and realised the importance of
having integrity and transparency in fundraising.
A total of $1128.40 was raised from the 4-day
fundraiser.
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DAS believes that no child should be left
behind because he or she cannot afford the
cost of DAS services.
The pupil volunteers reflected in their post VIA
survey that they had learnt the importance of
showing empathy towards others who have
special needs and be patient with classmates
who have dyslexia

Besides the main literacy programme, DAS
also offers support in Mathematics, Chinese,
English Exam Skills and Speech and Drama
Arts. Increasingly, DAS will provide support
for dyslexics who also suffer from other
specific learning differences such as
attention deficit hyperactivity disorder
(ADHD), dyspraxia, dyscalculia and
non-verbal learning differences.

Donations received will go towards our
increasing operational expenses.
The 2.5 times tax deduction for qualifying
donations will be extended for another three
years from 1 Jan 2016 to 31 Dec 2018.
Cheque donations may be made out to
"Dyslexia Association of Singapore"
and posted to:
Dyslexia Association of Singapore
1 Jurong West Central 2
#05-01 Jurong Point
Singapore 648886
Kindly include your full name and NRIC/FIN
to facilitate with tax exemption.
FACETS | VOL 2 | 2017 | www.das.org.sg
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School Holiday Workshop
By Miranda Chng
Senior Educational Therapist
Queenstown Learning Centre

The objectives of Workshop:
1. Building of self confidence and vocabulary
through activity-based learning.
2. Enhancing creativity through drama, poem
and story creation.
Throughout the workshop, students enjoyed
various activities. When they were low on
energy, there were games to energise them:
“Whosh/Zap/Boing” and “Imaginary Ball”.
The activity that generated the most fun and
laughter from students was the dramatization of
a story. Each had to mime a character’s action
and emotions with just the phrase, “The moon is
round.” We could say that the students were
LOLROTF!
14

Then, there were activities that required them to
focus and concentrate – The Soup Story. Every
time they hear the word, ‘soup’ from the story,
they had to catch the next person’s finger and at
the same time ensure that they were not caught
themselves.
The workshop was not all play and no work. In
fact, students worked, either individually or in
groups, to create sentences, use similes to
describe someone and recite a poem.
By the end of the third day, all the students were
thoroughly familiar with one another. As a result,
they had no problem forming words with
Scrabble tiles; creating stories and summarising
the stories. All of them were rewarded with
prizes and they went home happy that they spent
their school holiday learning in a fun way and
making new friends.
DAS Queenstown is very thankful that the
facilitator of the Workshop, Ms Susan Phua,
www.das.org.sg | FACETS | VOL 2 | 2017

conducted the workshop
for our students “au
gratis”. Susan is a retired
educator and former
guidance officer from the
Ministry of Education. She
has various experiences
conducting workshops for
students and teachers
and more recently, basic
drama skills for seniors.
I invited Susan, my
primary two teacher,
mentor and friend. On
behalf of our students, I
wish to say,
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Education for the Future—Creativity, Innovation and Values
By Serena Abdullah, Rosalyn Wee, Nur Alia, Lois Lim, Edmen Leong & Siti Asjamiah

Three members from the Curriculum Team (Serena,
Rosalyn and Nur Alia) conducted a workshop on
“Structured Writing Instruction and Writing
Checklist aid Learners with Dyslexia in their
Narrative Writing: A Case Study” at the conference
while two members from the English Exam Skills
Team (Edmen Leong and Siti Asjamiah) presented
16

their paper entitled “Using the Orton-Gillingham
approach to prepare students with dyslexia for the
English PSLE Paper”. Additionally, Lead
Psychologist, Lois Lim and Serena Abdullah also
collaborated with Dr Tan Wah Peow, Manager,
Centre for Applied Psychology, Section Head,
Diploma in Psychology Studies from the School of
Humanities and Social Sciences, Temasek
Polytechnic on a research entitled “An
Investigation on the Practice of Reading
Comprehensions skills for Individuals with Dyslexia
in Singapore” where Dr Tan presented at one of
the break-out sessions.

www.das.org.sg | FACETS | VOL 2 | 2017

The theme for this year's conference was Education
for the Future: Creativity, Innovation, Values. There
were more than 400 presentations covering
different topics from curriculum development to
visual and performing arts.
In recent years, Singapore’s Ministry of Education
has emphasised on the 21st Century Competencies
framework (21 CC) that teachers must follow and
work together with parents so that students
studying in mainstream schools will be able to
face the challenges that they encounter amidst
changes such as globalisation, changing
demographics and technological advancements.
The 21st Century Competencies framework is
shown below.

To incorporate more of the core competencies as
stated in the 21 CC, MOE is looking into having
action research and incorporating new
pedagogies into its practice.

and used many apps in the Google Suite to
engage the students. Flipped Team Based
Learning is something that students do over the
weekend as homework. The teachers provide
objectives and expected duration to complete the
pre-lesson activities in a consent form to get
parental support.
The teachers use Google Form to collect more
information about what the students knew about
the topic before the lesson so that the teachers
know where to pitch the lesson in order to
engage both high ability as well as low ability
groups of students.
Students will be required to watch a video
regarding the topic which can be related to any
subject and then complete a survey with
comprehension questions regarding what they
have learnt from watching the video. When
students are physically in the classroom, the
teacher will then act as a facilitator and gather the
students into groups to engage the students in a
special form of collaborative learning using a
specific sequence of individual work, group work
and immediate feedback to create a motivational
framework in which students increasingly hold
each other accountable for coming to class
prepared and contributing to the discussion.
Finally, the students are given an application task
to do as well as a summative assessment to
gauge whether the students are more
knowledgeable in the subject.
The sharing session from Juying Primary School
reminds teachers of the importance of receiving
and giving timely feedback to the students to
enable them to be more aware of their learning
needs and abilities; thus, moulding them to
become more independent and critical learners.

One such action research is a study done by
teachers from Juying Primary School in conjunction
with eduLab, which is part of MOE’s Educational
Technology Division, and National Institute of
Education on Flipped Team-Based Learning
(https://sites.google.com/moe.edu.sg/
jypsflippedtbl).
Juying Primary School equipped all students
involved in the study with a Google Chromebook
FACETS | VOL 2 | 2017 | www.das.org.sg
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English Exam Skills Presentation
by Edmen Leong and Siti Asjamiah
About 50 participants attended the paper
presentation session by the English Exam Skills
Team. Many of them were English teachers and
Allied Educators from MOE schools. There were
also a number of participants from other voluntary
welfare organisations supporting students with
special educational needs, as well as delegates
from countries such as Hong Kong, Malaysia,
Indonesia and the Philippines. A number of them
were curious about the Orton-Gillingham approach
and found the strategies that were shared useful.
While one of them asked if the programme is
offered to lower primary students, others were
heartened that struggling learners are receiving
the appropriate support at the DAS.
Apart from our paper presentation, each of us also
had the privilege to attend other paper
presentations, workshops and symposiums of our
choice that we found relevant to our area of
interest. Many of such sessions focused on Writing
and Reading Comprehension. There were indeed
some valuable takeaways that we would certainly
love to share with our fellow colleagues. Some of
the sessions that we attended were as follows :









Close Reading Skills for Paper 2 :
Comprehension Section B (Secondary)
Adopting Art Therapy as an Innovative
Approach to Support Dyslexic students in
the Transition from Primary to Secondary
School
The Use of self-regulated strategy
development with struggling writers
UnPEEELing the PEEEL: An inquiry into
writing under examination conditions
Using multimodal rich texts for language
teaching and learning
A socio-cognitive approach to teaching
English Language writing
Building a Writing Culture

Some of the sessions were very interesting, and
they are described below.

Breaking the mould: A linguistics
approach to creative writing
Presenter: Lim Yi En
This was an interesting session shared by Ms Lim
on how she and her teachers from National Junior
College teach writing to their Secondary 1 learners
who are in the Integrated Programme.
To “break the mould” of secondary one learners’
style of writing from their Primary school years, Ms
Lim advocates creative writing. The analogy she
shared was that of a movie camera to “zoom in”
and “zoom out” in order to write from different
perspectives.
Let’s take a look at the pictures below:

Now, write a short story based on Picture A. Then,
write a short story for Picture B. What do you notice
about the difference in how you write?
Before the answer is revealed, other than using
different pictures to teach writing, Ms Lim
recommended teaching strategies like the
following:
a)

Teaching Active vs Passive voice
=> Students could explore the use of active vs
passive voices for creative writing.

Example:
i.
He raised his hammer to slam it down on the
lock. (Active voice)
ii.
His hammer was raised so that it could be
slammed down on the lock. (Passive voice)
b) Teaching long vs short sentences
=> Students could explore using sentences of
different lengths to tell their story.

18
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Example:
i.
He cast a quick glance over his shoulder.
ii.
Casting a quick glance behind him and
checking that no one was lurking nearby, he
produced a piece of wire from his pocket, his
tool of choice.

outcomes from the English Language Syllabus 2010
and they are:




Now, let’s go back to writing a short story for
Picture A and B. Here are the examples of writing
that you could have in mind:

generating and selecting ideas for writing
and representing for a variety of
purposes, audiences, contexts and cultures
developing, organising and expressing
ideas coherently and cohesively in writing
and representing for a variety of
purposes, audiences, contexts and cultures

Setting the Writing Culture

set the tone

know the context
Teachers need to assure the students that they are
in a safe and conducive environment before the
commencement of any writing activities. Once the
writing culture has been set, it makes it easier for
students to embark on their writing journey.
The difference in writing is clear. With Picture B, the
strategy, Show Not Tell, has an important role in
writing and the protagonist is unknown; hence
creating a mystery.
So, let’s put on our movie director’s hat and create
vivid images through our writing. “Break the cookiecutter story” in your student’s style of writing!

