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The provision of a multi-sensory 

and highly structured phonetic 

instruction through the Essential 

Literacy Approach (ELA) has been 

incorporated into MLP lessons to 

promote and facilitate reading and 

spelling development in our students.

Lessons are taught in accordance 

with the SLI principles:

through formative assessments through Curriculum-Based Assessments 
(CBAs). After a period of intervention, CBAs must be re-administered to 
test if the student has acquired the requisite knowledge and capability to 
move on to the next level in the banding. Through regular assessments 
and evaluation, Educational Therapists will be able to monitor if students 
are getting the appropriate intervention.   It is a direct, continuous 
assessment of students’ skills.  Through this system, Educational 
Therapists can arrange better grouping of students for intervention to 
take place and individualise lesson plans for students according to their 
areas of learning needs. Fundamentally, the Curriculum Based 
Assessments is to aid Educational Therapists in evaluating the 
effectiveness of their instruction to individual students. This is also an 
application of one of the SLI principles. To be diagnostic and 
prescriptive in the intervention.

In order for Educational 
Therapists to implement an 
appropriate intervention 
programme, they need to get 
a complete picture of the 
child – this can be done 

Structured Literacy (SL) approaches are often recommended for 
students with dyslexia and other poor decoders (International Dyslexia 
Association, 2017). These approaches are well supported by research 
evidence (Brady, 2011; Fletcher, Lyon, Fuchs, & Barnes, 2007; Foorman et 
al., 2016; National Reading Panel, 2000). Examples of SL approaches include 
the Wilson Reading System (Wilson, 1988), Orton-Gillingham (Gillingham & 
Stillman, 2014), the Lindamood Phoneme Sequencing Program (Lindamood & 
Lindamood, 1998), and Direct Instruction (e.g., Carnine, Silbert, Kame’enui, & 
Tarver, 2009). Although these programs vary in some ways, they all 
share several key features. Key features of SL approaches include (a) 
explicit, systematic, and sequential teaching of literacy at multiple levels— 
phonemes, letter–sound relationships, syllable patterns, morphemes, 
vocabulary, sentence structure, paragraph structure, and text 
structure; (b) cumulative practice and ongoing review; (c) a high level of 
student– teacher interaction; (d) the use of carefully chosen examples 
and nonexamples; (e) decodable text; and (f) prompt, corrective 
feedback. Key Features Explicit means that important skills and concepts 
are taught clearly and directly by the teacher; students are not expected 
to infer them simply from exposure or incidental learning (Archer & 
Hughes, 2011). Systematic and sequential means that skills and concepts are 
taught in a logical order, with important prerequisite skills taught first 
(Torgesen, 2006). For example, before teachers expect students to 
decode two-syllable words, they teach decoding of common one syllable 
word patterns as well as how to divide two-syllable words to facilitate 
decoding them. The sequential nature of SL means that teachers require 
students to practice only what they have been explicitly taught. Again, 
before teachers expect students to practice decoding specific phonics 
word patterns (e.g., shortvowel words with consonant digraphs) in 
reading text, or to recognize specific irregular words in text, they 
directly teach those skills in isolation first. SL approaches also build in 
cumulative practice and ongoing review of previously learned skills, so 
that students retain these skills and develop automaticity. An additional 
feature of SL, and of explicit teaching approaches in general (Archer & 
Hughes, 2011), is a high degree of teacher–student interaction, with 
considerable time spent in direct teaching. If schools incorporated the 
some of SL practices in general education instruction, many students 
could benefit, not just those with disabilities. The highly explicit teaching 
characteristic of SL is effective for students at risk in literacy for a 
variety of reasons (Denton et al., 2010; Rivera, Moughamian, Lesaux, & 
Francis, 2008). In the beginning levels, SL practices involving phonemic 
awareness, phonics, spelling, and accurate oral reading of text are 
especially crucial to preventing literacy difficulties because these skills 
form an essential foundation for reading comprehension (Foorman et al., 
2016) and because most students’ reading problems in these levels center 
on decoding (Catts, Compton, Tomblin, & Bridges, 2012).

Structured Literacy Intervention: What Is It?