Building a Writing Culture
Presenters: Sarah Ong and Maybelline Teo
Teachers from Corporation Primary gave a fruitful
and beneficial presentation on how writing culture
can be built in a classroom. The pedagogy is
based on Barbara Kato and Kelly Gallagher’s work
where hands-on activities are central to instilling
confidence and passion for writing.
Key takeaways from the session:
1.
2.
3.

Setting the Writing Culture
Building the Writing Culture
Extending the Writing Culture

Building the Writing Culture

introduce norms and [Be Attentive, Brave,
Caring; ABC]

rituals [Read, Write, Share regularly; RWS]

use simple but interesting texts/
stimulus to encourage writing

use simple questions for students to
respond through the engagement of
text

model [include text/drawings/
captions]
How to guide and scaffold students through the use
of the following prompts:
Questions- what questions would you like to ask the
characters/author? Why?
I am wondering…
Connections- what memories does this remind you
of? why?
This reminds me of.../I remember…
Opinions- what do you think about that character/
situation? Why?
I feel that.../I think that.../In my opinion,...
Extending the Writing Culture

play with your texts

use general items to connect with the
reader based on personal experiences

use imagery to infuse the element of fun
and creativity

The areas of focus were based on two learning
FACETS | VOL 2 | 2017 | www.das.org.sg

19

Writing Workshop
by Nur Alia
The writing workshop that we conducted was
among the many writing workshops available to
attend at the conference. After hearing that some
sessions may have little or perhaps even no
participants attending, we were worried at first.
This is especially since our venue was at TR 315; at
the very end of the NIE block. However, our initial
fears were unfounded as we were able to share
with a group of participants who came to our
session.
During the workshop, we introduced our writing
research on “Structured writing instruction and
writing checklist aid learners with dyslexia in
writing.”. More importantly, in order to ensure our
participants take away strategies to teach their
learners with dyslexia, we shared on the writing
stages of prewriting, deconstruction, jointconstruction and independent writing. This was
done as an interactive activity in which the
participants did a group work of brainstorming
ideas for each stage so that cumulatively, they will
have more ideas on what can be done for writing.
As per all presentations, there would be learning
experiences for us as presenters, like me figuring
out how to use the clicker; we hope that the
participants have gained better insights of the
writing needs of learners with dyslexia and some
teaching strategies.
Upon reflection, being able to attend the NIE
conference was an enriching experience for us, but
having the opportunity to share research on
dyslexia with fellow educators certainly was the
icing on the cake. We would like to thank DAS for
giving us this opportunity.

20
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Do You See What I See?
by Fanny Foo
Director of Learning Centres
& Outreach

DAS, since it was established in 1991, has been in
the forefront of raising awareness about dyslexia
with an aim to remove negative stigma and to
support those who need help.
Parents and teachers are often at a loss to know
what to do when a child has difficulty in learning .
They may not know how to identify symptoms or
causes - let alone find strategies to support them.

In January 1996, the late Mr Lee Kuan Yew
revealed in a press interview that he had mild
dyslexia. He stated at the time this might have
been the reason for the difficulties he had with a
speed reading course. The condition was
discovered very late in his life and by then he
had found ways to overcome it.
As a result of this interview thousands of
Singaporeans rang DAS asking for more
information on dyslexia or to seek help.
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Typical questions are, “What do I do now?”, “Is
dyslexia going to be a an obstacle to my child?”,
“Where do I go for help”?
This is where DAS is able to provide help. While
the main objective of the DAS Outreach team is to
raise awareness of dyslexia, the team provides
information on where to get help and links them
up with the relevant resources, primarily at DAS
learning centres, which provide a one-stop service
for dyslexics.
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The DAS Outreach team supports parents,
educators and organisations working with
students with dyslexia. By engaging these groups,
we can be assured that dyslexics access
remediation before they leave mainstream
schools.
DAS currently supports 3,500 students who are on
the MOE-aided DAS Literacy Programme (MAP)
and other programmes conducted by DAS. While
much effort goes into outreach to educate and
instil awareness of resources available for
dyslexic people, the DAS Outreach team feels that
there are many out there who are relatively
unaware of dyslexia and that there is much more
to be done!
DAS raises awareness through three targeted
platforms: mainstream and social, free awareness
talks and free dyslexia screening, thus reaching
out to Singapore at large.

The team also works and collaborates with
various partners and organisations such as
private commercial firms and government
agencies, to further expand networks, find synergy
and offer various types of assistance, including
financial assistance to those who need it.

A strong message in our outreach is that of early
identification and intervention. Efforts have been
stepped up in preschools specifically targeting K2
students moving on to Primary 1. The aim is to
potentially identify “students-at-risk” of a literacy
delay, before they enter the mainstream
education levels. This process is made possible,
thanks to the collaboration between the MOE and
DAS.
DAS provides free screenings at various schools,
children’s homes, orphanages and other youths at
risk organisations. The screening results are then
shared with parents who are then advised or
referred for assistance or to resources where its
relevant.
The “Embrace Dyslexia” campaign emphasises
and highlights the positive aspects of dyslexics.
This campaign seeks to broaden the public’s view
and reduce stigma encouraging them to embrace
dyslexics’ differences, to be well informed when
engaging dyslexics and thereby, eventually
enabling dyslexics to be accepted in the society.
Each year DAS sends invitations to about 350
primary and secondary schools (MOE statistics,
2016); offering free talks and information sessions
essentially aiming to equip teachers with helpful
tips and strategies to support dyslexic students in
their classrooms.
22

These screenings are a prelude to a full scale
assessment that is made available at DAS by our
specialist psychologists. It is only through an
assessment that a diagnosis of dyslexia can be
made.
While DAS has the absolute resolve to pursue
and fulfil its mission, we believe everyone has a
part to play in “HELPING DYSLEXIC PEOPLE
ACHIEVE”.
Will you be a part of our journey and make a
difference in the lives of dyslexics?
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My First Experience at T T T
By Judy Loh
Student Services Assistant
Chinatown Point Learning Centre

I liked Plickers as it gave me a chance to
participate and engage in learning without feeling
self-conscious, because I am not IT inclined. It is a
powerful tool that allows teachers to collect realtime formative assessment data without the need
for student devices by using Plickers Cards.

TTT was held at SMU on 2 June 2017, and was my
first experience at such an event. I had been told
that TTT was a yearly event to further the
professional development of DAS staff. So it was
with great interest that I attended the first session
“Assistive Technology – Meeting the Learning
Differences in our DAS Classrooms” presented by
Mr Samunn. I learnt new applications like iATTEST,
Nearpod, Padlet and Plickers

24

Mr Samunn projected a few questions about
Singapore history from the Live View tab of the
website, we were given thinking time for us to
answer the questions and then a countdown to a
“Show Cards!” moment! He then clicked on “Show
Answers” for the questions and even could review
the class data from a “Graph” tab. This was
indeed a surprise for me and I am so happy that I
have learnt something new today! This infusion of
technology content will be a good approach for
our secondary students at DAS.
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As soon as the first session has ended; I excitedly
rushed for the second session which was “Drama
and Theatre Games for Students and Adults” by
Pushpaa, Lifah and Amrit. I was all jumpy for this
session as I have a love for drama and theatre.
We were introduced to four drama games; Story
Circle, Bonkers, Space Jump and One Minute Talk.
‘Story Circle’ helps with the challenges that our
students face, using realistic roles and characters
in life, this game helps with enhancing life skills.
‘Bonkers’ is a game that helps to focus and
concentrate during a Math class. It enabled us to
form a strong team, work on our multi-tasking
ability, sequencing of numbers from largest to
least and vice versa.

‘One Minute Talk’ helps students in decision
making and critical thinking skills. I thoroughly
enjoyed watching these games as well as
appreciating the many acting talents of my fellow
colleagues.
Last session for the morning, “What is in a lump of
clay?” presented by Yiyao, was a workshop using
air dry clay which made me wonder, “when was
the time I last played with clay!” We were given a
pack of air dry clay and started to mould it into
shape. My fingers worked the clay with lots of
kneading and pinching, until a little flower pot
emerged. I intended to paint it and use it to hold
my little pot of cactus in the office. This craft work
allowed us to express and apply our imagination
and brought out the artist and child in us.

‘Space Jump’ saw my partner, Chai Leng, the
Student Services Assistant from Queenstown
Learning Centre, chosen to participate in this
game. We laughed inwardly as the participants
were told to act on an action as well as think of
another action in their mind at the same time. The
participants from four different groups earned our
applause when they were told to use certain
words as many times as they could within a story
outline. Thus one can be thinking of reading a
book in her mind but her actions have to acted as
swimming instead of reading a book!
The last game, ‘One Minute Talk’, had participants
creating a story using the same word as many
times as possible. The winner for the day created
a story using the work ‘sleep’ 22 times!
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My First Experience at T T T

After our lunch break we went to our next session
and we were greeted by “Anyong Haseyo!” This
session was called ‘Korean Culture encompassing
Korean Language, Culture and History’ presented
by Nithya, Cheryl and Maisarah. I was at this
session to support our very own Chinatown Point
Educational Therapist, Maisarah! In this session,
Maisara guided us through the different Korean
Cuisines, traditional dishes like ssambap, bulgogi,
kimchi, bibimbap, gujeolpan and surasang, we
were also taught how to read them in Korean. I
was impressed with the colouring of the food as
their ingredients in the recipes are matched with a
balance of ‘yin’ and ‘yang’. Cheryl introduced us to
the Korean ‘Hangul’ its basic vowels, consonants
and letters.
But the big Wow factor arrived when the K-Pop
singers video was played; all screamed with
enjoyment! Nithya showed us what a typical
K-Pop group looked like from 90s to the present.
We are mostly familiar with Korean Drama and
Movies these days, I remembered that Winter
Sonata (겨울연가) starring Bae Yong Jun and Choi
Ji Woo, was the very first Korean Drama I
watched. Winter Sonata is a deeply moving love
story and it became the first Korean drama to
become a major hit in Japan.
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The last session for the day was an action dance
session with Madinah, Zafirah and Monica from
Chua Chu Kang Learning Centre. The session
called ‘Dance like the Waves’ and ‘Move like the
Wind’ raised some worry about whether I could do
it, however, our dearest fun loving Madinah
guaranteed that I could do it! In this session,
besides our presenters, we had many other
dancers, like Mel and Mervyn. Thus, naturally they
were applauded for achieving the most difficult
and brilliant moves.
I was so impressed how the dances that the
presenters shared with us could be used in
teaching modules for Literacy, Science and Math
programmes. “Let’s Dance with the Rain” had a
movement literacy objective by developing
creative skills and dance moves. “Let’s do the
Water Cycle” had a scientific objective by
recognising the basic feature of a water cycle
namely evaporation, condensation and
precipitation. The presenters showed us the dance
moves and how it could be taught in class. All of
us participated the “Let’s move with Maths” by
recognising the musical maestro and I just loved it!
I was very thankful for being able to experience
my first TTT 2017; through the power of play, this
event boosted team members morale and
developed insights. I learned how to influence
situations, to feel more empowered and also
www.das.org.sg | FACETS | VOL 2 | 2017

developed tools to raise self-worth opportunities. I
hope to be able to attend other interesting
sessions in the near future or perhaps to assist my
Centre Manager and colleagues in one of the
session.
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Wellness and Safety
By Cheryl Denis and Nurul Asyiqin Binte Mohsain
DAS HR Officers

This year at TTT 2017, the HR branch had an
opportunity to share more about creating a culture
of workplace wellness and safety.
We explored the concerns and strategies of
workplace health to help colleagues stay fit and
healthy regardless of the issues and demands of
work.
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We also shared on how to reduce the negative
health consequences of eating out, how to destress at work, prevent weight gain and exercise
without having to leave your desk!
For colleagues who did not manage to attend our
session. Here are some useful tips to fight stress;
1.
Learn how to say No and pare down your
to-do list
2.
Express your feelings in an open and
respectful way
3.
Be willing to compromise to find solutions
4.
Create a balanced schedule with time for
work, family life, social activities and
downtime
5.
Practice gratitude by reflecting on the things
and people you are thankful for
6.
Learn to forgive others and move on

 Hug your body, placing the right hand on

your left shoulder and the left hand on your
right shoulder.
 Breathe in and out, releasing the area
between your shoulder blades.
Do leg extensions - work the abs and legs
 Grab the seat of your chair to brace yourself

and extend your legs straight out in front of
you so they are parallel to the floor.
 Flex and point your toes five times. Release.
 Repeat.
We also touched on being aware of hazards in the
workplace and that learning office safety tips goes
a long way towards preventing accidents. This
means
 To look where you are going whenever
you're walking around the office.
 Store supplies inside of cabinets or
bookcases, and place heavier items in the
lower drawers or shelves.
 Wipe up spilled beverages, water tracked in
by wet shoes or drippings from umbrellas
immediately
 Keep the floors and aisles clear of electrical
cords. Use surge protectors and cable ties
to manage the wiring.
We hope that colleagues had benefitted from our
sharing session and I look forward to TTT 2018!

Also try these simple and effective desk exercises
that can be performed at work;
Loosen the hands with air circles
 Clench both fists, stretching both hands out
in front of you.
 Make circles in the air, first in one direction,
to the count of ten.
 Then reverse the circles.
 Shake out the hands.
Shrug your shoulders to release the neck and
shoulders
 Inhale deeply and shrug your shoulders,
lifting them high up to your ears. Hold.
Release and drop. Repeat three times.
Stretch your back with a "big hug"
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Hand Puppets
By Marlini Bte Ali
Customer Service Assistant

'It’s all in your hands! Hand Puppets' conducted by
Educational Therapists, Faisal, Jasmine Lim,
Nurizzah & Harvin was very engaging and
informative. I learned the history of puppetry, it
originated 3000 years ago and there are
altogether six types of puppetry; Hand Puppets,
Finger Puppets, Shadow Puppets, Marionette
(String Puppet), Ventriloquist and Rod Puppets.

The best part of the session for me was when we
were able to create our very own hand puppet. I
had such a fun time planning my outfit for my
puppet. Overall, we really learned a lot from our
colleagues at this TTT event. Thank you to DAS for
organising such a wonderful event for our
personal development!

Jasmine highlighted some famous puppets that
were featured on TV. One particular puppet
caught my attention, it was Julia, the Muppet with
autism. Julia was first introduced in 2015 in
Sesame’s books and digital illustrations and she
only made her TV debut in 2017. It gave children
with autism and their families someone to identify
with and those that don't a window into their
world.
From this puppet session, I learned that it can be
one of the teaching methods to teach my children.
There are a few advantages of using Puppets
such as, improving their speaking and listening
skills, help to bring out their confidence to express
their ideas and feelings, improving their
communication, critical thinking and creativity. I
realised that I do not have to be an educator in
order to make learning fun for my kids. I can
basically incorporate puppets whenever I teach
them at home.
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A Starter Guide
Nur Ghain and I were given the privilege to
conduct a TTT session for our work colleagues too!.
Our session was a non-academic one, ‘A Make-up
session for beginners’. It was well attended and
enjoyed by all, although nerve-wrecking for us it
was an exciting experience!.
The initial preparation for the session was quite
challenging as we had to brainstorm together to
decide on which type of face primer, makeup tools
and makeup product works best for everyone. We
also had to carefully plan out the budget in getting
the makeup products for the participants. As we
sourced products from the United States, we had
to constantly monitor the whereabouts of the items
and the shipping date to Singapore. Although a
mundane task it was the most crucial that the
products arrived in time so that our TTT session
would have the necessary tools for our
participants.
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We had the chance to share our basic makeup
tips over two sessions. The first session was the
theory of what we were going to do showing a
step by step guide and the second session was
hands-on where colleagues tried out the makeup
on their faces.
Everybody had a great time and we had
colleagues commenting that our sessions were too
short and would like to have a more advance
make-up session. As someone who is very
enthusiastic about makeup, we were glad that we
get to share our passion with everyone else.
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Learning about
Special Education
By Li Dong
Senior Educational Therapist (Chinese)
and Kong Yun Rui
Chinese Programme Manager and
Senior Educational Therapist
students with learning difficulties were also invited
to share of their experiences with school. Everyone
in the audience was moved to tears and we too
gained a newfound motivation to continue what
we are doing with our students back at home in
Singapore. We not only grew in our knowledge,
there was also much takeaway in our hearts.

The committee of the symposium is formed by
researchers and practitioners in the fields of
education and medicine. The purpose of the
symposium was to unite persons working with
students with learning differences and disabilities
in order to advance the knowledge in the area of
special education which comprise of diagnosis
and intervention. This is the first time that we are
presenting at the conference and we shared our
findings of the effectiveness of intervention for both
students with dyslexia and those with specific
learning difficulties. We also presented our
research on the reliability and validity of a
Chinese Language Assessment tool for school
learners in Singapore. Both papers garnered
interest from both attendees and presenters at the
conference.

The school visits connected us with the local
special education teachers. What left the strongest
impression was how technology can be developed
and incorporated to maximise learning in the face
of limited resources. In our conversations with the
teachers, their passion for teaching students with
specific learning difficulties were evident in their
constant innovation to find effective learning
strategies for them.
This was indeed a fruitful trip where we gained
insights of special education in Taiwan and
opened doors for future collaborations. It was also
a great encouragement to us and the team to see
how we are relevant in our teaching practices as
well.

During the conference, not only were there
presentation and sharing by experts in the field,
34
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DAS 华文部台湾之旅
Chinese Translation of article on page 34
今年3月，华文部的江韵蕊和李东作为DAS的代
表，与新加坡教育学院(National Institute of
Education) 的陈亚凤博士一起，参加了在台南举
办的第十三届台湾学障学会年会。这次的台湾之
旅一共六天（3月23日~3月28日）， 经过五个县
市（台北市、台南市、新北市、新竹县、苗栗
县），期间亦有幸走访台湾的三所中小校，观摩
学校的特教课程，并与驻校特教老师进行交流。
台湾学障学会是由一群长久以来致力于学习障碍
研究的台湾专家学者所组成的，目的是团结学障
研究各领域的人士，共同推进学习障碍的研究、
诊断与教育等工作。学会每年举办一次会员年
会，分享一年的研究成果。这是DAS第一次参加年
会，并带去两个相关研究，《信度与效度：新加
坡小学生华文读写测试工具》和《华文辅助课程
的效度：读写障碍和有学习困难的学生》，以互
动海报的方式，同与会者进行了分享。
FACETS | VOL 2 | 2017 | www.das.org.sg

本届会议的主题为“中学后期之学障鉴定”。会
议不但邀请了台湾各领域的专家和一线教师介绍
台湾学障鉴定政策的现状和问题,还同时请来三
位学障学生现身说法。三位学生与学障身份的奋
斗经历十分感人,而她们乐观勇敢的态度更是感
染了在场的特教从业者。在会议的互动海报阶
段,我们展示了两个研究,收获了很多宝贵的建
议和意见。同时结识了一帮特教领域的专家和学
者,包括台湾国教院院长洪俪瑜教授及高雄师范
大学的王琼珠教授等。大家交流了两地特殊教育
的异同,并就未来的合作进行了初步交谈。
参加会议之余,我们也拜访了台湾三地的三所
中小学,分别是新竹光明小学、苗栗文华国小和
新北市景美国中，并走进课室,观摩普通班及特
教班的华文课程。台湾在融合教育方面走得很
快,几乎每所学校都有驻校特教,并针对特教学
生的特别需求为他们量身制定合适的课程。
35