Structured Literacy Instruction (SLI) enables students to decode words in 

an explicit and systematic manner. This approach not only helps students 

with dyslexia, but there is substantial evidence that it is effective for all 

readers in general. Dyslexia is a neurobiological learning disability that is 

characterized by difficulties with word recognition, poor spelling, and 

minimal decoding abilities. Typically, students with dyslexia have difficulties in 

these areas due to a deficit in the phonological component of language. 

SLIs are therefore appropriate for students with dyslexia because SLIs 

focus on the decoding skills that these students need to succeed in 

reading in a highly systematic way. The defining elements of SLI are listed 

below:

SLI progressively and systematically guide struggling readers through 
various components of literacy - phonics, morphemes, roots, prefixes, 
suffixes and etcetera.  Because structured literacy methodologically 
integrates all aspects of language into the teaching of reading, spelling, and 
writing, from the awareness of individual sounds to the meaning of entire 
sentences, the approach of the intervention helps the learner. Whether 
dyslexic or just learning to read, the approach helps the learner to develop 
a more complete and refined understanding of the structures of language 
that cover the groundwork for a successful and confident reading, 
spelling, and writing habits. 

Literature Review Dyslexia Association of Singapore (DAS)
Main Literacy Programme

The DAS Main Literacy Programme (MLP) provides a comprehensive and 
quality curriculum to support students with dyslexia facing literacy 
challenges. The MLP curriculum integrates key essential learning 
components that are crucial in remediating students with learning 
difficulties and these recommended areas of instruction are adapted 
from the National Reading Panel, 2000.

❖ Emotionally sound - Lessons tailored to students’ abilities
❖ Structured, sequential and cumulative - Concepts are broken down into 

smaller parts & taught one at a time, progressively & cumulatively
❖ Direct and Explicit - Instructions, objectives and activities are explicit
❖ Simultaneously Multisensory - Ensure multiple pathways to learning 

(Gillingham & Stillman, 1997)
❖ Cognitive Approach - Students understand why each concept is taught
❖ Diagnostic and Prescriptive - Educators have a deep sense of the 

students’ abilities and needs thus setting progressive lesson objectives 
using appropriate activities

How do educational technologies facilitate /enhance 
structured literacy instruction? 

Learning principles transcend specific technologies. However, when 
carefully designed and thoughtfully applied, technology has the potential to 
accelerate, amplify, and expand the impact of powerful principles of 
learning. 
The goal of SLIs is to improve reading and writing through evidence-based 
teaching and instruction. And technology can play an important role here:

❖Text-to-speech is helpful for struggling learners with reading issues. 
Many products enable students to highlight text and have it read aloud, 
which can be especially impactful for students with dyslexia.

❖Dictation capabilities in software can help students who struggle with 
writing - such that they can listen to their own writing.

❖Spelling- and grammar-checking functionalities are also improving enough 
to catch syntax and inversion mistakes that students struggling with 
dyslexia commonly make.

Understandably, parents and teachers of students with disabilities may 
wonder if education technology products will help or hinder their learning. 
Much like other educational technologies available today, such tools can 
provide essential support and capabilities to improve learning, access to 
information as well as boost performance and even confidence for 
students of all abilities, including those who have dyslexia.

Punya Mishra and Matthew J. Koehler’s 2006 TPACK framework, which 
focuses on technological knowledge (TK), pedagogical knowledge (PK), and 
content knowledge (CK), offers a productive approach to many of the 
dilemmas that teachers face in implementing educational technology 
(edtech) in their classrooms. By differentiating among these three types 
of knowledge, the TPACK framework outlines how content (what is being 
taught) and pedagogy (how the teacher imparts that content) must form 
the foundation for any effective edtech integration. This order is 
important because the technology being implemented must communicate 
the content and support the pedagogy in order to enhance students’ 
learning experience.
However, educators have to be cognizant of a new digital divide —the 
disparity between students who use technology to create, design, build, 
explore, and collaborate and those who simply use technology to consume 
media passively. On its own, access to connectivity and devices does not 
guarantee access to engaging educational experiences or a quality 
education. Without thoughtful intervention and attention to the way 
technology is used for in the SLI, the digital use divide could grow even as 
access to technology in schools increases.

Educational Technologies in the Literacy Classrooms
Of Dyslexia Association of Singapore
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