同时,学校注重科技的使用。在苗栗文华国小,我
们观摩了特教教师如何利用自己编写的软件进行
识字和词语教学。科技的融入,有效地辅助了教
师进行差异教学,我们深受启发。与特教老师的
交谈中,我们也发现很多教师都有多年丰富的教
学经验,却时刻注重创新和改变。这群老师的敬
业和热忱,值得我们学习。
这次台湾之行，我们收获颇丰。除了能
有机会一窥台湾特殊教育的状况，了解学校的华
文教育，还认识了一帮同仁，为以后的合作提供
了可能。同时，也让我们借机认识到，我们目前
的教学工作，即便与以华文为母语的地区相比，
也有可圈可点之处，这份鼓励将推动我们更有信
心地前进。

36

www.das.org.sg | FACETS | VOL 2 | 2017

FACETS | VOL 2 | 2017 | www.das.org.sg

37

Dyslexia Awareness Exhibition at
By Deborah Hewes
Head of Publicity and Publications

The second exhibition was held at Chua Chu Kang
Library for the month of May. Along with a poster
exhibition, DAS was given space to display its
publications and dyslexia information.
The exhibition was well received and we look
forward to setting up the exhibition again at
Woodlands Library in August.
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are making a deliberate effort to "go paperless",
which can save cost and increase efficiency. At the
Dyslexia Association of Singapore (DAS), there is
an ongoing effort to "go paperless" in all our
administrative activities. We encourage Giro
payment for fees rather than using cash or
cheques. In our classrooms, we also encourage
using tablets and smartboards for lesson activities
rather than paper worksheets. We offer
downloadable handouts and PowerPoint slides for
lectures and seminars. Apart from "green
technologies" adoption, there are still many simple
things organisations can do to become more
environmentally friendly
SALUTING THE MEN IN GREEN
3 JULY 2017

DAS in the News
By Deborah Hewes
Head of Publicity and Publications

The Dyslexia Association of Singapore (DAS) is
supportive of national service and has made great
efforts to accommodate staff who have to attend
in-camp training. As a CEO who has completed
national service myself, I understand the
challenges posed by NS both on a personal and
organisational level. While attending in-camp
training, I often found myself catching up on work
at night and over the weekend.
At the organisational level, we have to minimise
disruption to classes and the learning process of
children with dyslexia when specialist teachers
attend in-camp training. But the necessity and
importance of national service far outweighs the
obstacles that it poses.
DAS is committed to support our male colleagues
in fulfilling their national service duties so as to
strengthen total defence for Singapore

GOING GREEN: WE CAN DO A LOT MORE
24 APRIL 2017

Mr Lee Siang
CEO
Dyslexia Association of Singapore

ONE of the most common environmentally
unfriendly practices in workplaces is printing and
photocopying. Unfortunately, not all organisations
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Reading Comprehension Enhancements
By Serena Abdullah
Assistant Director, MAP Curriculum
 scaffold and guide students in a

.
Reading Comprehension Curriculum

1. Includes essential reading comprehension
skills that are closely aligned with the
mainstream curriculum

2. Consists of skills that are taught and
delivered according to the PPP
(Presentation, Practice, Production) stages to:

structured, cumulative and sequential
manner to enhance learning
 provide opportunities for students to be
independent in applying the concepts/
skills learnt
With the enhancements made to the Reading
Comprehension Curriculum, the use of educational
technology coupled with a robust integrated
curriculum that covers key tenets of an effective
literacy instruction (Language and Vocabulary,
Phonics and Phonemic Awareness, Reading
Fluency, Reading Comprehension and Writing),
we hope to empower students to be confident and
competent individuals.

 facilitate the pre-activity discussions

through modelling
FACETS | VOL 2 | 2017 | www.das.org.sg
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Parents, you can now connect with other parents
to share your experience and knowledge of
raising a child with dyslexia.
Join us on Facebook now.

DAS Parents Network
www.facebook.com/groups/dasparent

Dyslexia Association of
Singapore
www.facebook.com/dysSG

DAS Academy Ltd
www.facebook.com/dasacademy

DAS International Services
www.facebook.com/dasinternational

DAS Student Alumni
www.facebook.com/DasStudentAlumni
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The Public Service Medal
was instituted in 1973.
The Medal may be awarded
to any person who has rendered
commendable public service in
Singapore or for his achievement in
the field of arts and letters, sports, the
sciences, business, the professions and
the labour movement.
The Medal, in silver, is in the form of a
stylised rosette of undulating folds
having, on the obverse side, a disc with
a bar to each side upon which a
circular shield bearing a crescent and
five stars is embossed. Below it is a
scroll with the inscription "PINGAT
BAKTI MASYARAKAT" (Public Service
Medal) and two laurels. The reverse
side of the Medal bears the State
Arms. The Medal is to be worn on
the left side of the outer garment
suspended by a ribbon.
The ribbon is grey with a white centre
band and a red stripe to each side.
http://www.pmo.gov.sg/nationaldayawards/
informationonmedals/public-service-medal-pingatbakti-masyaraka
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The late Dr Daruwalla, who passed away on 6 July
2016, became a member of the Rotary Club of
Raffles City in 1989 and headed its community
service programme, which organised a forum on
dyslexia to create awareness about the condition.
After two public forums, he formed a protemp
committee which in 1991 registered the Dyslexia
Association of Singapore (DAS) as a Society.

Pictured above, the first Executive Committee of the DAS
with Dr Jimmy Daruwalla seated centre in the front row.
Pictured below, The first teacher at DAS, Dawn Brockett,
with DAS Patron, Mrs Goh Chok Tong.

Dr Daruwalla was elected as the first President of
DAS in 1991. DAS recruited their first teacher and
provided a basic remedial literacy class for a small
group of 12 children with dyslexia in 1993. Under
Dr Daruwalla’s able leadership, the association has
grown rapidly to operate 13 learning centres in
Singapore with an enrolment of over 3,000 primary
and secondary students on its main literacy
programme which is supported by the Ministry of
Education. There are another 1,000 student
enrolments on various other programmes and
services offered by DAS which includes Preschool,
Mathematics, Chinese, English Exam Skills, Speech
and Language Therapy and Speech and Drama
Arts.
DAS is also beginning to provide services to postsecondary and tertiary students in ITE, polytechnics
and universities and young adults. Presently, DAS
already provides psychological assessment
services to this group who may be seeking
intervention or exam accommodations. DAS
Academy, the training arm of the DAS, is already
responding to training requests from ITE and the
Polytechnics for their staff.
Going forward, through the DAS student alumni,
DAS will be initiating a buddy/mentoring system for
DAS students entering ITE and Polytechnics as well
as increasingly expanding intervention services for
post secondary students.
DAS provides training for parents and professional
development for teachers and other educational
professionals in dyslexia and associated learning
differences through DAS Academy. DAS Academy
provides programmes in special educational needs
up to Masters level courses up and plays a critical
social role in building a pool of professional
expertise in dyslexia in Singapore.
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Pictured above and below: Dr Jimmy Daruwalla at the launch of the Singapore Cruise Centre Fundraising Initiative.

Under Dr Daruwalla's leadership, DAS has also
taken on an influential role in the region with
several overseas organisations and schools calling
upon DAS to learn about our professional services
and training. These agencies have come from
Malaysia, Indonesia, Thailand, Brunei, Hong Kong
and India to name a few.
Another significant area of development at DAS,
under the direction of Dr Daruwalla, has been in
the area of research. Significant research into
dyslexia is undertaken by the US or the UK. There
has been very limited research about dyslexia in
the uniquely multilingual Singapore. DAS now
publishes a regular research journal with articles
from local and international researchers. DAS has
also made presentations of its research at various
local and international conferences.

DAS brings in much needed funds from partner
organisations and companies especially for
children with dyslexia from low income families to
access the various DAS programmes. This levels the
playing field for these children.
For his dedication and contributions to the dyslexic
children of Singapore, Dr Daruwalla was presented
with the inaugural Tabla! Community Champion
award in 2011.

In memory of Dr Daruwalla, DAS continues to raise
awareness about dyslexia and reaches out to the
Singapore with an aim to reduce the stigma of the
dyslexic condition and to familiarise the community,
parents and teachers about the strengths and
challenges that individuals with dyslexia face as
well as the support DAS can provide.
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Pictured above left, Dr Daruwalla with President S. R.
Nathan when he visited DAS Centre in 2005. Pictured Left
with Mr Tharman Shanmugaratnam at a DAS golf
fundraiser in 2006 and above Dr Daruwalla presenting the
welcome speech at the 2015 Student Graduation and
Awards Ceremony.

Besides DAS, Dr Daruwalla has also given
unselfishly to society with his involvement in many
other organisations and charities.
From 1980 to 1987, he served as Honorary
Consultant Orthopaedic Surgeon to the Spastic
Children's Association of Singapore. He was also
on their Case and Review Committee, Professional
Committee, Executive Committee and Establish
Committee. From 1981 to 1986, he was the
Honorary Orthopaedic Consultant for the Red
Cross Home for Handicapped Children, Singapore
and was also a member of their Admission &
Review Committee and Home Management
Committee.

He was President of the Lions Club of Singapore
New Central from 2005 – 2006.
Dr Darwualla was the Honorary Orthopaedic
Consultant from 2006 – 2007 for the Man Fut Tong
Home for the Aged.
Additionally, together with the Rotary Club of
Raffles City, Dr Daruwalla has participated in
medical missions to West Malaysia in 2005 and
Kota Kinabalu in 2015. Joining other doctors, he
was also in medical missions to Bali in 2006 and
2008 and Ngabang, Indonesia in 2013.

As mentioned above, Dr Daruwalla was Director of
Community Services for the Rotary Club of Raffles
City from 1989 – 1992 and also served as the
President of the Rotary Club of Raffles City for two
terms from 2001 – 2002 and 2002 – 2003.
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By Deborah Hewes
Head of Publicity & Publications

Arif had trouble spelling since young and was a
slow learner. He was diagnosed with dyslexia
when he was in primary school and with that
diagnosis he was awarded extra time to sit his
48

PSLE exams, something that helped him with
reading and checking his work. After his ‘N’
levels, he entered ITE with worries that he will not
make it to polytechnic. Understanding that his
strength lies in the technical and design field, he
chose to take up interior architecture in ITE. That
was when he discovered his passion for design
and found the lessons to be interesting and fun.
Moreover, he realised that he actually had
potential in design and he did well in his studies.
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To widen his knowledge about design and
architecture, he decided to pursue a landscape
architecture diploma at Singapore Polytechnic
(SP). This area of study meant that he could design
the interior as well as exterior environments. At SP,
he is part of the School of Architecture and the
Built Environment (ABE) ambassador where he
introduces and explains about the landscape and
architecture courses in events such as SP Open
House and Parents’ Conference. Through these
programmes, he hopes to inspire others to join the
course as well.
During his first year of study, Arif did not tell
anyone about his dyslexia, thinking that he could
cope. However, during his second year of study,
when realising there would be a significant
amount of report writing, he confided in his tutor,
Ms Emily Lim. He was hoping that she could give
him some advice on how to cope with his study,
which she did. She advised him to double check
and not rely on the spell check after finishing the
report. She also proposed that he ask his friends
to help him check. To reassure him that he will do
fine, she shared that there are former students
who could do well in the course and they also had
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learning differences. Arif added that she was very
helpful to everyone else and treated everyone
equally.
Arif used assistive technology to help him with his
report writing and to assist in finding the frequent
spelling mistakes he made. Using a spelling
check app to vet his reports before submission
resulted in a significant improvement in his school
work.
Arif hopes to go to the University of Melbourne in
Australia to undertake Environmental Studies.
He is currently working in the Scenic Landscape
industry and his employer is very supportive of his
learning difference.
Arif’s advice to others like him, “Endure, don’t give
up! Learning can be tough but it is worth the effort
you put into it. Find your strength and learning will
be fun, exciting and easy. I would like to thank my
parents who were always supportive of what I did
they allowed me to choose my path. I would also
like to acknowledge my friends and lecturers who
have helped me too!”
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By Deborah Hewes
Head of Publicity and Publications

The Jimmy Daruwalla Award was presented to Professor Angela Fawcett in recognition of her significant and vital
contribution to Singapore's understanding of specific learning differences through research and the impact this has made
to the lives of those with diverse learning needs. Angela received her award at the UnITE SpLD Conference and was
presented to her by Mrs Goh Chok Tong, DAS Patron, who is pictured above with DAS CEO, Mr Lee Siang.
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B.A.Hons., Psychology University of Sheffield, and
a PhD in dyslexia, University of Sheffield. She is
the author with Professor Rod Nicolson of 8
screening tests for dyslexia, including the bestselling DST-J, all published by Pearson Clinical and
Talent Assessment with the latest DST-J India
launched at the World Education Summit in Delhi
in 2012. There is a third edition of the screening
tests in preparation designated as the flagship for
dyslexia for Pearson Education USA. She has
contributed three of the major theories of dyslexia,
one authored book and eight edited books,
including four for DAS, in addition to over 80
publications in high-impact international peerreviewed journals, and 50 contributions to edited
works.
Professor Fawcett has been an invited keynote
speaker at over 300 conferences across Europe,
the Middle East, Asia, Africa, South America, New
Zealand, Australia, USA and Canada, she is
honorary consultant to the Dyslexia Association of
Indonesia where she has lectured widely, as well
as in Malaysia working with NECIC towards early
screening, as honorary consultant on a PhD
project on screening and MRI, and as keynote
speaker on the 4th SENIM conference on inclusion.

Professor Angela Fawcett is a leading
international researcher into dyslexia and other
development disabilities, encompassing a range
of theoretical and applied contributions to this
field. Her approach is broad and interdisciplinary
ranging from child and cognitive development to
educational screening and intervention, as well as
development cognitive neuroscience. She is the
Vice President of the British Dyslexia Association
and the former Chair and Director of the Centre
for Child Research at the Swansea University, UK.
She is the former editor in chief of Dyslexia: An
International Journal of Research and Practice
from 2004-2010, and continues as executive editor.
Professor Fawcett is an Emeritus Professor at
Swansea University, and Honorary Professor at the
University of Sheffield. She held the prestigious
Leverhulme Emeritus fellowship, from 2011-2013,
and is currently a Research Consultant at the
Dyslexia Association of Singapore.
She was a late entrant to academia, inspired by
dyslexic difficulties in her family and holds a
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Angela is the editor of the DAS Handbook
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Professor Angela Fawcett first came to DAS as an
international guest speaker at the First Dyslexia
Conference in Asia held by DAS in 2009 where she
presented on “Research into Dyslexia and Specific
Learning Differences”, that first connection initiated
a strong and supportive bond that lasts until
today. Initially, in 2010, Angela was the supervisor
of three DAS staff completing their Masters
Dissertations. In 2011, when she retired from
Swansea University her contact with DAS increased
and in 2012 she became the Academic Director
supporting academic developments of the DAS
Academy and professional development of DAS
Staff.
Professor
Angela Fawcett
has been
instrumental in
initiating the
research efforts
and a research
culture at DAS.
She is the Editor
-in-Chief of our
Asia Pacific
Journal of
Developmental
Differences first
published in
2014. There

have been eight issues of APJDD since which
include articles from local and overseas
contributors as well as many research articles from
DAS staff. Angela is also the editor of the annual
DAS Handbook which has reports on the
evaluation of all DAS programmes as well as
additional essays, research, case studies and
practical information for the community supporting
children with learning differences. There has since
been four Handbooks since 2014, one devoted to
Early Intervention. Angela role with DAS is now a
Research Consultant and she sits on the DAS
Research Committee which has prompted, guided
and encouraged DAS colleagues to submit DAS
research to the above publications as well as to
various local and overseas conferences including
the UnITE SpLD Conference.
Programme evaluation and research of our efforts
is critical to DAS as it adds reliability to the
efficacy of our programmes and services. We are
grateful that today, DAS can be considered a
"research organisation" and the whole of DAS is
actively involved in research efforts. Angela's
contribution to the evolvement of this research
culture at DAS cannot be over-emphasised and
she is most worthy to be the first recipient of the
inaugural Jimmy Daruwalla Award.

Angela was part of our UnITE SpLD Conference Panel discussion with (L to R) Ms Geetha Shantha Ram,
Dr John Everatt, Angela, Mrs Lee Siang, Dr Akiro Uno and Dr Tan Wah Pheow.
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Nominations
✓

Nominees will not be limited to Singaporeans

✓

Current or former staff of DAS are eligible for nomination

✓

Nominations will be accepted until 1 May 2018

Conditions
•

The DAS Executive Committee will select the winner for the award.

•

The award will not be given unless there is a worthy winner.

•

Presentation of the award will be made at the UnITE SpLD Conference each
year.
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By Deborah Hewes
Head of Publicity and Publications
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Based on the international estimate that one in 10
individuals in the society has dyslexia, DAS hopes
that the book will help its efforts in reaching out to
more Singaporeans and the international
community to create an inclusive society for people
with dyslexia to live, work and achieve. Featuring
exclusive never-been-told personal stories of
individuals with dyslexia, the book also captures
heartfelt stories of the ever-present community of
family members, mentors, educators and other
advocates who have provided strong support for
them to realise their full potential.
All proceeds from the sale of the book will go
towards the DAS Bursary fund to support needy
students with dyslexia.

From its humble beginnings in 1991, providing a
basic literacy programme, DAS has since
expanded to become a multi-faceted organisation
with 13 centres across Singapore supporting more
than 3500 students, and offering a wide range of
programmes and services including educational
therapy, psychological assessments, professional
training for teachers and outreach to parents.
56

Dr William Wan, General Secretary of the Kindness Movement
and author of Clearly Different with DAS CEO Lee Siang
www.das.org.sg | FACETS | VOL 2 | 2017

Carrie Chan sharing her experiences living with her husband Gary Seow, who has dyslexia, at the DAS book launch.

Dr William Wan, General Secretary of the
Singapore Kindness Movement and a member of
the Rotary Club of Raffles City (RCRC) has authored
the book. His latest published works include “My
Best with Honour”.
“Clearly Different” was officially launched on 29
July 2017 at the 38th Installation Dinner of the
RCRC on 29 July 2017 at Holiday Inn Parkview
Hotel, in the presence of event Guest-of-Honour
Mr Ong Keng Yong, former Secretary General of
ASEAN, members and friends of RCRC. This
commemorates RCRC’s instrumental role in
initiating the dyslexia movement as a community
service project in 1989 and subsequently seeing to
the registration of DAS as a charitable society in
1991, under the leadership of the late founding
President of DAS, Dr Jimmy Daruwalla, also a
member of the RCRC. DAS will be presenting the
book to Mr Ong and Mrs Jothy Daruwalla, wife of
Dr Daruwalla, during the event.
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“This book is a tribute to all the passionate and
dedicated individuals who have laid a critical
foundation to enable DAS’ achievements over the
past 25 years. DAS hopes that the stories will be
an inspiration not only to people with dyslexia and
their families, but also educators, advocates and
the public, who will better understand the world
through the eyes of dyslexics who are not just
different, but clearly special. The book also serves
as a reminder that there is still much for us to do in
terms of providing more comprehensive support to
individuals with learning differences. I believe that
together as a community, we can take DAS to
greater heights for the purpose of supporting
people with dyslexia,” said Mr. Lee Siang, Chief
Executive Officer of DAS.
Published by World Scientific, the book in
paperback will be sold at S$28 in selected book
stores, and S$25 at DAS Learning Centres. Visit
www.das.org.sg for more information.
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Pictured above left Carrie Chan and Gary Seow showing
the letters that Gary wrote during their courtship,
highlighting the tell tale signs of dyslexia.
Left: Carrie and Gary with Dr William Wan.
Above: Gary and Carrie with Deborah Hewes

“This book is about the positive spirit of
kinship and kindness. The special condition
of dyslexia brought total strangers together
to forge a vibrant and caring community
that celebrates differences, creativity,
optimism and resilience.”
Dr. William Wan
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19 JUNE—DAS LEARNING JOURNEY
The pre-conference day had close to 60
participants at the DAS Rex House Learning
Centre.
The participants could choose to attend any two
workshops out of four offered on the day:
1. MOE-aided DAS Literacy Programme: A
peek into how we expand the minds of
our students;
2. Our Literacy World: The Preschool Class
at DAS;
3. EdTech@DAS: Literacy and Assessment
using the iPad; and
4. English Exam Skills: Insights in the Exam
Skills Classroom.
During the workshops, the participants learnt
about the unique teaching methods adopted by
DAS to support students with learning
differences.
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DR JANIL PUTHUCHEARY
Senior Minister of State
Ministry of Communications
and Information &
Ministry of Education
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By Kristy Wong
Senior Publicity and Publications Officer

More than 400 practitioners, learners and
caregivers attended the UnITE SpLD Conference
at the HDB HUB Convention Centre. The
conference is one of Asia’s largest dedicated to
stimulating greater research and teaching
excellence amongst specialists in the field of
Specific Learning Differences. This year, more
than 60 international and local SpLD field experts
presented new and cutting-edge research on
identification and intervention of dyslexia and
other SpLDs.

DAS was also pleased to have Dr Sharifah
Mariam Aljunied and Dr Vivien Yang from the
Ministry of Education (MOE) who were keynote
speakers and shared about the complex needs
of children with dyslexia in mainstream schools,
highlighting the importance of addressing
common needs associated with dyslexia besides
literacy support.

This year, the UnITE SpLD Conference included
four keynotes, 36 workshops and more than 12
poster presentations across nine streams,
featuring presenters from Australia, India,
Indonesia, Italy, Japan, Philippines, United
Kingdom, United States of America and
Singapore.
The streams covered topics such as Identification,
Early Intervention, Beyond Basic Literacy,
Technology and Resources, Multilingualism,
Reading, Writing and Motor Skills, Visual
Strategies and Professional Development.
Dr Sharifah Mariam Aljunied and Dr Vivien Yang with
DAS President Mr Eric Lee.
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Besides them, the other keynote speakers
included Ms Geetha Shantha Ram from DAS who
shared about the future direction of dyslexia
support in Singapore, and Dr Tan Wah Pheow
from Temasek Polytechnic who presented on
teaching practice of reading comprehension skills
for individuals with dyslexia. The final keynote
speaker was Professor Angela Fawcett, Emeritus
Professor and DAS Research Consultant, who
shared about the latest insights on procedural
learning and co-morbidity in dyslexia.
The conference ended with a panel discussion
about the future of special educational needs and
how schools, teachers and parents can help
learners fulfil their future potential, with insights
from local and international panellists.
68
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Keynote Presentation by

It is said that the key objective of an education is
to provide choices and enable learners to make
these choices. By better defining learners diverse
needs, and expanding our views on the support
that is required, schools, teachers and parents can
help learners discover these opportunities and
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fulfil their potential. Through a review of current
literature, this presentation explored common
themes with the aim to invoke conversations on
the future direction of dyslexia support in
Singapore.
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Keynote Presentation by
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The knowledge base for our understanding of
dyslexia has evolved substantially over the years.
While there is clear consensus among researchers
and practitioners on many aspects of dyslexia,
several issues remain unclear.
Drawing from research conducted locally and
overseas, this presentation will first discuss the
convergent evidences for the current
conceptualization of dyslexia and illustrate how
this has influenced the implementation of dyslexia
identification and literacy support in local
mainstream schools.
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However, given the complexity of their needs, a
focus on literacy support is necessary, but
insufficient for many children with dyslexia.
One area of additional needs often associated
with dyslexia will be discussed, namely socialemotional needs. The presentation concluded with
a discussion of some principles that can guide
practitioners in translating research into practical
actions and intervention efforts in schools.
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Keynote Presentation by

Reading comprehension is defined as the process
of simultaneously extracting and constructing
meaning through interaction and involvement with
written language (Snow, 2002). Individuals with
dyslexia usually have difficulties processing speech
sounds in words (Vellutino, Fletcher, Snowling &
Scanlon, 2004), leading to problems with word
recognition, which may become a bottleneck that
impedes reading comprehension. While dyslexia
can be associated with poor reading
comprehension (Bishop & Snowling, 2004), a
diagnosis of dyslexia does not always equate to
poor reading comprehension, as it is possible for
74

some individuals with dyslexia to find ways to
compensate for their errors in reading individual
words during reading comprehension (Snowling &
Hulme, 2012). Thus, it is important for educators to
implement relevant intervention programs to train
individuals with dyslexia the necessary metacognitive
skills to ensure that they can still perform reading
comprehension proficiently despite being dyslexic.
For the current talk, I will present a short review
from the research literature on intervention
programs of reading comprehension skills to
individuals with dyslexia. At the same time, I will
www.das.org.sg | FACETS | VOL 2 | 2017

also present the findings of a collaborative project
between the Dyslexia Association of Singapore
(DAS) and Temasek Polytechnic (TP). In this
project, education therapists from DAS were
surveyed on two main areas: (a) the types of
reading comprehension skills that were taught
and (b) the types of learning resources used in
teaching reading comprehension skills. Based on
the findings from the study, I will elaborate on the
following issues:
1.

A description of the frequency of teaching
different types of reading skills to individuals
with dyslexia, together with how difficult the
education therapists think it is to teach each
reading comprehension skill, and their
perception and reasons on the relative
importance of each reading comprehension
skill

2.

A description of the usage of different types
of equipment and resources in teaching
reading comprehension skills, and at the
same time identifying several gaps and
issues with the availability of resources
required to teach reading comprehension
skills to individuals with dyslexia

3.

Identification of possible area for
improvements in terms of teaching reading
comprehension skills to individuals with
dyslexia based on a comparison of existing
practices with a review of theoretical
frameworks of reading comprehension skills
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Keynote Presentation by

As research uncovers more evidence on the
characteristics of dyslexia, it has become harder to
identify children who do not suffer any overlap
with other disabilities, and this has led to
controversy in the field of learning differences.
However, there is now an emerging consensus in
the literature on the role of co-morbidity in
dyslexia, with high overlaps identified between
dyslexia, SLI, ADHD, and dyspraxia. How can this
phenomena be explained in theoretical terms and
what drives the differences between individuals
with dyslexia. In this talk, the procedural learning
deficit, (Nicolson and Fawcett, 2007; 2011;
Nicolson et al, 2010) an explanatory theoretical
framework that can address these issues, will be
presented. The talk will be illustrated with findings
from an extensive research programme over the
76

last 25 years, that has identified deficits in dyslexia
that go far beyond literacy, highlighting the
importance of learning. The findings suggest that
an effective intervention strategy for dyslexia must
begin to address these co-morbidities, that are
based on differences in brain development in this
population.
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Pictured above (L to R): Mr Lee Siang, DAS CEO; Mr David Fawcett; Emeritus Professor Angela Fawcett;
Mrs Goh Chok Tong, DAS Patron; Mr Eric Lee, DAS President; Mr Vincent Chan, DAS Honorary Treasurer;
Mr Kevin Kwek, DAS Honorary Secretary.
Pictured Below: UnITE SpLD 2017 Panel Session (L to R) Ms Geetha Shantha Ram, Panel Moderator, Director, MOEaided DAS Literacy Programme; Dr John Everatt, University of Canterbury, New Zealand;
Emeritus Professor Angela Fawcett, DAS Research Consultant, Mr Lee Siang, DAS CEO;
Dr Akira Uno, University of Tsukuba, Japan; and Dr Tan Wah Pheow, Temasek Polytechnic Singapore.
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All the UnITE SpLD Presentations are available on
DAS Youtube Channel

www.youtube.com/user/dyssg
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Collaboration and Support
By Deborah Hewes
Head of Publicity and Publications
This year presentations were made by Mr and Mrs
Chandrasekhar of the Madras Dyslexia Association
and Dr Toh Teck Hock, a Paediatrician & Head of
Clinical Research Centre, Sibu Hospital, Sibu,
Sarawak.

International guests from Indonesia, India,
Malaysia, Australia, New Zealand, Britain,
Australia, Japan and Singapore had a meaningful
and successful two-hour meeting.
International delegates were updated on the
results of the work that had occurred from the last
UnITE SpLD International meeting in 2016 and the
support that was provided to Thailand, who
presented their case study regarding the unique
issues they have in their country in relation to
supporting children with learning differences.
84

Both presentations were enlightening to the
services provided to children with learning
differences in India and Sarawak.
It was agreed that we all had a common cause
and that we should stay more connected. As a
result, Lee Siang, DAS CEO, proposed that we host
international and regional information on the DAS
International website to bring our efforts cohesion
and to let others know what is happening in the
region. Information can be found at the following
link:
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by DAS MAP Curriculum Team
Serena Tan Abdullah, Nur Alia binte Salim,
Cheong Jia Hui, Juzailah Amin,
and Rosalyn Wee
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especially useful for younger learners who require
more reminders and guidance in regulating their
classroom behaviour.
The following is the “Show me 5!” poster and link
to the website for your reference.

1. “SHOW ME 5!”
Setting classroom rules is what teachers normally
do at the start of the term. Reinforcing and
reminding students with visual cues like classroom
rules on a poster could be tiring, especially if there
is a consistent need to. From the Incredible Years
workshop, teachers could consider using “Show
me 5!” with a hand signal to reinforce the rules in
a much faster and nonverbal way.
Show me 5 includes:
1.
Eyes on teacher
2.
Listening ears
3.
Hands to self
4.
Inside voice
5.
Walking feet
By just saying “Show me 5!” or showing the hand
signal, students will be expected to exhibit these 5
classroom behaviours that have been introduced.
In this way, the aim is for the teacher to have all of
the students’ undivided attention once they are i)
focused on the teacher, ii) listening to instruction,
iii) not disturbing others and iv) speaking softly so
that others could concentrate. They would also be
reminded to v) walk instead of run.
Teachers could change the rules to suit their
classroom rules, for example, changing “walking
feet” to “legs are crossed” or “feet are down and
still”. The idea is to keep the rules succinct for kids
to remember better. This strategy would be
FACETS | VOL 2 | 2017 | www.das.org.sg

(http://www.incredibleyears.com/supplementalspages/classroom-rules-poster/)
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2. BREATHE!
If teachers have students who may be easily
stressed out by a certain activity, such as tests or
exams, and frequently throw tantrums, teachers
may want to be proactive and teach the students
breathing techniques by asking them to breathe
normally through their mouth or nose. Teachers
can even use a visual representation such as the
calm down thermometer to teach students how to
recognise the signs when they are angry which is
in the red zone, and suggest calm-down
techniques to help them get into the blue zone.

3. INTERVENE AT THE FIRST ‘EARLY WARNING’
STAGE OF ANGER OR NEGATIVE EMOTION
Children often do not perceive that they are
becoming angry or frustrated in the ‘early warning’
stage. At this point, it is thus helpful to encourage
children to talk about their feelings and to express
their frustrations in socially acceptable ways.
Understanding and concern from the teacher at
this stage can help to reduce the build-up of
negative feelings. When a child has gone past the
‘early warning’ stage, nothing may seem to satisfy
him or her and efforts to control him or her may
increase his opposition. After the incident is over,
the teacher may then consider the guiding the
student through problem-solving.
Discussing the event helps promote better
understanding in the child of why his feelings and
actions escalated out of control and how he might
handle it differently next time. The teacher’s
feelings about an episode must be shared with the
child, so that he is aware that his actions have an
impact on others. The child should be guided to
identify the causes and early warning signals and
alternative ways to solve the problem in future.
4. MOTIVATING CHILDREN THROUGH
INCENTIVES

(http://www.incredibleyears.com/supplementalspages/calm-down-thermometer-poster/)
If the student is harming himself or herself,
teachers are advised to refrain from touching the
student even though it is very tempting to go over
and physically restrain the student. Ask the student
to breathe and even model the breathing
exercises with the student to calm down and get
into the blue zone as seen in the poster. Teachers
may want to place their hands on the stomach
and ask the student to do the same to prevent
them from hitting themselves further. In a larger
class, the teacher may want to allocate a space calm down corner for the student to practice
breathing on his/her own before he/she is calm
enough to join the rest of the classmates again.
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One of the toughest and important aspect of
becoming a teacher is learning how to motivate
your students. Unmotivated students will not learn
effectively, will not be interested to participate in
class activities and may also become disruptive in
class. While motivating students can be a
challenging task, the rewards are more than worth
it. Offering students with incentives will make
learning fun and drive them to push themselves.
Simply put, teaching a class full of motivated
students is enjoyable for both teacher and
students. Here are some tips for teachers/parents
when considering incentives as a form of
motivation.
A.

Select your incentives. Stars and stickers can
be good motivators for young preschool
children. Students in primary schools would
prefer to earn points or stickers and trade
them in for something they are able to
choose on a reinforcement menu. Choose
inexpensive but meaningful rewards but
meaningful rewards. *Note that meaningful
reinforcer might differ from student to
student. Individualise the incentives where
FACETS | VOL 2 | 2017 | www.das.org.sg

B.
C.

D.

E.

necessary and involve the students in
choosing the incentive rewards.
The reinforcement menu should be planned
in advance with the students - it should not
be vague.
To maintain the effectiveness of motivation
using incentives, do not reward ‘almost’
performances and only give the rewards
after the expected behaviour occurs and not
before. DO NOT offer rewards as bribes
because that would be counterproductive.
If charts are used to keep track of students’
progress, review the chart every lesson with
your class so that it will become a visual
representation and a reminder to the
students.
When the student is ready, gradually
increase the criteria for the reward (make it
challenging).

AREA OF
LEARNING

5. THE IMPORTANCE OF TEACHER ATTENTION,
COACHING AND PRAISE
Praise and encouragement in the classroom has
the ability to transform a student’s belief about his
or her own abilities. As such, the type of praise
given by a teacher and the way in which that
praise is delivered impacts a child’s attitude and
behavior in the class. Instead of giving ‘person
praise’, in which a child is labelled as ‘good boy’
or ‘good girl’, a teacher should give ‘process
praise’, which commends children for hard work,
taking on challenges and developing strategies
for improvement. In praising children’s efforts,
children are then encouraged to adopt
incremental motivational frameworks. Below are
ways in which a teacher may praise a child in
different areas.

EXAMPLE OF PROCESS PRAISE
“You followed directions exactly like I asked you to! You really listened.”

ACADEMIC
SKILLS

“You have figured that out all by yourself.”
“You are working so hard on that piece of work, thinking about what comes next.”
“You are so patient and keep trying different ways instead of giving up.”
“That is frustrating but you are staying calm and trying to do it again!”

EMOTIONAL
LITERACY

“You are so curious, trying out every way you can think of that can go together.”
“You are forgiving of your friend because you know that it was a mistake.”
“You seem confident when reading that story!”
“You are being cooperative by sharing.”

SOCIAL SKILLS

“You listened to your friend’s request and followed his suggestion. That is being
friendly.”
“You are taking turns. That is what good friends do for each other”
“You both solved the problem together. That was a great solution!”
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Doodling Matters
Sylvia Foo
Senior Lecturer, DAS Academy

One of my dyslexic students was an avid
doodler. His worksheets were often
filled with spontaneous drawings of
whatever caught his imagination or
fancy at that point in time.

into meaningful creativity. Learners with dyslexia
can be reluctant writers but otherwise take to art
and drawing with enthusiasm. Why not harness
what dyslexic learners prefer doing to help them
see that writing can be fun and
creative too?

I am sure parents (and other teachers) would

When you catch your
child doodling, do not
berate him for being
distracted. Instead, ask
him what that doodle
means and see if it
can be a springboard
for writing.

identify with the horror I felt when I discovered that
margins and empty spaces of learning materials
became an artist’s canvas. In my opinion,
doodling was simply a distraction.
That student has since graduated and I have
begun to see doodling in a more positive light,
especially if it helps reluctant writers. We just need
to channel the doodler’s energy and artistic works
94
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Doodles can be an
expression of imagination; a
story may be in the making.
Even if the doodle has no
potential to be a narrative,
you may want to get your
child, when he is free, to
transfer that doodle to an
empty exercise book. That
exercise book can become the
doodler’s special notebook and
canvas where he not only doodles
but he can also write one or two
sentences on his drawing. Encourage
your child to use that notebook when
he has the urge to doodle. A story may
be woven in time. Another way doodling
can help with writing is when your child is
stuck and he cannot seem to get his
creative juices going. Getting him to doodle
may remove that writer’s block and start him
thinking about possible storylines.
It is worth noting that some research has indicated
that doodling, contrary to popular belief, can also be
an aid to increased memory and focus. Doodling is a
common strategy employed to counter daydreaming. In
2009, psychologist Andrade asked 40 people to monitor a 2½
minute voice mail message that was dull and rambling. Half of
the group doodled as they did this while the other half did not. There
was a surprise memory test after the call. The doodlers recalled 29%
more details from the call compared to the non-doodlers. The science
here seems to indicate that doodling requires enough mental energy to
help the brain to focus.
There is clearly more to doodling than meets the eye. The next
time you catch your child doodling, rather than reprimanding
him, look at the circumstances in which he was spontaneously
drawing. You might see an opening for encouraging
creative writing or even better learning for your child.
References:
Andrade, J. What does doodling do? Applied
Cognitive Psychology.2010; 24(1), 100-106.
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3 Areas of Development
by Soofrina bte Mubarak
EdTech Coordinator and Senior Educational Therapist
Rex House Learning Centre

While these are incredible times, it can be quite
daunting as an educator to look across this everchanging technology landscape and feel
unprepared.
Using the SAMR model and ISTE Standards for
Teachers as a guide, it is important for students to
have educators who create learning environments
that allow them to innovate, invent and create in
ways that are only possible through the use of
technology. Educators must also be prepared to
continuously move forward, always seek out the
best pedagogy and tools to create learning
environments students need and deserve.
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The SAMR Model. (2015). Uploaded by St. Patricks
College. Available online at: http://
www.stpatricks.tas.edu.au/school-life/
elearning/21st-century-learning-copy/the-samarmodel/
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Questions to Ask. (2015). Uploaded by Patricia
Brown. Available online at: https://
www.edsurge.com/news/2015-02-06-a-guide-forbringing-the-samr-model-to-ipads
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Puentedura’s (2006) SAMR model describes four
levels of technological use in a process, ranging
from substitution at the lowest level to redefinition
(at the highest). According to the SAMR model,
when technology is used to modify or redefine a
task, the result is transformation. Puentedura
(2012) argues that after a new technology is
introduced in an educational environment, it can
take up to three years for the successful adoption
of the technology to modify and redefine learning
tasks to the extend of true transformation.
Meanwhile, the levels of substitution,
augmentation and modification are at play.
Being a tech-savvy educator does not have to be
either daunting or complex. It does not require
completely changing our practices or abandoning
what already works. It means looking to the tools
of technology to supplement those strong
pedagogical practices already in place.
There are three main areas of development for
educators who want to effectively embrace
educational technologies.

off the learning of others. Collaborative tools such
as Google Docs, Google Sheets, Google Slides,
which are compatible on laptops, iPads and most
smartphones. Some of my favourite platforms
include Slack and Trello which are easy to use
and very effective when teaching students to plan
their tasks at hand collaboratively.
Collaborative learning empowers learners and
gives educators the avenue to understand
learners’ thought processes and interests better
simply because it is not orchestrated by the
educator. Such student-led learning and fostering
the learners’ ability to make meaning by him or
herself is an extremely important skill demanded
by the digital economy, where information is all
around and readily available but the quest is
about selecting, justifying and making meaning
from the information.
COLLABORATION WITH COLLEAGUES / PARENTS
When educators collaborate it’s proven to:
(a) increase job satisfaction
(b) increase effectiveness of time-management
and
(c)
promote culture of sharing because sharing
is just a click away
It just makes communication far easier and
decision making a breeze.

COLLABORATION WITH STUDENTS
Collaboration with students in and out of the
classroom is a building block of being a techsavvy educator. Learning is a social process and
should be promoted amongst students.
Collaboration comes in many forms from allowing
students to work together to solve problems to
fostering an environment where students can build
98

It is essential for tech-savvy educators to build
effective parent-teacher communication. Using
innovative tools you can virtually meet parents
and the community where they are and share the
amazing stories that happen in the classroom
every day. With updates made so easy and
efficient and timely, parent-teacher meetings
would not be as lengthy because parents are
getting their updates and educators are getting
the information about what goes on at home. This
leads to a more fruitful and succinct parentteacher meeting.
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PROBLEM SUMS FOR
UPPER PRIMARY
OUR MATHS CLASSES EMPOWER
STUDENTS WITH THE CONFIDENCE TO
WORK OUT MATHS CONCEPTS AND
STRENGTHEN THEIR THINKING AND
MATHS SKILLS
THE STRUCTURE OF OUR CLASSES
1.
2.

SHARING AND REFLECTING
Sharing and reflecting are fundamental building
blocks to improving current methods and in fact
makes exploring edtech tools easier because
someone has already tried it and is giving a
review. It helps to make informed choices when
choosing an edtech tool instead of going
through the entire learning process solo.
The culture of sharing also provides motivation
to take the first step for those who are yet to try.
Witnessing fellow colleagues embarking on
various ideas and elevating their classroom
goals and objectives causes general interest
and this would eventually lead to one wanting
to be involved and experience it.
Making improvements through the use of
technology in each of these areas can reap
huge returns on student learning and
understanding and make the overall job of
teaching easier, better and more innovative.

3.
4.
5.

ENROLMENT DATES:
Term 1, 2017 for P6 Standard students
Term 3, 2017 for P5 Standard students
ENTRY CRITERIA :
1.
2.
3.
4.

5.
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Lesson Structure:
2 lessons per concept
Execution Procedure:
- First lesson—Review relevant content
skills on the concept.
- Second lesson—Introduce routine and
non-routine problem types related to
the concept
Home Practice:
One word problem as homework
practice
Review:
Go through and check homework sum
at next lesson
Mastery Test:
After homework checking and
correction done, students do the
mastery test on the concept

Current or ex-student of DAS
Need to be taking Standard
Mathematics in mainstream school.
Possess strong computational skills.
Pass in Paper 1 - 20 marks and above
out of 40 marks AND obtain an overall
score between 50% and 74% in the
latest school exam paper.
Students who demonstrate a firm
understanding of the basic maths
concepts and are passing in Paper 1
can be recommended by their Maths
Educational Therapists.
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Professional Development through Training

by Joanne Tan Shi Huey
Senior Educational Therapists
and Adjunct Lecturer
Jurong Point Learning Centre

Siti Mariam Bte Daud
Senior Educational Therapists
and Adjunct Lecturer
Parkway Parade Learning Centre

However, with the constant practice, observations
and support, we slowly overcame our struggles
and managed our different roles better. Of course,
it was not always a bed of roses. There were
certainly ups and downs. We tried not to dwell on
the downs but rather use the positive energy we
got from the ups to continue improving ourselves
and prepare for more difficult times ahead.

Initially, we felt quite overwhelmed with the
different roles and responsibilities we had to take
on. On top of that, we were still unsure of whether
we had made the right decision as we struggled in
managing our time planning lessons for our
classes while preparing for our lectures at the
Academy. However, we counted our lucky stars as
we were thankful that we had such great mentors
to seek advice from and helpful colleagues and
centre managers who made this transition a
smooth one.
What one of our advisors said was indeed true; it
will be a steep learning curve. Steep, no doubt.
100

We have started off our journey with the Academy
as Practicum Tutor for the AED Training. Through
the three modules we were involved in, we had the
opportunity to interact with the AEDs of various
mainstream schools and gain a deeper
understanding of the support given to students in
their schools. We also became more aware of the
current educational trends and thus, work on
improving our own pedagogical practices to be in
line with these trends as we conduct lessons in the
classroom. This would ensure that our teaching
stays relevant to the students and that it remains
applicable to the mainstream classroom.
Together with other training at the Academy, we
have learnt so much. In fact, ‘learning so much’ is
such an understatement. A specific example would
be the delivery of the initial training for our new
educational therapists. Through delivering lectures
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for the Dyslexia and the Essential Literacy
Approach (DELA), not only were we given the
opportunity to somewhat have a ‘refresher course’
on the classroom practices but also learn from the
course participants creative ways of teaching
certain concepts. Such intellectual exchange of
ideas helps us to enhance and improve our
current classroom teaching methods.
Besides that, the theoretical concepts covered in
various courses, for example in Certificate in
Dyscalculia and Numeracy Teaching (CDNT) and
Applied Educational Therapy (AET) help us to
better understand the different learning profiles of
our students and the difficulties that they may face.
In turn, this helps us communicate better with their
parents as we try to explain how best we can work
together to help their children. Therefore, what we
have gained is definitely more than just the
delivery of the course and its content.
Bearing in mind that there is still so much more to
learn, we are eager to embark on whatever lies
ahead of us. Do we still have doubts over our
decision?
Considering the fact that we have increased our
working days at the Academy, we would say that
we do not doubt it any longer. It has been an
intensive, yet fulfilling learning opportunity that has
helped us to grow not only professionally but also
as a person.
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On a personal level, training at the Academy has
helped us develop into more confident speakers/
presenters. We have also learnt to be more aware
and in tune of the different needs of the
participants and adjust our lectures/content
accordingly. Through training, we have also
discovered our own ‘presenter’ styles and this has
helped us to interact better with both our
participants and the course content. Despite that,
we are constantly improving our own styles so that
we can continue to do the best for the Academy
and for our participants. We are definitely looking
forward to the journey ahead.
Again, we would like to use this chance to thank
our colleagues who had been involved in our
transition phase. Specifically, the educational
therapists who had to take over our existing
classes, our centre managers who helped to
arrange our timetables to suit this change, the
colleagues at the Academy who gave us a warm
welcome and our senior lecturers who mentored
us and gave us invaluable advice. This transition
would not have been made possible without
anyone of you. This also highlighted the successful
collaboration of colleagues in various roles across
the company. To the future educational therapists
who are looking for opportunities for further
professional development, do consider being an
adjunct lecturers like ourselves.
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Specialist Tutoring
by Anaberta Oehlers-Jaen
Head of DAS International
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What is the Specialist Tutoring approach?
The aim of Specialist Tutoring is to effectively
support the development of each child. Each child
is seen as an active, competent learner, especially
children who have Specific Learning Differences
(SpLD), wanting and in need of a value-added
programme/specialist support through
experienced and qualified Specialist Teachers.

Specialist Tutoring is an Individualised
Programme offering:
•
•
•

•

•

•

Individual Education Plans
Progress Reports
Multi-sensory and emotionally sound
lessons adapted to the learning styles of
the student.
Specialist tutors aim to work closely with
schools and parents, and the schools and
parents will know that there is support for
their child from the initial full
comprehensive psychological assessment,
to Specialist Tutoring.
The assigned tutor will focus on what is
necessary for the child. This could be
focussing on current concerns within their
curriculum, exam preparation and
strategy, study skills or basic literacy,
numeracy, oracy and writing skills.
All sessions will take a problem solving
approach to ensure that the child
succeeds

Our Specialist Tutors/Educational Therapists
•

•

Specialist Tutoring
We teach students from 4 to 18 years old and the
instruction is in English in the following areas:
Preschool to Post-Secondary
•
Literacy
•
Comprehension
•
Oracy
•
Writing Skills
•
Study Skills
Preschool to 12 years old
•
Mathematics
•
English Exam Skills
Individual needs will determine how many
sessions of specialist tutoring is required. For
example, if preparing for exams multiple sessions
may be needed. If students are experiencing
significant gaps in their learning, then more
classes per week would be recommended.
Tutoring can also be arranged to take place in
your child’s school where available.
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•

Our Specialist tutors are experienced and
knowledgeable in their area of expertise
and teaching.
The current DAS tutors have the Senior
Educational Specialist status with a
minimum of a first degree.
They would also have a professional
qualification in Specific Learning
Differences or a teaching qualification,
some our tutors have also achieved the
academic status at the Masters level.

Our Specialist tutors cater to the learning needs of
both International and Singaporean students with
specific learning differences, who attend either
International or Ministry of Education (MOE)
schools in Singapore. Our tutors are well versed in
the curriculum of both International and MOE
schools.
To learn more about Specialist Tutoring, please
visit our website at www.dasint.org.sg.
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Submitted by: Shenmee Lau, Senior Educational Therapist, Bedok Learning Centre
Footnote: Kendrek scored 30/40 for this article which was written in school. Minimal editing was done to
retain authenticity.
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Cheong Chun Ping P6 Submitted by Karen Wong, Senior Educational Therapist, Bedok Learning Centre
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